An Annotated Exemplar on
Catering for Learner Diversity and Assessment for Learning in Visual Arts
(This is an adaptation of the teaching units which were tried out in 3 secondary schools.)

Introduction

This example focuses on the learning units of S4 with a view to illustrating how the principles
of catering for learner diversity and assessment for learning are applied in the SS Visual Arts
curriculum planning of three partner schools.

The SS Visual Arts curriculum provides a flexible framework for learning and assessment, and
students can select their learning materials to cater for their needs. They explore through the
two learning strands: visual art appreciation and criticism in context, and visual art making for
developing their own portfolios, which will be also developed for School-based Assessment, as
well as for schools’ internal formative and summative assessments.

As suggested in the SS Visual Arts curriculum, schools should help students develop a good
foundation in both art appreciation and criticism in context, art making through a more
structured curriculum. In addition, students’ ability in independent learning for developing
their own portfolios should be developed throughout the 3-year course.

Background

Students’ academic achievement of School A was above average. Most of the students were
cooperative and active learners. Students’ academic achievement of School B was average.
Even though their art knowledge was rather weak, they were cooperative. Students of School C
were comparatively passive in learning, and their art knowledge was weak.

All three schools use Chinese as MOI in the teaching of Visual Arts.

The Visual Arts teachers collaborated with each other in planning the curriculum and
assessment tasks, sharing teaching resources, as well as communicating frequently for
reviewing and evaluating their teaching. The three schools shared a common scheme of work,
but modified the curriculum, and learning, teaching and assessment strategies to cater the
learning needs of their students.

Major concerns identified

How to develop students’ motivation and ability for self-directed learning?
How to develop students’ abilities in building portfolios?
How to enhance students’ abilities in art appreciation and criticism?



Curriculum Planning

School Practices

Analysis

* (Integrating learning and assessment)
During the summer holiday before the
commencement of the school year, teachers of the
three schools held several meetings to discuss, plan
and revise the S4 scheme of work. Detailed
curriculum planning, which aligned learning
objectives, learning and teaching activities and
assessment criteria was developed. (Appendix 1)

Collaborative lesson planning was successfully
adopted as the teachers were open, and were willing
to share their experiences and contribute their
resources.

(Integrating art appreciation and criticism and art
making)

At the very beginning, the teachers planned to split
the lessons to teach appreciation and criticism and
art making separately at S4. Taking into
consideration of the linkage between the two
learning strands, the teachers finally designed the
curriculum mainly with thematic approach that
integrated art appreciation and criticism and art
making.

(Laying a foundation for self-directed learning)

In the first term of S4, the teachers planned the
curriculum to help students develop fundamental art
knowledge and skills and experiment with different
media. Students started working on their first
portfolio afterwards.

Assessment for Learning

< The teachers used concrete criteria in assessing
students’ research workbook and artworks,
which were in line with the learning objectives.
As students were assessed on what had learnt,
the validity of assessment were ensured, and it
helped students review and reflect on their own
learning performance for improvement.

< Collaborate lesson planning helped to ensure
careful lesson planning and preparation that
provides the teachers with conceptual
frameworks for lessons, and helped them focus
on practical teaching and learning problems.
Through constant reflection on evidence of
students’ learning, it helped teachers improve
teaching and learning.

< It is a misunderstanding that through the
learning of art history students will know how to
appreciate art. The art historical knowledge
helps students understand art from historical
perspective, but students’ ability in art
appreciation and criticism cannot be developed
merely through the transmission of art historical
knowledge, and it is not easy for students to link
art appreciation and criticism with their own art
making if it is taught separately.

Catering for learner diversity

< Itis important to help students develop a
broad-based foundation at the early stage, in
order to equip them for more student-directed
learning and let them develop their own
portfolios at a later stage. In this connection,
teachers have to consider what kinds of
foundation knowledge and skills are needed for
their students.




* (Moving towards self-directed learning)
To help students develop their first portfolio, the
teachers selected the theme (“Hundred things that |
hate”), sub-themes, artworks for art appreciation,
and media for art making for the whole class.
Nevertheless, the teachers encouraged the students
to look for their focuses of study in the theme and
asked them to look for more artists/ artworks for
studying.
Students would develop their second portfolio with
self-selected theme.

* (Adjusting the curriculum to cater for learner
diversity)
As the pace of learning among the three schools
was different, the teachers modified the curriculum,
learning and teaching materials and strategies, as
well as assessment in consideration of their
respective students’ learning needs.

Catering for learner diversity

< Itis appropriate to help students start from a
more teacher-directed learning first. However,
as the students in School A are very
self-motivated and strong in art knowledge, the
teachers can actually give them more choices,
such as artworks for appreciation, media for art
making and help them progress to more
self-directed learning.

The teachers should always remind their
students that the artwork for appreciation
should be related to their own art making.

It is appropriate to adjust the curriculum from
time to time according to the students’ learning
needs.

é

The school-based 3-year curriculum

S4 First term
making)

Foundation studies (art knowledge, art appreciation and criticism and art

S4 Second term

Start building the first portfolio (more teacher-directed)

S5 First term
(student’s self-directed)

Refine the first portfolio (School A) and start building the second portfolio

Continue with the first portfolio (Schools B and C)

S5 Second term

Continue with the second portfolio (School A)
Start the second portfolio (Schools B and C)

S6

Refine with the second portfolio (School A)
Continue the second portfolio (Schools B and C)
Art making and art critic exercises (prepare for the public examination)

Reflective questions:

* Do you develop learning and teaching activities and assessment criteria according to the learning

objectives that you have set?

* Do you always take into account of your students’ needs and interest in planning your school-based

curriculum and devising assessment tasks?




Learning and Teaching

(1) Use of Project Brief

* To start each sub-theme of a portfolio, the teachers
provided students with a well-structured Project
Brief, which outlined the learning objectives,
phases of portfolio building, guidelines for each
phase, and assessment criteria. (Appendix 2)

* The teachers also explained the SBA assessment
criteria and rubrics to the students in details at the
beginning of the course, and asked the students to
evaluate their learning product and process
according to the rubrics. (Appendix 3)

Catering for learner diversity

< With concrete outlines and hints for developing
portfolios at different phases, it helped to
develop students’ working habit, and enable
them for self-directed learning.

Assessment for learning

< The Project Brief with assessment criteria is
significant for helping students understand what
they are going to learn, and what will be
expected.

< Since the assessment descriptors stipulated in
the SBA Handbook are designed to assess the
whole portfolio. While in classroom practice,
assessment criteria and descriptors should be
modified according to the learning objectives of
each teaching unit.

Reflective questions:

* Do your students have a clear understanding of what they are going to learn?
* Do you share the SBA assessment criteria and assessment descriptors with students?
* Would you slightly modify the assessment criteria of each learning unit so as to align with the learning

objectives of that particular learning unit? Why?

(2) Strategies for art appreciation and criticism

To develop students’ abilities in art appreciation and

criticism, the teacher of School C adopted the

following strategies:

* guided students to talk about art before they learned
how to write about art;

* broke down the learning steps into different
learning activities for less able students; and

* provided students with detailed guidelines and art
vocabularies (Appendix 4).

Catering for learner diversity

< Students could start from easy tasks to more
challenging tasks, so as to build their
confidence in art appreciation and criticism.
The success in art appreciation, which is
regarded as a difficult task for the less able
students, have also increased the students’
motivation to continue their learning.

It is useful for students to know the processes
for art appreciation or even follow them at an
early stage, but they need to use the processes
flexibility once they know how to appreciate an
artwork.

It is important to help students make their
works of art appreciation to have more content.
Therefore, it is more suitable to start with
“talking about art” rather than “writing about
art”, especially for students with weaker
writing skills.




To extend students’ abilities in art appreciation and
criticism, the teacher of School A adopted the
following strategies:

* at the beginning, a timeline of art history was
provided for students’ reference (Appendix 5);

» promoted ‘Reading to Learn’ by providing
reference books and websites for students and
encouraged them to study relevant information for
art appreciation and criticism; and

* designed thought provoking questions to stimulate
students’ thinking in art appreciation and criticism.

Catering for learners diversity

< The strategies were effective in developing
students’ self-directed learning, enhancing the
depth of study as well as promoting
higher-order thinking.

Reflective question:

* What have you done in helping less able students for art appreciation and criticism?
* Do you set different kinds of questions to scaffold students’ learning, in particular those require their

higher order thinking?

* Do you always praise your students? Are your praises related to the learning objectives?

(3) Quality feedback

* The teachers always praised or encouraged the
students openly for their achievements,
improvement or willingness to try, so as to increase
their learning motivation. For example, they
displayed quality artworks in class for discussion or
sharing. They also invited students to read aloud
his/ her good written critique to the class.

* Instant verbal feedback was usually given to the
class or individual students during different phases
to help students improve learning.

* Written comments were also given on the students’
research workbook at different phases. (Appendix
6)

 After completing each piece of artwork, the
teachers assessed students’ research workbook and
the artwork according to the assessment criteria,
which was mainly based on the SBA assessment
criteria and rubrics and adjusted according to the
learning objectives of the learning unit.

* Students were required to reflect on the teachers’
marking and comments. (Appendix 7)

* The teachers set schedule and deadlines for
submission of the research workbooks and the
artwork at different phases. Students had to write
down the actual dates of completion accordingly.
(Appendix 8)

Assessment for learning

< Praise is a good practice for motivating
students to learn. However, it is more important
to give students quality feedback that helps
students to identify their strengths and
weaknesses, and improve learning.

< The written comments are very helpful for
students to understand their strengths and
weaknesses in learning, and how to improve.
They are more constructive than just giving a
“v or a grade, or marking “Good” or
“Excellent”.

Even though the SBA assessment criteria and
rubrics should be employed for final
assessment of the research workbooks and the
artwork, they should be adjusted to suit the
learning objectives at different phases of
learning.

The schedule can help the students manage
their time, and take up the responsibility for
their own learning, which is a good strategy to
help the students develop self-directness in

learning.




Reflective questions:

* Do you always give students timely and constructive feedback?
* Do you assess your students’ research workbook and artwork in accordance to the SBA assessment

criteria and rubrics?

(4) Promoting self-reflection

* Students were encouraged to make self-reflection
constantly, with focuses on what they have learnt

Assessment for learning and Catering for learners

diversity
< Constant reflection with focuses can help

students develop a reflective habit of mind.

and how to make improvement. (Appendix 9) < If the teachers can further help the students
review how they learn, it would contribute to
developing metacognition, which is significant
for life-long learning.

* At the beginning, students tended to write lengthy |[& It can be time-consuming if reflection is
paragraphs for self-reflection. Teachers then guided overdone. Making simple notes can serve as a
students to make some simple notes of reflection on reminder for future reference.
their research workbook.

* After the completion of an artwork, students were |& However, the comprehensive reflection,
required to make a more comprehensive reflection usually made up of lengthy personal and
on their learning and the focus of their study at the emotional feelings is not sufficient to help the
next stage. (Appendix 10) students develop further. Therefore, guidance

on what and how to reflect and review in
relation to the learning objectives should be
given to the students.

* Art critique and peer assessment were used at the  |€< Involving students in assessment helps nurture
end of some critical stages and upon the completion their active learning attitude, and develop a
of an artwork. learning community.

* Art critiques among students of the three schools  |& Teachers expressed that regardless of the

were also arranged. At the end of the sharing
session, teachers provided students with enough
time to appreciate the artworks and research
workbooks of their peers.

* Students were encouraged to give a few written
comments on their peers’ research workbooks.
(Appendix 11)

students’ diversity, students learned a lot from
each other in the art critiques among the three

schools, and they regarded this kind of sharing
as a challenge that motivated them to do their

best.

Reflective questions:

* Do you provide students with opportunities in your lessons to discuss on their own work or work of

their peers, and how they can be improved?

* Do you provide opportunities for students to participate in the evaluation process? Besides the use of
assessment form, what other ways can be used to involve students in the process?
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