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Preamble

The Education and Manpower Bureau (EMB, now renaEdhatation Bureau (EDB)) stated
in its report in 2005 that the implementation of a three-yeari®esecondary academic
structure would commence at Secondary 4 in Septerib89. The senior secondary
academic structure is supported by a flexible, oateand diversified senior secondary
curriculum aimed at catering for students' variederests, needs and abilities. This
Curriculum and Assessment (C&A) Guide is one ofgbees of documents prepared for the
senior secondary curriculum. It is based on thdsgoaisenior secondary education and on
other official documents related to the curriculland assessment reform since 2000,
including the Basic Education Curriculum Guid€2002) and theSenior Secondary
Curriculum Guide(2009). To gain a full understanding of the conmmecbetween education
at the senior secondary level and other key stageshow effective learning, teaching and
assessment can be achieved, it is strongly recoahedethat reference should be made to all

related documents.

This C&A Guide is designed to provide the rationatel aims of the subject curriculum,
followed by chapters on the curriculum frameworlyrriculum planning, pedagogy,
assessment and use of learning and teaching resoudme key concept underlying the
senior secondary curriculum is that curriculum, gy and assessment should be well
aligned. While learning and teaching strategiesnfan integral part of the curriculum and
are conducive to promoting learning to learn andleAperson development, assessment
should also be recognised not only as a meansugegperformance but also to improve
learning. To understand the interplay between thies® key components, all chapters in the
C&A Guide should be read in a holistic manner.

The C&A Guide was jointly prepared by the Currigulibevelopment Council (CDC) and
the Hong Kong Examinations and Assessment AuthdtitiKEAA) in 2007. The first
updating was made in January 2014 to align withsti@t-term recommendations made on
the senior secondary curriculum and assessmeritingsirom the New Academic Structure
(NAS) review so that students and teachers coultefiieat the earliest possible instance.

This updating is made to align with the medium-tesoommendations of the NAS review

! The report isThe New Academic Structure for Senior Secondarcdithn and Higher Education — Action
Plan for Investing in the Future of Hong Kqramd will be referred to as tl384 Reporhereatfter.



made on curriculum and assessment. The CDC is anscag body that gives
recommendations to the HKSAR Government on all enattrelating to curriculum
development for the school system from kindergartensenior secondary level. Its
membership includes heads of schools, practisiaghtrs, parents, employers, academics
from tertiary institutions, professionals from teld fields/bodies, representatives from the
HKEAA and the Vocational Training Council (VTC), a=ll as officers from the EDB. The
HKEAA is an independent statutory body responsibtethe conduct of public assessment,
including the assessment for the Hong Kong Diplah&econdary Education (HKDSE). Its
governing council includes members drawn from ttieosl sector, tertiary institutions and

government bodies, as well as professionals andb@enof the business community.

The C&A Guide is recommended by the EDB for usesésondary schools. The subject
curriculum forms the basis of the assessment dedignd administered by the HKEAA. In

this connection, the HKEAA will issue a handbookptwvide information on the rules and
regulations of the HKDSE Examination as well as #teicture and format of public

assessment for each subject.

The CDC and HKEAA will keep the subject curriculuumder constant review and
evaluation in the light of classroom experiencasidents’ performance in the public
assessment, and the changing needs of studentsoaiatly. All comments and suggestions

on this C&A Guide may be sent to:

Chief Curriculum Development Officer (Physical Edtion)
Curriculum Development Institute

Education Bureau

3" Floor, 323 Java Road, North Point, Hong Kong

Fax: 2761 4291
E-mail: pe@edb.gov.hk
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Chapter 1 Introduction

This chapter provides the background, rationale @nt of Physical Education (PE) as an
elective subject in the three-year senior secondanyiculum, and highlights how it
articulates with the junior secondary curriculurmgspsecondary education and future career
pathways.

1.1 Background

According to theSenior Secondary Curriculum Gui¢eDC, 2009), PE is an elective subject
that leads to the Hong Kong Diploma of Secondarydation (HKDSE). In this section,
several PE-related terms that are used frequentlyis Guide are defined, as background for
subsequent discussion.

(@) General PE

PE is a subject that sets out “to educate studdntaigh physical activities”. It aims to
develop students’ physical competence and knowledgmovement and safety, and their
ability to use these to perform in a wide rangadivities associated with the development
of an active and healthy lifestyle. It also develgtudents’ confidence and generic skills,
especially those of collaboration, communicatiorgativity, critical thinking and aesthetic
appreciation. These, together with the nurturingpositive values and attitudes in PE,
provide a good foundation for students’ lifelongldifie-wide learning. Teachers may refer to
thePE KLA Curriculum GuidéP1-S3)(CDC, 2002) for more information about the posifio
rationale, curriculum framework and recommendednieg and teaching strategies of this
subject.

Structured | PE lessons constitute 5-8% of totsdda time in basic education (Primary 1 to
Secondary 3) and at least 5% in the senior secygradariculum.  Other than PE lessons,
students are also encouraged to participate agtauadl regularly in at least one PE-related
co-curricular activity. To avoid confusion with tR& Elective, these are labelled as “General
PE™ hereafter.

(b)  An active and healthy lifestyle

There is a global appeal for building healthy commes and this has been echoed in384
Report in which one of the learning goals is to leachative and healthy lifestyle. It refers to
“a way of living based on regular physical activéliyd a cluster of related healthy behaviours”
which leads to health, vigour, vitality, self-respand the control of one’s desthyPeople
may be at different levels of practising self-regatl active and healthy living, ranging from
merely following instructions without really knowgnwhy, to being fully informed and
determined to make relevant choices. PE aims tp B&ldents to raise their level of
self-regulation for leading an active and healifestyle.

Recent research revealed a slight decline in thesiphl fitness of Hong Kong secondary
students, and a decrease in the time senior segosid@ents spend on exercise and physical

2 General PE is also referred to as Other LearnieBence - Physical Development (OLE-PD) in theiGe
Secondary Curriculum Guide (Curriculum Developm@auncil, 2009).

®Sharkey, B. J. (2002Fitness and Health6" edn, Champaign, IL: Human Kinetics.
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activities compared with junior secondary studemtsere appears therefore, to be a pressing
need to make students more aware of health isandsmore able to deal with them, at the
community level. The PE Elective will play an imgeont role in this regard.

(c) PE as a subject in public examinations

With the introduction of the HKDSE, PE will becorae examination subject contributing to
student qualifications for admission to post-seespdprogrammes on a par with other
subjects.

(d) The position of the senior secondary PE Elective

The 334 Reportshowed that universities support the idea of broede entrance
requirements to admit students who have a wide adu@l experience, and that they are
considering relaxing the programme admission c¢aténat require a number of subjects
(specific or from a group) over and above the maglarequirement. When students need
not restrict themselves to studying a particularugr of subjects, they can choose electives
which are interesting and relevant. The PE Eledsvimherently interesting and relevant to
daily life, and thus appears to be a good choicstiady at senior secondary level.

As a senior secondary elective subject leading te HKDSE, the PE Elective is
academically rigorous in its curriculum designisitdesigned to help students to develop a
good foundation for further studies in the areas@énce, the humanities and the social
sciences. It builds on the foundation of General &1 advances students’ knowledge,
understanding and skills in PE, sport and recreatidether they aim to be elite athletes or
are just interested in sport and physical actiitiigure 1.1 shows the position of the PE
Elective in the senior secondary curriculum andinisage to General PE.

Humanities & Social Science:
education, recreation management,
socioclogy, psychology, journalism, etc.

ol

I Hong Kong Diploma of Secondary Education

Science: sport science, health
science, nutrition, physiotherapy,
bioclogy, physics, etc.

S6 Other PE Elective i
Learning -4 Core subjects
Experience — -1 to 2 other elective subjects
s3 Physical
ySicx - Other learning experiences
Development
s4 (i.e., General PE)

S3 10% of the total 85 % of the total

lesson time lesson time

Note: P1: Primary 1; §3, 4, 5, 6: Secondary 3,4, 5,6;
U1: Undergraduate Year 1

— 5% of the total
lesson time

P1

Figure 1.1 Position of the Physical Educat ion Elective



1.2 Rationale

The PE Elective aims to nurture a group of citizehs:

have the knowledge of PE, sport and recreationghables them to understand and be
critical, reflective and independent thinkers whbry confront issues that affect their
daily lives at personal, community, national anobgll levels;

are physically and mentally healthy, able to falkallenges of all kinds, self-regulated in
adopting an active and healthy lifestyle, ablettoaat other people to follow their way of
living, and actively concerned about health-relagsdes in society;

display desirable moral behaviour and respect thelgty of cultures and views in the
context of PE, sport and recreation.

The PE Elective is very important for studentshia tollowing respects:

Given its authentic and interdisciplinary natutee PE Elective can enable students, on
the one hand, to collect and manage informatioa stientific manner, and on the other
hand, to be reflective in problem-solving and sbicigeraction. This helps them to build a
good foundation for further education in a widegawf studies.

It fosters the development of a lifelong interastparticipating in sport and physical
activity. To sustain the emerging sport cultureeleped in students in recent years, the
PE Elective provides the knowledge and skills tald@& students to participate in physical
activity for fun or self enhancement in a safe nenn

Through reflecting on the experience they gain froanticipating in sport and physical
activity, students can better understand and apphcepts and theories in disciplines
such as physiology, nutrition, physics, sociolgagychology, history and management.

The PE Elective emphasises whole-person developarehtontributes to social well-being
in the following respects:

Healthy living is fundamental to an individual'deliand the welfare of society. The PE
Elective helps to enlarge and strengthen that gafugctive and healthy citizens who
contribute to improving the macro environment tckenghe world a healthier place to live
in.

Society has become increasingly diverse, complad, ever-changing. It calls for the
development of generic skills and the learningetarh capacity in students, workers, and
professionals at all levels. Through engaging sitglan higher-order cognitive processes
as a result of exposure to different theoretical practical learning experience, the PE
Elective not only enables them to acquire and coostknowledge in PE, sport and
recreation but also improves their cognitive fuosiing, enhances their generic skills, and
helps them to develop desirable values and atstude



1.3 Curriculum Aims

The PE Elective curriculum aims at enabling stuslémt

acquire the knowledge and skills, and develop takies and attitudes necessary to
pursue an active and healthy life in a self-regdahanner;

become responsible citizens who contribute to thiding of a healthy community and
are themselves vigorous, vital and able to convotbers to adopt an active and healthy
lifestyle;

integrate physical skills with theoretical learniagd use them to support and strengthen
their conceptual understanding and higher-ordekihg;

construct knowledge by linking the understandingsyt develop in PE, sport and
recreation with those in other disciplines, and enaise of this knowledge in further
education and career development;

apply theories to enhance performance or particpant PE, sport and recreation;
develop positive sport-related values, attitudesl aesirable moral behaviour, and
transfer them to their daily life;

develop the generic skills for lifelong learning.

1.4 Interface with the Junior Secondary Curriculum and
Post-secondary Pathways

The PE Elective curriculum is a continuation of iprnsecondary education and helps
students to establish a good foundation for postisgary education. PE provides students
with a choice of physical activities and offers arsadvanced and academically-oriented
study, involving a multiplicity of concepts in tleeas of PE, sport and recreation, and in
understanding, executing and evaluating human mexem

It provides a broader and more demanding knowletye skill base than General PE for
students to develop further in the six strandsif IR particular, the strands: “knowledge of
movement”, “health and fitness”, “sport-related ued and attitudes” and “knowledge and
practice of safety” are strengthened, through mireg the depth and breadth of the studies
undertaken, to cover a wider range of topics tbhath on physiology, nutrition, physics,
sociology, psychology, history and management seieWith such a knowledge base, those
studying the PE Elective will be well prepared &mmission to post-secondary programmes
in subjects such as PE, sport science, recreatidmenagement, education, physiotherapy,
nursing and journalism.

Given its authentic nature and interdisciplinaryriculum design, the PE Elective helps
students to develop scientific and reflective timigk desirable values and attitudes, and
useful generic skills, as well as a healthy andngfrbody. In brief, PE develops student
attributes that post-secondary programmes in asgigline require.



Chapter 2 Curriculum Framework

The curriculum framework for the PE Elective emlesdthe key knowledge, skills, values
and attitudes that students are to develop at iseeicondary level. It forms the basis on
which schools and teachers can plan their scha#édaurriculum, and design appropriate
learning, teaching and assessment activities.

2.1 Guiding Principles

(@) Prior knowledge in basic education

The PE Elective curriculum is built on the assummptihat the students have completed
General PE in basic education and have experiein¢&)dearning and applying basic skills
in at least eight different physical activitiesrfranot fewer than four areas, including games
and competitions, as well as participating in asteone PE-related co-curricular activity; (2)
applying theories of physical activities and tramiprinciples in health-related fitness
programmes; and (3) thinking about and debatingessn PE and sport. While the PE
Elective aims to broaden and deepen the knowleddeskills students have previously learnt,
it emphasises application, integration and synshelsknowledge related to daily life.

(b) Interdisciplinary approach

It is important to help students to build a stramgl wide knowledge base. Besides, it is
particularly important to ensure that they haveoaarall understanding of the physical and
social world of PE, sport and recreation by enaplinem to make connections between
concepts acquired in different disciplines and frafhfferent sources. In this era of
“information explosion”, it is fairly straightforwd to provide students with a large amount
of learning material — but helping them to devedoponceptual framework that makes sense
of it all is more challenging. The different paofsthe PE Elective curriculum have, therefore,
been organised in a meaningful way. They are raitgumixture of components taken from
various disciplines.

(c) Articulation to later studies

The PE Elective curriculum stresses the importafc@oss-curricular links and its delivery
emphasises inquiry-based learning and reflectibhelps to build a strong foundation for
further education in a wide range of science, timadmnities and social science subjects.

(d) Balance between breadth and depth

The PE Elective aims to cater for the diverse edts, aptitudes and needs of students while
giving them opportunities to acquire essential emg in the areas which constitute the core
knowledge of PE, sport and recreation. In additmrdeveloping knowledge in core areas,
students can study chosen topics at more depth.



(e) Development of generic skills, positive values and attitudes

The PE Elective puts considerable emphasis on dewvig generic skills, positive values and
attitudes and putting them into practice. The Pe&ctile makes full use of General PE to
provide students with opportunities to develop aafine generic skills, and to develop
positive values and attitudes through participatiosport and physical activity.

()  Linkage between theory and physical skills

Although the PE Elective curriculum content is amadtally rigorous and includes topics
drawn from various disciplines, a practical compuanis built in to ensure that the subject
involves a strong connection between theory andtioea The PE Elective also engages
students in authentic tasks to be carried out asgbactive and healthy living. Such tasks
may require students to integrate and apply thedhiey have learnt in real-life situations.

(g) Safety considerations

Safety considerations are important in PE, spod,racreation. While it is desirable to allow
students to choose from as many physical activdgegavailable, safety concerns have to be
considered seriously. Adequate support and guidareeequired for meaningful learning to
take place. For the practical component, it is aeable to require students to choose only
those sports or physical activities that have heetuded in the school-based General PE
curriculum to ensure that they are well supervised supported by appropriate staff.

2.2 Learning Targets

In the PE Elective, students are expected to:

broaden their knowledge and deepen their undersignof issues related to body
maintenance, self enhancement and care for the aortymn PE, sport and recreation;
develop the knowledge, attitudes, skills and haigtsessary for understanding the world
of PE, sport, and recreation through reading;

enhance their intellectual capacity by integrafiiysical skills into theoretical learning,
using their physical experience to support andngtieen conceptual understanding and
higher-order thinking, and to evaluate theoriesairthentic PE, sport and recreation
contexts;

connect the principles of PE, sport and recreatiorelated fields and disciplines, and
become aware of the links to further education@aréer paths;

develop aesthetic appreciation, generic skills,ablgt communication skills, critical
thinking skills, collaboration skills and creatiyitand apply them in real-life situations;
and

develop desirable personal and social qualitiesiraldle sporting etiquette, commitment,
a sense of responsibility as well as an understgnaoli and respect for different cultures
in organising events involving physical activitieghe school or community.



2.3 Learning Objectives

After completing the PE Elective, students will baacquired a strong knowledge base,
desirable values and attitudes, essential skillshatbits that enable them to be self-regulated
active and healthy citizens. They will also haveredeped a good foundation for further
education in science, the humanities and sociahsei studies at undergraduate level. More
specifically, after studying various parts of thercculum, the students will be able to:

identify and fulfil their needs as regards body m@nance and participate regularly in
physical activities, maintain a satisfactory legephysical fitness, practise healthy eating
and stay free from substance abuse;

identify and fulfil their needs pertaining to selthancement and demonstrate knowledge
and proficiency in at least two physical activitgsosen from the school-based General
PE curriculum;

identify and fulfil society’s needs for a healthynemunity and lifestyle;

develop an enquiring mind and be able to carryemupirical investigations, and discuss
issues based on empirical evidence;

demonstrate reflective thinking and be able to esklrissues from a variety of
perspectives and in a critical manner, taking iatocount the values embedded in PE,
sport and recreation;

demonstrate generic skills, particularly communaratskills, critical thinking skills,
collaborative skills, creativity and aesthetic savitsy in PE, sport and recreation
contexts as well as in other real-life situations.

2.4  Curriculum Structure and Organisation
2.4.1 Curriculum Structure

Figure 2.1 shows a diagrammatic representation@PE Elective curriculum structure, with
the names (in short form) and recommended timecaions for each part. The phrase
“self-regulated, active and healthy citizens” appeapeatedly in the background, indicating
that the primary curriculum aim of the PE Electise¢o nurture a group of active and healthy
citizens who are knowledgeable, self-regulatedsiten to health issues that have an impact
on their daily lives, and willing to contribute lbailding a healthy community.

Four categories of learning outcomes have beertifdehfor the PE Elective. They are (a)
science foundation, (b) the humanities and sociahse foundation, (c) generic skills, and (d)
values and attitudes, all of which are to be addethrough studying nine theoretical parts
and engaging in the practicum.
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12%
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12%

Sport
Injuries
6%

Science
Foundation

Figure 2.1 Curriculum structure of the Physical Education Ele ctive
2.4.2 Theoretical Learning Parts

The curriculum covers nine theoretical learningtparhe following two points are
noteworthy:

The nine theoretical parts are grouped under ttiremes, which are considered to be the
main concerns of active and healthy citizens. Hegdfers to our physical, mental and
social well-being. An active and healthy lifestgees beyond health in that it is a way of
living based on regular physical activity that Isad vigour, vitality, self-respect and
control of one’s destiny. Hence, in addition tol@img a strong and healthy body (Theme
1: “Body Maintenance”; recommended lesson timecaliion=30%), the PE Elective also
helps students to cope with problems they areiktelface when seeking challenges
(Theme 2: “Self Enhancement”; recommended lessoe tllocation=30%). PE also
helps students to confront the social and politisalies that may arise in PE, sport, and
recreation (Theme 3: “Care for the Community”; macoended lesson time
allocation=24%).

The nine theoretical parts touch on the basicsaobus academic disciplines, including
physiology, nutrition, physics, psychology, socmphistory and management, and help
students to build a foundation in science as wsetha humanities and social sciences.



2.4.3 Practicum

Figure 2.2 shows how the practicum links the nineoretical parts to General PE. The
intention of the senior secondary PE Elective tddba strong theory-practice linkage is
apparent. The practicum has several distinct featur

While elements of applied learning have been iretuth each of the nine theoretical

parts, the practicum is specifically designed tgage students in active and healthy
living by designing, implementing, evaluating andapting plans pertaining to body

maintenance, self enhancement and care for the coitymn a real-life situation.

In the practicum, students are required to do @ayditness training, apply theories in at
least two physical activities, organise school @ammunity recreation/sport programmes
and address current issues in PE, sport and remreétwide range of activities to meet

students’ varied needs and interests may be indlud#he practicum.

The practicum provides an opportunity for studetotformulate problems and apply

theories and concepts learnt in the theoreticdkpar order to establish connections and
construct new knowledge.

Depending on the circumstances and needs of tlmkdhe practicum may be arranged
as a whole class activity or supervised individualk. It may also focus on a particular

topic, synthesis or application in authentic situad.

I I < -~

Examine the problems igentifiad In
General PE, astablish connactions
and construct new knowleage

s 5% OF the total l2550N M il 10% of the total lesson time e ———

Figure 2.2 The Interactive relationship between the Physical Education Elective and the General PE
Curriculum (Other Learning Experience — Physical De  velopment)



2.5 Curriculum Content

As will be elaborated in Chapter 3, the learning &aching sequence can be varied and
should be school-based as far as possible. Itggesied that at S4 (i.e. at the beginning of
the course), students are introduced to the dminsf terminology, history and recent
development of the subject with materials that dmvthe familiar. Starting from S5,
students with guidance choose two physical aadwith which they would like to participate
regularly, and reflect on the experience as paainadictive and healthy life.

The curriculum content and the connections betwikerdifferent parts are described below.
The topics that each part may cover are shownhieTa 1l at the end of this Chapter.

Part | Physical Education, Sport, Recreation, Leiste and Wellness: History and Recent
Development This Part gives students a general picture of shepe of PE and its
relationship with sport, recreation and leisuree Tharminology, general concepts and the
knowledge of the history and recent developmenthenarea help students to understand the
contexts of PE, sport and recreation, and supperhtin studying the other topics in the PE
curriculum.

Part 1 Human Body: This Part helps students to build a foundationPi& through
familiarising them with the human body and its eys$, and prepares them for the study of
movement analysis (Part Ill), fitness and healtar{V), training methods (Part V), sports
injuries (Part VI) and psychological skills (Pari)V

Part Il Movement Analysis: This Part covers the basic elements in human mewneand is
linked to the discipline of physics. It guides stants to understand the scientific basis of
movement and to apply this knowledge, together théhpsychological skills they acquire in
Part VII for enhanced performance or participat{®art X) in PE, sport and recreation. It
also helps students to understand the causes @& smmmon sports injuries (Part VI).

Part IV Fitness and Nutrition for Health and Performance in Physical Activities: This
Part helps students to explore the concepts ofigdlyBtness and sport-related fitness, the
nutritional components and diet related to physipalformance, and the interlocking
relations among exercise, physical fitness, dieglth and chronic disease. Such knowledge
will enable them to recognise the importance o&etive and healthy lifestyle and understand
the concept of wellness mentioned in Part |. Thay lbe linked to the discussion of factors
affecting participation in sport and recreationr(Réll).

Part V Physiological Basis for Exercise and Sport3raining: This Part equips students
with knowledge about physical performance and sptmdining. It enables students to
understand the general principles and the effecphygsical training which are fundamental
in exercise and acquisition of physical skills. Ytehould be referred to from time to time
when students are carrying out the practicum (Rart

Part VI Sports Injuries, Treatment and Precautions: This Part covers safety measures in
sports and physical activities. Building on studéptevious knowledge of the human body
and movement (Part Il and Part Ill) and exercisg @aining methods (Part V), it heightens
their awareness of common sports injuries and heips to apply this knowledge to

treatment and preventive measures. It also conésbto the understanding of programme
organisation and legal issues in PE, sport aneéation (Part IX).

10



Part VII Psychological Skills for PE, Sport and Receation: This Part helps students to
understand the psychological aspects of PE, sputtracreation, and covers theories of
motor learning, factors affecting sport performararel stress management. Building on
knowledge gained in previous Parts, it helps sttglém explain, regulate and enhance the
processes involved in learning and performing daitysical skills. This Part is directly
linked to the practicum (Part X).

Part VIII Social Aspects of PE, Sport and Recreatia: This Part allows students to

investigate a wide range of issues in PE, sportranckation in relation to society. It helps
them to gain a deeper understanding of the roldsvatues of PE and sport (Part I) from a
socio-cultural perspective. It also nurtures stustémnigher-order thinking skills by engaging

them in debating current issues, critical analgsismcidents and role play. Facts and findings
derived from previous Parts form a basis for thecdssion of the issues identified in this
Part.

Part IX Sport and Recreation Management This Part introduces the basic concepts of
sport management and programme organisation. Its an equipping students with
knowledge which will be useful in performing sch@d community services, particularly
the organisation of different physical activity et® The knowledge acquired in previous
Parts, particularly Part VIl “Social Aspects of PEport and Recreation”, forms the basis for
considering relevant administrative measures aitidtines.

Part X Practicum: This practical Part provides an opportunity fludents to apply the
theories learnt from Parts | to IX through practgsan active and healthy lifestyle. It requires
them to integrate different aspects of the knowtetligy have gained to address issues
related to body maintenance, self enhancementaedfar the community. It also develops
students’ personal qualities by enabling them togaise their role in PE-related school and
community services.
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Table 2.1 Curriculum content of the Physical Education Elect ive

Part|  Physical Education, Sport, Recreation, Leisure\&ftiness: History and
Recent Development
a Definitions and Terminology
b Roles and Values of PE, Sport, Recreation and keisu
[ Personal development
ii Socialisation
ii International relationships
c PE in Hong Kong
[ Primary
ii Secondary
ii Tertiary
d Sport, Recreation and Leisure in Hong Kong
[ Government

ii Non-governmental organisations
i Private and commercial clubs
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Partll Human Body

a Growth and Development
[ Life cycle and growth curves
ii Stages of development
Body types
b Skeletal System
[ Functions
ii Bones
i Joints
\Y Cartilage
v Ligaments
C Nervous System
[ Functions
i Central Nervous System
d Muscular System
[ Functions
I Types of muscle and muscle fibre
ii Types of muscle contraction
\Y Neuromuscular control
e Cardiovascular System
[ Functions
i Blood vessels
i Heart
\Y Circulation
f Respiratory System
[ Functions
il Lungs
ii Pulmonary ventilation
v Gaseous exchange
g Energy System
i Aerobic system
il Anaerobic system
il Energy metabolism during rest and physical acésiti
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part Il Movement Analysis

a

c

\

Forces and movement
Force
Motion
Newton’s Law of Motion
Velocity and acceleration
Centre of gravity
Lever

Types of movements
Flexion-extension
Abduction-adduction
Pronation-supination
Plane of motion
Rotation

Steps and guidelines for performance analysis
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part IV  Fitness and Nutrition for Health and PerformancPysical Activities

a Components of Health
[ Physical health
i Mental health
i Social health
b Definition of Physical Fitness and Sport-relateth&ss
[ Physical Fitness
ii Sport-related fitness
C Components and Measurement of Physical Fithess
[ Cardio-respiratory fitness
ii Flexibility
ii Muscular strength and endurance
\Y Body composition
d Components and Measurement of Sport-related Fitness
[ Agility
i Balance
i Coordination
\Y Endurance
% Flexibility

Vi Reaction time

vii Speed

viii ~ Strength
e Food and Nutrition

[ Carbohydrates

il Proteins

ili Fats

v Vitamins, minerals, fibres and water

\Y; Balanced diet

Vi Nutrition and exercise performance
f Weight Control

[ Energy balance
i Overweight and obesity
i Weight control
g Healthy Behaviour
[ Diet
i Exercise and physical activity level
i Rest and relaxation
\Y Substance abuse
v Posture
h Roles of Physical Activity for the Prevention of N@€ommunicable
Diseases
[ Coronary heart disease
Diabetes
ii Hypertension
\Y Hypokinetic degeneration
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part V

Physiological Basis for Exercise and Sports Tranin

a

Factors Affecting Performance
[ Cardio-respiratory fitness
ii Muscular fitness

iii Flexibility
\Y Age

% Gender

Vi Heredity

Vil Body types
viii ~ Drugs

IX Environment
Concepts and Principles of Training
[ Aerobic and anaerobic training
i Principles of training
i Basic considerations in training
\Y Planning of training programmes
Training Methods
[ Resistance training
I Circuit training
ii Continuous training
\Y Interval training
Training and Detraining Effects
[ Cardiovascular adaptations
ii Metabolic adaptations
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part VI

Sports Injuries, Treatment and Precautions

a Factors Leading to Sports Injuries
[ Environmental factors
ii Facilities and equipment
i Protective devices
\Y Level of skills
v Level of fithess

Vi Physical limitations
Vil Nature of different sports
b Common Sports Injuries
[ Bleeding
i Abrasion
ii Contusion
\Y Dislocation
v Fracture
Vi Pulled muscle
Vil Sprain
viii ~ Strain
IX Heat and cold injuries
X Overuse injuries
C Treatment

[ General principles of first aid
I PRICE (Protection, Rest, Ice, Compression, Elewatio
ii Resuscitation
d Prevention of Sports Injuries
[ Risk assessment
I Safety measures
ii Warm up and cool down
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part VII

Psychological Skills for PE, Sport and Recreation

a

[
ii
iii
v
v
Vi

Vii

Application of Learning Theory in Motor Learning
Skill classifications
Skill acquisition and information processing
Stages of learning and transfer of learning
Intrinsic and extrinsic feedback
Knowledge of results and knowledge of performance
Practice methods
Factors Affecting Performance
Anxiety and arousal
Attention and concentration
Motivation and self-confidence
Goal setting
Imagery and mental practice
Personality
Aggression
Application of Stress Management in Sport
The nature of stress
Stress management
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part VIII

Social Aspects of PE, Sport and Recreation

a Olympic Movement and Olympism
[ Philosophical foundations, history and developnoénhe Olympic
Games
I Olympic Movement and Olympism
ii China’s involvement in the Olympic Movement
\Y Challenges to the Olympic Movement and Olympism
b International Organisations, Major Games and Majternational
Competitions
[ International Olympic Committee and Internationpb8s
Federations
ii Olympic Games and other major games
i Major international competitions
c China’s Sporting Culture
[ China’s sporting culture
i All China Games
d Sport and Society
[ Sport for all and sport for the elite
I Amateurs and professionals
ii Competition
\Y Drugs in sport
v Violence in sport
Vi Politics and sport
Vil Media and sport
e Factors Influencing Participation in Sport and Reation
[ Personal factors
il Family factors
ii Social factors
\Y Cultural factors
% Political factors
Vi Environmental factors
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part IX  Sport and Recreation Management

a Concepts on Sport and Recreation Management
[ The management process
ii Facilities and equipment

i Funding
\Y Staffing
% Time factors
b Programme Organisation

[ Competition systems

i Organisation of events of physical activity
C Legal Issues in PE, Sport and Recreation

[ Liability in PE and sport activities

I Negligence in PE and sport activities
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Table 2.1 Curriculum content of the Physical Education Elect ive (contd)

Part X  Practicum

a To engage in active and healthy living: body maiatece,
self-enhancement and care for the community
[ design, implement, evaluate and adapt relevanspiareal-life
situations

b Specifically, students are required to
[ do physical fitness training
I participate in at least two physical activities
ii organise school or community recreation/sport @ognes
v address current issues in PE, sport and recreation
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Chapter 3 Curriculum Planning

This chapter provides guidelines to help schoold ssachers to develop a flexible and
balanced curriculum that suits the needs, interasts abilities of their students and the
context of their school, in accordance with thet@@rdramework provided in Chapter 2.

3.1 Guiding Principles

(@) Connecting school-based curriculum development to the central curriculum

The curriculum framework presented in Chapter @oen and flexible. Schools are expected
to adapt the organisation of the learning contEnprovide optimal learning experiences to
students, taking account of students’ needs, iste@nd abilities, teachers’ readiness and the
school context.

(b) Breadth and depth

The curriculum should cover a wide range of togmsprovide students with a balanced

learning experience which enables them to deveipialey well in various related disciplines,

in the cognitive and affective domains, in theaatiand applied learning, and in both their

knowledge base and generic skills. It should alsabke students to study some curriculum
content in greater depth. Students should be eagedrto choose the topics that they study
in greater depth in line with their interests asgdieations.

(c) Catering for students with different abilities

Learners’ characteristics and previous experieneednto be closely observed. The
curriculum should on the one hand give studentslegpportunities to learn all the essential
elements, and on the other hand, provide furthalleriiges to the more capable and remedial
support to the less able.

(d) Integrating conceptual learning with real-life experience

Conceptual learning in the subject should be clobeked to real-life experience. Students
may derive problems for study from their real-lé&perience, and apply what they have
learnt in class to real-life issues.

(e) Integrating assessment with learning

Assessment should be regarded as an essential nentpaf the curriculum that needs to be
integrated with learning. The use of a variety afd®es, whether summative or formative, can

generate a wealth of student performance data $eessing student learning, providing
feedback to learners, heightening motivation antlooting curriculum review.
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3.2 Time Allocation

(@) Lesson time allocation across S4, S5 and S6

There may be slight variations in the lesson tithecated to the PE Elective depending on
the number of elective subjects students take.eTt be a total of about 2,500 hofirfor
class teaching in the three senior secondary ybageneral when students take two or three
elective subjects, about 10% of the total lessoret{i.e. 250 hours) should be allocated to
each of these elective subjects. Also, since stadeitl sit for a public examination in S6, the
recommended distribution of lesson time acrossS%4and S6 should be around 95, 95 and
60 hours.

(b) Lesson time allocation across the nine theoretical learning parts

Depending on the learners’ characteristics, neatlsiests and inclinations, the lesson time
allocated to a particular part may vary to maximesning for the whole class or individual
students. For example, schools may use a portionthef lesson time to conduct
teacher-directed studies in which groups work snes or tasks of varying difficulty. This is
illustrated more fully in Chapter 4.

(c) Time-tabling the theoretical parts that involve practical/field work

The time-table for the subject should be flexildepecially for those theoretical parts that
involve considerable practical/field work. For exaey when studying “Sport and Recreation
Management” (Part XI), students may be engagedgarnising school sport activities which
are likely to be conducted after school, on holgjaduring the post examination period or as
a whole-day event, e.g. an athletics meet or a sving gala.

(d) Time-tabling the practicum (Part X)

Given its nature, the time-table for the practicaan be very flexible. There can be
stand-alone practicum periods weekly or bi-wee&lyan individualised work schedule for
required tasks. To help students to acquire sefiicireal-life experience to inform later
theoretical studies, it seems appropriate to aléon#ore lesson time to the practicum in S4.

* The lesson time for Liberal Studies and each electubject is 250 hours (or 10% of the total alfimeatime)
for planning purpose, and schools have the flekjbtb allocate lesson time at their discretionarder to
enhance learning and teaching effectiveness aked fratstudents’ needs.

“250 hours” is the planning parameter for each telecsubject to meet local curriculum needs as \asll
requirements of international benchmarking. In viefathe need to cater for schools with studentsasfous
abilities and interests, particularly the lower iagkrs, “270 hours” was recommended to facilitatkosls’
planning at the initial stage and to provide mamgetfor teachers to attempt various teaching megtiod the
NSS curriculum. Based on the calculation of eaettale subject taking up 10% of the total allocattone,
2500 hours is the basis for planning the 3-yeaiosesecondary curriculum. This concurs with thelitgaheck
and feedback collected from schoafs the short-term review, and a flexible range d0@ 200 hours is
recommended to further cater for school and leattiversity.

As always, the amount of time spent in learning seathing is governed by a variety of factors, udahg
whole-school curriculum planning, learners’ abdl#i and needs, students’ prior knowledge, teachimdy a
assessment strategies, teaching styles and theenwhbubjects offered. Schools should exerciséepsional
judgement and flexibility over time allocation tohgeve specific curriculum aims and objectives &l @&s to
suit students' specific needs and the school contex
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3.3 Progression

To cater for learner differences and make the best of available resources, a flexible
approach to planning the curriculum is highly recoemded. Three approaches are outlined
below for teachers’ reference.

(@) Considering the complexity of study content

The nine theoretical parts of the curriculum conteave been presented in a particular
sequence that implies progression from less comtglitlearning tasks to more complicated
ones, and from the development of general knowledgapplication, integration, analysis

and eventually the practical use of knowledge. $bguence suggested below will enable
students to explore their interests in S4, and ldpvgood understanding of the subject for
effective progression to S5 and S6.

“History and Development” (Part 1) and “Human Bod{Part 1) are deemed to be
fundamental.

“Movement Analysis” (Part Ill), “Fitness and Hedl{{Part 1V), “Training Methods” (Part
V), “Sports Injuries” (Part VI) and “Psychologic8kills” (Part VII) are applications of
knowledge for self-enhancement. These parts canttmeuced to students in any order,
provided that the following factors have been cdeed: the background and prior
knowledge of the students, the related modulesgbiinght in other subjects and their
relevance to the current PE programme and spoetsigin the school or community.
“Social Aspects” (Part VIII) and “Sport and Recieat Management” (Part IX) are
relatively more complex areas and should be taungtite later years of senior secondary.
However, depending on the particular emphasis@tthool-based curriculum, these two
parts can also be broken down into several smahés and taught in different years in
senior secondary.

(b) Considering learner concerns

The sequence of learning for the nine theoretieatspmay also be arranged to take into
account learners’ concerns of various kinds pariginto body maintenance, self
enhancement or care for the community.

Body maintenance - “Human Body” (Part Il), “Fitnemsd Health” (Part 1V) and “Sports
Injuries” (Part VI) relate to body maintenance (awine basic concerns in an active and
healthy lifestyle). It seems reasonable, therefmrétroduce them first.

Self enhancement - “Movement Analysis” (Part Ilfjraining Methods” (Part V) and
“Psychological Skills” (Part VII) relate to skillcguisition and performance, which is
likely to raise interesting and meaningful issues dtudents, particularly those who are
involved in competitive sports at inter-school anumunity level. It seems logical,
though not essential for these parts to be studitdr learning the fundamental
knowledge in “Human Body” (Part Il), “Fitness andedith” (Part IV) and “Sports
Injuries” (Part VI).

Care for the community - “History and Developme(Part 1), “Social Aspects” (Part
VIIl) and “Sport and Recreation Management” (Paf} touch on the values, culture,
organisation in PE, sport and recreation. Thesgedogre more complicated and require
more critical thinking in discussion and thus maythught at a later time.
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(c) Athematic or problem-based approach

A less discipline-based design is used to breakite theoretical parts into smaller units and
link them to different themes or problems so thatlg progresses in a natural way. Two
examples are provided below for reference:

Example 1 — Using an event/activity such as “Anlétiks Meet” as a theme, students
may be introduced to studying units such as “Rales values of school PE and sport”,
“Organisation of an athletics meet”, “Training f@erobic and anaerobic events”, “Coping
with pre-competition anxiety” and “Factors affecfiperformance in the long jump and
throwing events”.

Example 2 — Students’ interest may be aroused mgusirrent issue such as “Trendy
slimness” as the starting point for discussing ‘Giei control”, “Factors affecting
participation in slimming exercises”, “Legal issueslated to commercial fitness
programmes” and “Safety concerns in slimming exe<i.

It is difficult to say which approach is superideachers can choose the approach that suits
their students best. They can modify the approachutsned above, or adopt any other
approach they think appropriate.

It should be noted that the practicum (Part X) lage the application of the theoretical
learning in Parts | to IX, with the aim of promajiran active and healthy lifestyle. This
should be dealt with throughout senior secondadytenconnected to General PE.

3.4 Curriculum Planning Strategies
(@) Central Curriculum and School-based Curriculum

The central curriculum provides guidelines on depelg the school-based senior secondary
PE Elective curriculum. It describes the curriculams and learning objectives, curriculum
content, implementation strategies and evaluassoés. It also spells out the generic skills,
values and attitudes that students need to acquidevelop. Schools are expected to design
school-based curricula according to the centraldgjuies taking into account the
characteristics and needs of their students.

(b) Collaboration of various kinds

Opportunities for different kinds of collaboratishould be examined. For example, teachers
from different schools in the same district or eatiamal body may consider offering all or
some parts of the PE Elective jointly. This strgtegn be particularly useful for making the
practicum a fruitful experience for students.

(c) Cross-curricular links

Cross-curricular links are inherent in PE studi&udents may be provided with
opportunities to make connections with other subjaghen studying topics in the PE
Elective. Some examples are:

The organisation of an athletics meet may involeglage and communication skills
(e.g. the opening speech and event announcemertgraexperience (e.g. the design of
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posters and programme booklets).

Collaboration with teachers of other subjects mather enhance students’ understanding
of certain topics (e.g. teaching “Biomechanics” hwiphysics teachers, and teaching
“Human Body” with biology teachers).

(d) Applied Learning Studies

Based on their interests and career aspirationse sstudents may opt for PE-oriented
Applied Learning Studies in S5 and focus more @cfical knowledge about sports coaching
and management (see tBenior Secondary Curriculum Guid€DC, 2009) for detailed
information). It may be necessary for schools waarse their PE Elective curriculum in such
a way that their students acquire knowledge of &mental topics at S4 and subsequently
switch to PE-oriented Applied Learning Studies &t $eachers may consider selecting
related topics from different parts to offer a daimade programme to support such a
transition.

(e) Resources

The use of a variety of resources and related ilegurand teaching approaches will promote
better student learning. This will be illustratedna fully in Chapter 6. School resources may
be categorised as follows:

Information resources: Learning and teaching ressusuch as textbooks, learning and
teaching packages produced by the EDB and othedsnéormation from websites;

Sports facilities: Use of community sports facg]

Participation and service opportunities: Learnixgegiences inside and outside school
including participation in events, organising coni@ns, umpiring, coaching, etc.

() Integration of knowledge and practical work

PE integrates knowledge and practical work. Thisdenof learning in PE — integrating
“knowing and doing” — contributes to active and Ittealiving. The curriculum not only
helps students to maintain their health and enh#msie performance, but also encourages
them to care for others and the community at large.

3.5 Curriculum Management
(@) Understanding the curriculum and students’ needs

Teachers will explain to students the aims andctire of the curriculum before students
choose their areas of study for S4.

Teachers will explain to students the multiple patis through the curriculum, and the
possible switching to the study of other subjestgl as physics and biology) at S5.

(b)  Curriculum planning

Schools and teachers are encouraged to reviewlandhe curriculum flexibly and make
appropriate re-adjustments when necessary.

The school curriculum development committee shoeftsure that the curriculum
planning and implementation of the PE Elective talfte vision and mission of the
school.
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(€)

(d)

(€)

(f)

Apart from the curriculum content, issues suchtadeant intake, time-tabling, personnel
and resources should be considered in curricul@mnahg.

In addition to the school timetable, non-structutedrning time during weekends or
school holidays should be considered.

Subject to the availability of staff, the schoolymaake use of teachers’ varied expertise
by calling on different teachers to teach differéoptics to the same class according to
their strengths.

Capacity building and professional development

Professional development is important for keepeaghers abreast of subject knowledge
for effective learning and teaching.

Post-course sharing among teachers is valuabjgddessional enhancement.
Collaborative lesson planning, classroom obsermatamd evaluation can lead to
improvements in learning and teaching.

Resource development

Resources such as learning and teaching packagetexiooks should be updated to
facilitate learning and teaching.

Intra- and inter-school sharing of resources letmistheir more effective use and
development.

Managing change

A structured curriculum management plan enhancescalum implementation. Good
documentation and action plans help in monitoringgpess and evaluating the
effectiveness of the programme, as they providelemge to ensure its quality and
enhance student learning.

Roles of different personnel

Senior secondary PE teachers: Teachers are atairfe of learning and teaching. In
working as students’ mentors, facilitators, coactieachers and counsellors, they must
continue to update their professional and subjaciMedge. Apart from working closely
with the school curriculum development committéeyt should work as a team towards
curriculum innovation, improving learning and teimgh (e.g. lesson preparation and
lesson observation) and good assessment praclibey. should be able to view the
subject from a global and regional perspective, l@@roactive in finding out about other
schools’ practices.

PE panel or KLA chairpersons: They coordinate cutdm matters inside and outside
school, such as the use of resources and curricuinavation. They are also responsible
for ensuring that there is well-planned progresdimm basic education to the senior
secondary curriculum. In particular, they are resiae for coordinating the PE Elective
curriculum with the General PE curriculum to maxsmstudent learning.

School heads: In line with the school vision angsiun, heads oversee whole school
curriculum development and implementation, andatiieand initiate curriculum changes.
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Chapter 4 Learning and Teaching

This chapter provides guidelines for effective héag and teaching of the PE Elective
curriculum. 1t is to be read in conjunction with ddet 3 in the Senior Secondary
Curriculum Guidg(2009), which provides the basis for the suggests®t out below.

4.1 Knowledge and Learning

The PE Elective involves interdisciplinary studyigfh helps students to develop a strong
knowledge base in both the “science” and “the hutiemnand social science” domains.
Teachers should bear in mind that the link betwibenry and practice is central in learning
this subject.

Teachers should also note that physical skill eobarent and health maintenance are
important learning outcomes of this elective. Shigeshould therefore be provided with

sufficient learning experiences to develop appaiprgeneric skills, values and attitudes to
support their pursuit of physical activities inades enjoyable and fruitful way.

Knowledge can be developed in a variety of waysm&ximise teaching effectiveness in PE,
a wide range of learning and teaching approachexctvities should be adopted. At least
three teaching approaches may be used in teaching Hirect instruction, enquiry and
knowledge co-construction — and these are elalbristesection 4.3. Appendix 1 lists a
number of learning and teaching activities whiah illustrated with examples.

The key message in this chapter is that teacherspoamote students’ learning best by

playing a variety of roles —as knowledge transmsitéacilitators and mentors — according to
the context.

4.2 Guiding Principles

The following principles should be taken into calesation for effective learning and
teaching in the PE Elective. More specific issudated to learning approaches and strategies
are discussed in sections 4.3, 4.4 and 4.5.

Building on prior knowledge and experience

Learning should build on students’ prior knowledged experience. Learning records in
General PE and students’ fithess evaluations afilusformation in this respect.

Understanding learning targets
Each learning activity should be designed withriesy targets that are specific, measurable

or observable and achievable within the time spatifDuring the lesson planning stage,
teachers should state clearly what students wgjliae in the various domains.
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Teaching for understanding

Teachers should aim to help students develop utasheling, not just memorise facts. For
instance the use of concept maps and flow chantdedelpful to indicate how concepts and
events are interlinked.

Teaching for independent learning

Skills to develop independence in learning, sucheasling to learn, self-directed research,
presentations of findings and others, should bghiato help students take responsibility for
their learning and become self-directed learners.

Enhancing motivation

Students should be motivated to learn. Teachensldlaoouse students’ interest and introduce
activities which they see as relevant to theirydéiles. Extrinsic rewards should be used
cautiously.

Effective use of resources

A wide range of learning and teaching resourcesulshbe used and stored effectively.
Local and overseas websites on PE should be ig&htiroperly annotated and made known
to students for browsing.

Maximising engagement

To keep students “on task” and focused on learrapgropriate learning activities should be
designed to facilitate learning. For this purpdsachers should also plan beforehand how to
use equipment and supporting materials, espediallyractical work sessions, in the most
effective and interesting ways.

Aligning assessment and feedback with learning
Assessment should be regarded as an integral pl@droing and teaching. Various types of
assignment should be used to help students idetitdy strengths and weaknesses; and
teachers should give appropriate and timely feddblaoth quantitative and qualitative, for
improving performance.

Catering for learner differences

To cater for the diverse interests, charactedsstied strengths of students, a wide range of
teaching strategies should be employed.

Learning by doing
Students should be actively involved in using stitg theories in authentic situations. They
should be involved in hands-on activities, expentaeand/or fieldwork that enable them to

gain first-hand experience and reflect on this.sTleads not only to effective learning, but
also to increased interest and self-confidence.
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Integrating PE with other learning experience — physical development (OLE-PD)

All senior secondary students are entitled to GUE-which constitutes at least 5% of the
total lesson time. OLE-PD and the PE Elective camant each other resulting in

strengthening the practice-theory linkage of thajesct.

4.3 Approaches and Strategies

As mentioned in section 4.1, three learning andhieg approaches — direct instruction,
enquiry and knowledge co-construction — are recona®é for use in this subject. In Table
4.1, these approaches are placed on a continuuimnthva respective teacher roles, the focus
of the learning outcomes and the characteristidearhing tasks listed. Teachers should note
that these three approaches are not mutually exelisit can supplement each other. Each
has its strengths and limitations, and they camdepted in daily teaching to maximise

learning and teaching effectiveness.

Table 4.1 A continuum of teaching a pproaches

Teacher role
knowledge
transmitter

Learning
outcomes

acquire content
knowledge,
enhanced by
information
technology

Learning tasks
teacher-determined

mainly in the format
of lectures,
demonstrations, an(
feedback

subsequent to drill /
practice / exercises

)

Issue -enquiry

Teacher role
facilitator

Learning
outcomes

acquire content
knowledge and
develop thinking
skills, enhanced by
authenticity and
multiple
perspectives

Learning tasks
exploratory; critical,

dealing with issues
arising from life
events; mainly in
the format of
discussion, debates
and student
presentations

Scientific -inquiry

Teacher role
facilitator

Learning
outcomes

acquire content
knowledge and
develop data collectior
and processing skills,
enhanced by
“hands-on” experience

Learning tasks
exploratory;

empirical; testing or
applying theories;
mainly in the form
of surveys, model
construction,
experiments and
student

N

presentations

Direc? <IIIIIIIIIIIIIIIIIIIIIII’ Indire_ct
Teaching Teaching
Direct instruction Enquiry Knowledge

co-construction

Teacher role
mentor

Learning
outcomes

identify and fulfil
personal needs,
enhanced by
learning with
community support

Learning tasks
loosely organised;

mainly in the form
of field work,
directed studies,
tutorials and
consultations

31



4.3.1 Directinstruction

At one end of the continuum is direct instructiora—teacher-centred approach in which
teachers transmit knowledge to students. This lsnt@achers in making all or most of the
decisions in the learning process. Through directistruction, teachers reactivate relevant
prior experience, present new knowledge in a radfti straightforward way, check on
understanding or progress, and provide students tvitely and adequate feedback. Direct
instruction can be very effective, particularly whe

students find the learning content difficult to enstand;

teachers aim to help students develop a basic Wwanketo guide subsequent learning and
teaching;

teachers intend to convey a clear, precise medeagjadents;

teachers aim to attract students’ attention orsedhbeir interest through persuasion;
safety is a concern.

However, in PE, the development of positive valaed attitudes, and higher-order thinking
skills is also important. Direct instruction is essial but is insufficient in some learning and
teaching situations. Table 4.2 provides an exaropleeaching the topic “Circuit Training”
(Part V) using direct instruction augmented by dsston and practical work.

Table 4.2 Direct instruction augmented by discussion and pr actical work

Suggested learning activities for the topic “Circui training”
The teacher recapitulates the basic principlesagiing (overload, progression,
specificity, reversibility) via a verbal quiz/quesing.
The teacher illustrates the following concepthwitll designed slides and charts:
definition and purposes of circuit training; ploysgical responses to circuit training
guiding principles for designing circuit training
Individual work: Each student designs a circuiirtireg programme.
Pair work: Students share and critically appraesengrs’ programmes.
The class selects one of the programmes and setedants are assigned to
organise and conduct the programme in the nesofes
Individual work: For the selected circuit trainipgpgramme, students record simple
physiological parameters that can reflect thening effects and the theory behind it
(e.g. use of heart rate monitor to collect heas data), and complete a questionnaire
to capture their  bodily responses to the programopgions on the design and
practical work, and the usefulness of peer assegsme
The teacher debriefs by consolidating the viewsnfretudents, explaining ar
interpreting the physiological paneters that have been recorded and revisitingeig
ideas of circuit training.
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4.3.2 Enquiry approach

The enquiry approach is more student-centred amndhies students in finding out
information for themselves and then working oriturn it into knowledge. Teachers provide
guidelines and supporting materials to assist stisd® go through an exploration process.
The enquiry approach is particularly effective when

students are capable of getting information by telnes;

teachers intend to help students develop geneilis,skuch as skills in critical thinking,
communication, collaboration, information technglogroblem-solving and study;
teachers aim to help students develop a feelirmyvokership in the learning process

In the enquiry approach, we can differentiate issiguiry from scientific inquiry as follows:
(@) Issue-enquiry

Table 4.3 provides an example of teaching the tdploles and values of PE, sport,
recreation and leisure” (Part 1) using the issuguény approach.

Table 4.3 An issue-enquiry approach

Suggested learning activities for the topic:
“Roles and values of PE, sport, recreation and laise”

The teacher engages students in discussion bygasiWbould someone share with us
an enjoyable experience in participating in PE,odp recreation or leisure
activities?” (open questions/experience sharing).
The teacher raises an issue for students’ encgugy) as: if PE was not offered in the
Hong Kong school curriculum, what would be the actpon personal development,
socialisation and international relationships?Groups discuss PE, sport, recreation
or leisure respectively; and the teacher proviekssh group with dact sheetbon the
provision of PE, sport, recreation or leisure ionig Kong.)
Students present group reports and the teachesdranclusions.
Students identify three key learning points/inssgihom the lesson, share them with
classmates and record them in their reflectivenals.
Students (group/individual work) EITHER

design a TV commercial script to promote PE, spedteation or leisure in Hong

Kong, OR

survey the views of different groups (e.g. parefiitgnds, teachers of othg

subjects on the topic).

D
—_

Teachers may note in connection with the above piathat:

The teacher did not explicitly teach the roles amtues of PE, sport, recreation and
leisure, and their respective impact on formingyaasinic and healthy society. Instead, a
problem scenario was presented for students tddems

Students needed to define the problem, listen berostudents’ views, present their
ideas, and defend their assertion with data/pelsomeerience.

Students had to assess different alternatives amghwup their relative strengths and
limitations.
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A shared conclusion was arrived at through a deatiocrprocess — with equal
participation and recognition of and respect fdfedent perspectives.

(b)  Scientific-inquiry

Table 4.4 provides an example of teaching the tymvement analysis — projectile motion”
using a scientific-inquiry approach.

Table 4.4 A scientific-inquiry approach

Suggested learning activities for the topic

“Movement analysis — projectile motion”
(In General PE, students work on stations practisthe long jump, high jump and shot put, the
following data were recorded using a video shootidgvice, stop watch and measuring tape:
horizontal and vertical distance displaced, heightelease, angle of release and velocity of redgas

The teacher raises a questiolm What ways can we improve our performance in thg

long jump, high jump and shot pdtand focuses attention on the factors affec

projectile motion.

The teacher demonstrates how to capture the heightease (H), angle of release

(A) and velocity of release (V) from video clips.

In groups, students gather data on eight to 10ovidips of the long jump/high

jump/shot put (H, A and V) for use.

The teacher demonstrates how to predict verticazbotal displacement with H, A,

V using computer software (based on relevant foa@wnd other constants such| as

gravity and air resistance)

In groups, students

— observe changes in predicted vertical/hotaatisplacement and discuss the
effects of H, A and V, as well as gravity andrasistance, on projectile motion.

— compare the predicted and the actual verticalontal displacement and suggest
reasons for the discrepancies.

Each student writes a short paper of about 300 svirdnake suggestions for

improvement based on one video clip of his/her periormance.

D

From this example, teachers may note that:

The topic can be effectively taught by direct instion. However, students may find it
more interesting and easier to understand whereatsic-inquiry approach is used.
Students are expected to develop a serious attthwdards searching for evidence and
the skills for theory building, empirical testing theories, experimental design, proper
instrumentation, prudent handling of data and horegsorting.

In the process, students explored the contributioseveral factors to projectile motion,

but did not need to deal with complicated calcolai and abstract mathematical
reasoning.
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4.3.3 Knowledge co-construction

Knowledge co-construction in our context refergientifying personal needs and finding the
most appropriate ways to fulfil them with the helpother members of the same learning
community. Learning is less structured, happerauthentic contexts and takes place mainly
through social interaction. This approach can g eéfective, especially when:

students are capable of studying the learning nadgeoy themselves;

students know what they need and what works beshémn;

teachers intend to help students develop valuesitiihgides, and habitual behaviours or
better performance to cope with the requiremeantithentic situations;

teachers aim to help students develop ownershipeoiearning process.

Table 4.5 and 4.6 show how students formulate prabland apply the theories and concepts

learnt in the theoretical parts of the curriculum dstablish connections and construct
knowledge in practicum periods.

Table 4.5 Knowledge co-construction in physical skills deve lopment

Example of learning activities for practicum periods (1)
In the practicum, students:
refine or develop advanced skills in two selectegscal activities:

- students observe each other, interact and prowselbfaick and assistance
reciprocally.
- students chat among themselves and sometimes ketlieeicher on what to
improve and how to apply principles of movement lysia (Part IIl) and

psychological skills (Part VII) to enhance perfomoe.
- students develop learning logs that record detaiiemtmation on their learning
progress and performance.
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Table 4.6 Knowledge co-construction in P-I-E tasks

Example of learning activities for practicum periods (2)

Planning
- After sharing the views of peers and the teachedesnts identify their own
needs, strengths and weaknesses, and develogicealis challenging plans t
achieve the goals.
Implementation
- Students work on their own plans, with teacher’sdgoce and/or peers
assistance who provide timely knowledge of resaitd performance, learnirng
cues and instructions, demonstrations, and mosbritauptly, encouragement and
social support.
- Students keep learning logs, chart their learniragqmess and identify problems
for discussion with the peers or the teacher oerodppropriate people in the
same learning community.
Evaluation
- Students reflect on their learning experience basetthe learning logs and
feedback received from the peers and teacher.
- The peers and teacher share with students theafjaghievement.

[@)

4.4 |Interaction

Whatever the approaches or strategies chosen esacbed to rely on quality interaction to
ensure effective learning. Below are some genatactiples to follow, and Table 4.7 shows
two classroom examples.

4.4.1 Effective questioning

Teachers may vary closed and open questions teadifferent purposes. Closed questions,
involving “who”, “when”, “where” and “what”, are ¢&¢n used to check understanding; while
open “why” and “how” questions are useful for pramg higher-order, critical and creative
thinking skills. As far as practicable, open quass$i should predominate. They provide
students with the opportunity to clear up confusjotry out their knowledge and get

reactions from others, and to find out what theykdow and what they do not know.
4.4.2 Quality feedback

Teachers should give students adequate oral atignvfeedback to enhance student learning.
Quick, concise and encouraging oral feedback hddpelop a good rapport. Teachers should
give positive and constructive feedback as far @ssiple, and keep negative feedback to a
minimum. Written feedback can be made more persandltouch upon a wide range of
topics besides the learning tasks. It should abksaldtailed to help promote reflection and
further exploration.
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4.4.3 A motivational climate
Teachers can create a motivational climate by:

matching learning tasks with students’ abilitied amerests;

giving choices to students;

focusing on personal improvement and mastery disski

arranging flexible grouping to promote self-leaghemd cooperation;
using self-referenced evaluation criteria;

expecting individual differences in the achievemarearning tasks.

Table 4.7 Examples of interaction

Newspaper-cutting assignments
Newspaper-cutting assignments are very good exsrdm helping students to develop
their content knowledge base and improve their imgitskills. They also strengthe
student-teacher relationships and, in turn, raigedents’ motivation and ultimately
improve their performance.

=

To carry them out:
each student writes a short paragraph of 100 ton&f@s to express his/her views pn
the news;
the teacher responds :

by sharing his/her thinking with students,
giving comments on students’ ideas or ways of pragen.

Timely discussion on current issues and life eventiiring the class
It is important that learning should be authentiery often, classroom learning sticksv\joo
much to textbook and standard topics. Although sucingements provide students with
systematic progress in knowledge-building, theyukhaot preclude timely discussion pn
the current issues.

Teachers should grasp every opportunity to dismesters that may inspire students
to become active and healthy citizens.
Topics for discussion can range widely, for exampl

r issue, such as the hosting of the Olympic Gaés th Beijing

a smaller issue, such as a personal success imaagyic skill reported by a
student in the class
something instrumental, such as analysing the @noscons of using self-talk

or imagery to enhanc

Through these dialogues, collaboration and rappway be developed leading o
effective student-teacher interaction.
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4.5 Catering for Learner Diversity

Each student is unique and special, and teachexddskiew their diversity as a valuable
resource. Some strategies for channeling learnegrsity into mutually worthwhile and

significant learning experiences are suggestedabelo

4.5.1 Design open-ended learning tasks

Teachers should provide open-ended learning taskaraas possible. In a class with a wide
range of ability and learning styles, students dbatways benefit from a “one-size-fits-all”
approach. The following scenario illustrates hoveacher can provide room for students to

adopt an individual approach to their learning.

Table 4.8 Open-ended learning tasks

Teacher:

Student A:

Student B:

Student C:

Drugs in local sports

When teaching “Sport and society” in Rétt, the teacher asks
students to carry out an assignment on “Drugs @allgports”, and
hints that the subject can be tackled in differemalys and that all
reasonable answers will be accepted.

Student A tackles the issue using rekeand in-depth analysis, an
presents the findings with strong evidence and d@uguments.
(Feedback from the teacher: The teacher applaudslebit A's
performance in tackling the topic and also encoesadnim/her to
explore the issue of doping in international spaytevents.)

Student B presents his ideas in a mahaeshows personal feeling
and concern for the well-being of society.
(Feedback from teacher: The teacher praises thetsnefr Student
B’s writing style and arguments, andsabkn/her to look at Studer
A’s assignment and compare the arguments and grépproaches.)

Student C gives a simple presentatidhepros and cons of drug

in sport, with limited references. However, it Mdent that he hag
tried his best and made progress when comparedhigtiivork on
previous assignments.
(Feedback from teacher: The teacher acknowledgesleft C’s
efforts and progress in finishing the task, suggestas in which
stronger evidence could be given for the argumants introduces
some useful websites for further reading.)

38

d

S

~—+

S



4.5.2 Group students for cooperative learning

In a cooperative learning environment, students rave only responsible for their own
learning, but also for helping other group memhersnprove. Teachers are expected to be
facilitators, guiding students to explore. Teachmesy sometimes identify more able students
to be student-teachers. There are a number of catbpelearning structures. An example is
shown in Table 4.9.

Table 4.9 Cooperative learning

Nutrition and exercise performance

Objective:  When teaching “Food and nutrition” inrPP&/, the teacher aims tq
help students understand the relationship betwadgntion and
exercise performance.

Grouping:  The teacher assigns students to workdogs of four to six. He then
gives a discussion paper containing a unique cuest each group
such as “How do carbohydrates help athletes int®p&ach group
has three minutes to discuss and note their pomts piece of papei
These are then passed around each group for dmcussd the
jotting down of views until they are returned teithoriginal groups.
The original groups collate the ideas, verify thiermation and brief
the class.

4.5.3 Personalised learning
Individualised goals

Some students may be stronger in the humanitiesaeidl sciences, but find the science
part difficult and vice versa. Teachers may mix aratch these two groups of students to
complement each other’s learning. Peer teachingcangerative learning are commonly
used strategies which have been found to be eféecti

Differential care

Teachers should ensure that opportunities areadlaifor both athletic and non-athletic
students. During practical sessions, athletic sitsdlenay serve as student-teachers for
their non-athletic classmates or lead study grdapskill refinement. Teachers may also
provide individualised instruction to non-athlet&tudents, while allowing athletic
students to undertake P-I-E in their chosen physidavities.

Graded difficulty levels
Teachers may grade learning tasks or assignmenévélg, and provide remedial support
to individual students, when necessary. Teachessatsm group students with different

abilities to try to instil in them a sense of cgriand mutual support. Also, given the
diverse learning styles of students, teachers neagldp a multi-sensory classroom with
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visual, auditory and kinaesthetic stimulation thlgloufor example, the use of multi-media
technology.

Selected focus

As illustrated in section 3.1 of this guide, fletkily should be given to students to follow
their various interests in certain domains andspaftthis subject. Such flexibility may
take the form of extended programmes, further repdind individualised projects.
Students may be encouraged to make the best e pfacticum sessions to refine their
physical skills in their chosen physical activitiés far as possible, teachers should help
students to personalise their learning to sustamtiviation. The practice of P-I-E is a
subject-specific example of this in the PE Elective
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Chapter 5 Assessment

This chapter discusses the role of assessment irElP&ive learning and teaching, the
principles that should guide assessment of theestilgnd the need for both formative and
summative assessment. It also provides guidantet@mal assessment and details regarding
the public assessment of the PE Elective. Finadfgrmation is given on how standards are
established and maintained, and how results am@tezpwith reference to these standards.
General guidance on assessment can be found iS8ah®r SecondarZurriculum Guide
(SSCG) (CDC, 2009).

5.1 The Roles of Assessment

Assessment is the practice of collecting eviderfcguaent learning. It is a vital and integral
part of classroom instruction, and serves sevengdgses and audiences.

First and foremost, it gives feedback to studetgschers, schools and parents on the
effectiveness of teaching and on students’ strenggtidl weaknesses in learning.

Second, it provides information to schools, scheygitems, government, tertiary institutions
and employers to enable them to monitor standarddafacilitate selection decisions.

The most important role of assessment is in pramgokearning and monitoring students’
progress. However, in the senior secondary yehesptore public roles of assessment for
certification and selection come to the fore. Itedly, these imply high stake uses of
assessment since the results are typically usethke critical decisions about individuals.

The HKDSE provides a common end-of-school credetitiat gives access to university

study, work, and further education and trainingsutmmarises student performance in the
four core subjects and in various elective subjentduding both discipline-oriented subjects

(including the PE Elective) and the new Applied lré@ag courses. It needs to be interpreted
in conjunction with other information about studergrovided in the Student Learning

Profile.

5.2 Formative and Summative Assessment

It is useful to distinguish between the two maimgmses of assessment, namely “assessment
for learning” and “assessmaeuttlearning”.

“Assessmenfor learning” is concerned with obtaining feedbacklearning and teaching,
and utilising this to make learning more effectamed introduce any necessary changes to
teaching strategies. We refer to this kind of agsesnt as “formative assessment” because it
is all about forming or shaping learning and teaghiFormative assessment should take
place on a daily basis and typically involves claention to small “chunks” of learning.

“Assessmenbf learning” is concerned with determining progras$earning, and is referred
to as “summative” assessment, because it is alitalaommarising how much learning has
taken place. Summative assessment is normally takder at the conclusion of a significant
period of instruction (e.g. at the end of the yeaof a key stage of schooling) and reviews
much larger “chunks” of learning.
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In practice, a sharp distinction cannot always kmdenbetween formative and summative
assessment, because the same assessment can iciumstances serve both formative
and summative purposes. Teachers can refer toSk&Sor further discussion of formative

and summative assessment.

Formative assessment should be distinguished faomminuous assessment. The former refers
to the provision of feedback to improve learningl deaching based on formal or informal

assessment of student performance, while the lagfiers to the assessment of students’
on-going work and may involve no provision of feadk that helps to promote better

learning and teaching. For example, accumulatirsgllt® in class tests carried out on a
weekly basis, without giving students constructifeedback, may neither be effective

formative assessment nor meaningful summative siseed.

There are good educational reasons why formatisesasnent should be given more attention
and accorded a higher status than summative assessin which schools tended to place a
greater emphasis in the past. There is researderae on the beneficial effects of formative
assessment when used for refining instructionaisgetemaking in teaching and generating
feedback to improve learning. For this reason,GB¥C reportLearning to Learn — The Way
Forward in Curriculum DevelopmeniCDC, 2001) recommended that there should be a
change in assessment practices, with schools plakie emphasis on formative assessment
to make assessmeor learning an integral part of classroom teaching.

5.3 Assessment Objectives

The assessment objectives for PE are closely aigrin the curriculum framework and the
broad learning outcomes presented in earlier chapte

The learning objectives to be assessed in the P&t are listed below:

demonstrate knowledge and understanding of theegisdn the Physical Education
curriculum

use theories and principals regarding self enhaangrbody maintenance, and caring for
the community

communicate ideas using PE terminology

demonstrate attainment in physical fithess

demonstrate movement skills

apply individual/team tactics in game/competitidnations

5.4 Internal Assessment

This section presents the guiding principles thet be used as the basis for designing
internal assessment and some common assessmetitgzdor the PE Elective for use in
schools. Some of these principles are common to internal and public assessment.

5.4.1 Guiding principles

Internal assessment practices should be alignedh witrriculum planning, teaching
progression, student abilities and the school cttniéhe information collected will help to
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motivate, promote and monitor student learning, aiidalso help teachers to find ways of
promoting more effective learning and teaching.

@) Alignment with the learning objectives

A range of assessment practices should be usedsissa the achievement of different
learning objectives for whole-person developmeuot tancover skills, knowledge, fitness, and
values and attitudes. The weighting given to déf¢rareas in assessment should be discussed
and agreed among teachers. The assessment pugpalsesteria should also be discussed
and agreed and then made known to students sth#hahave a full understanding of what is
expected of them.

(b) Catering for the range of student ability

Assessment practices incorporating different leeéldifficulty and diverse modes should be
used to cater for students with different aptituded abilities. This helps to ensure that the
more able students are challenged to develop thkipotential and the less-ablenes are
encouraged to sustain their interest and succeleguning.

(c) Tracking progress over time

As internal assessment should not be a one-offcesegrschools are encouraged to use
practices that can track learning progress ovee {ieng. portfolios). Assessment practices of
this kind allow students to set their own increnaémdrgets and manage their own pace of
learning, which will have a positive impact on theammitment to learning.

(d) Timely and encouraging feedback

Teachers should provide timely and encouraginglfaekl through a variety of means, such
as constructive verbal comments during classrootiviles and written remarks on
assignments. Such feedback helps students to rsub&ir momentum in learning, and to
identify their strengths and weaknesses.

(e) Making reference to the school’s context

As learning is more meaningful when the contenprarcess is linked to a setting which is
familiar to students, schools are encouraged tagdesome assessment tasks that make
reference to the school’'s own context (e.g. itafion, relationship with the community and
mission).

)] Making reference to current progress in student learning

Internal assessment tasks should be designed &fdghence to students’ current progress, as
this helps to overcome obstacles that may havenaulative negative impact on learning.
Teachers should be mindful in particular of consegd skills which form the basis for
further development in learning.

(9) Feedback from peers and self-assessment

In addition to giving feedback, teachers should @ivide opportunities for peer assessment
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and self-assessment in student learning. The foremables students to learn among
themselves, and the latter promotes reflectivekthgn which is vital for students’ lifelong
learning.

(h) Appropriate use of assessment information to provide feedback

Internal assessment provides a rich source offdataroviding evidence-based feedback on
learning in a formative manner.

5.4.2 Internal assessment practices

A range of assessment practices, such as homewamkguestioning and feedback, short
quizzes, observation checklists and projects suitethe PE Elective should be used to
promote the attainment of the various learning aumes. However, teachers should note that
these practices should be an integral part of iegrand teaching, not “add-on” activities.

Homework

Feedback on homework provides a channel for teadbegnsure that their students are on|the
right track. For example, in order for studentsee the societal implications of issues related
to PE, sport and recreation, they may be askedrite & short paragraph (say, 100 to 200
words) to express their views on some newspapietestrelevant to the subject. Teachers can
then respond by commenting on the students’ ideakeoways in which they present them

and by sharing their thinking on the issue. This ardy helps students develop their content
knowledge and improve their writing skills, but@lstrengthens student-teacher relationships,
which in turn can raise students’ motivation animadtely promote effective learning.

Oral questioning and feedback

Oral questioning with feedback needs not be seentest limited to the language classroom.
It can be helpful for assessment in other subjdttsnables teachers to discuss matters in
depth with able students, to tease out the meaningbscure statements, and to find put
reasons for conclusions. In the PE Elective inigaldr, it can be useful in working with
students who have difficulty in learning physichills — both as an assessment technique|and
a way of promoting learning. Teachers are encouaragetry using oral assessment as a
valuable supplement to conventional assessmentoaieth

Short quizzes

Teachers can schedule short quizzes frequentlyotatar students’ learning and progressjon
(and possibly adjust their teaching approachesénlight of the results). The quizzes gan
include not just closed questions but also opere@rahes which help students to think and
develop a reasoned argument.
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Written Assessments

Written assessments serve to assess the compsteaote knowledge students have

acquired in the course of studying the PE Electidart from remembering and

understanding knowledge, students are also requiretkmonstrate the extent to which

they can use their knowledge to apply, analyseluatea and create in familiar and novel
situations. Here are some examples demonstratengixhlevels of cognitive attainment on

which students will be assessed.

Cognitive level Examples

Remember Describe the FITT principle for sportgitrey design.

Understand lllustrate the FITT principle with appriate examples.

Apply Adjust the frequency, intensity, time andeypf exercise for given
situations.

Analyse Compare the similarities and differencesvben different training
programmes in their frequency, intensity, time typk of exercise.

Evaluate Evaluate a training programme taking aawosideration the FITT
principle and other relevant factors.

Create Design a training programme taking into i@ration the FITT

principle and other relevant factors.

Note The FITT principle refers to the four componesitsraining methodFrequency,
I ntensity, Time andT ype

Observation checklists

Observation checklists provide a means for teadioeassess the achievement of studen

physical activities. The skills and tactics invalvan different physical activities vary ar
students’ progress can be monitored and assessegjithcheckpoints in the checklists. Su
lists also give students a clear indication ofrtipeogress and can be used as a basis on

to assist them to improve their learning.
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Projects

A project is any piece of extended work from whibk constraints of lesson time have been
largely removed. In this subject, the areas foestigation can focus on, for example: general
sport skills; the humanities and social sciencenffations in PE; science foundations in PE;
and values and attitudes in PE. Students are atsmieaged to carry out investigations whjch
cross one or more areas in the PE Elective. Askitglents to carry out project work
provides an opportunity for them to study a todignterest in depth. Teachers may wish to
draw the following steps in the process to studattsntion:

Clarifying the areas of interest

Establishing a framework for enquiry
Finding out and selecting resource materials
Organising data

Presenting findings

Assessment of project learning should cover allaheve areas, and teachers should provide
feedback throughout the whole process on an indaliasis.

Student Portfolios

Portfolios are records of student learning contegniheir work over a period of time. To
ensure that portfolios are a useful tool condutovéassessment for learning”, teachers may
periodically meet individual students to look aeithlearning progress; or make written
comments and suggestions as appropriate. In addgtoidents may also invite peers and
family members to provide feedback on their portil

5.5 Public Assessment

5.5.1 Guiding principles

Some principles guiding public assessment arermdlbelow for teachers’ reference.

(@) Alignment with the curriculum

The outcomes that are assessed and examined threughKDSE should be aligned with the
aims, objectives and intended learning outcomeshefsenior secondary curriculum. To
enhance the validity of public assessment, thesassent procedures should address the
range of valued learning outcomes, and not jussdhihat are assessable through external
written examinations.

The public assessment for the PE Elective aligrth te curriculum aims, objectives and
intended outcomes. With both the written and pcattexaminations, a wider range of
different abilities are being assessed.

(b) Fairness, objectivity and reliability

Students should be assessed in ways that arenfhiara not biased against particular groups
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of students. A characteristic of fair assessmettat it is objective and under the control of
an independent examining authority that is imphdrad open to public scrutiny. Fairness

also implies that assessments provide a reliabksuare of each student’s performance in a
given subject so that, if they were to be repeated; similar results would be obtained.

(c) Inclusiveness

The assessments and examinations in the HKDSEtoesttommodate the full spectrum of
student aptitude and ability.

Given this guiding principle, the public assessmeiit be designed to include different
cognitive levels in the knowledge domain — remenmggr understanding, application,
analysis, evaluation and creation — so that noestuavill be excluded. As regards the
practical skill assessment, students can choogeki part in physical activities they are
familiar with and in which they are proficient.

(d) Standards-referencing

The reporting system is 'standards-referenced.,stedent performance is matched against
standards, which indicate what students have tavkaood be able to do to merit a certain
level of performance.

(e) Informativeness

The HKDSE qualification and the associated assassard examinations system provide
useful information to all parties. First, it prdeis feedback to students on their performance
and to teachers and schools on the quality of #eching provided. Second, it
communicates to parents, tertiary institutions, leygrs and the public at large what it is that
students know and are able to do, in terms of Hwir performance matches the standards.
Third, it facilitates selection decisions that & and defensible.

5.5.2 Assessment design

The table below shows the assessment design ofubgct with effect from the 2016
HKDSE Examination. The assessment design is sutgjexintinual refinement in the light of
feedback from live examinations. Full details areviled in Regulations and Assessment
Frameworks for the year of the examination and rospplementary documents, which are
available on the HKEAA website
(www.hkeaa.edu.hk/en/hkdse/assessment/assessraamwork/).

Component Part Weighting Duration

Public Paper 1 Multiple-choice & short questions 42% 2redlb minutes

Examination Paper 2 Long questions 18% 1 hour 15 minutes
Paper 3 Practical examination 40%

5.5.3 Public examinations

Different kinds of item are used to assess stutpatBrmance in a broad range of skills and
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abilities. The types of items include multiple-at®iquestions, short questions and long
guestions. Schools may refer to the live examimapapers regarding the format of the
examination and the standards at which the questompitched.

5.5.4 Standards and Reporting of results

Standards-referenced reporting is adopted for tiB$E. What this means is that candidates’
levels of performance are reported with refererce tset of standards as defined by cut
scores on the mark scale for a given subject. datals referencing relates to the way in

which results are reported and does not involve @manges in how teachers or examiners
mark student work. The set of standards for a giwerject can be represented

diagrammatically as shown in Figure 5.1.

Cut scores

Mark scale

U 1 2 3 4 5

Figure 5.1 Defining levels of performance via cut scores 0 n the mark scale for a given
subject

Within the context of the HKDSE there are five sabres, which are used to distinguish five
levels of performance (1-5), with 5 being the hgthé performance below the cut score for
Level 1 is labelled as ‘Unclassified’ (U).

For each of the five levels, a set of written dgdors has been developed to describe what
the typical candidate performing at this level lsdeato do. The principle behind these
descriptors is that they describe what typical cdetéscan do, not what thegannotdo. In
other words, they describe performance in posit@ther than negative terms. These
descriptors represent ‘on-average’ statements aagl mot apply precisely to individuals,
whose performance within a subject may be variahte span two or more levels. Samples
of students’ work at various levels of attainmeats provided to illustrate the standards
expected of them. These samples, when used togeithethe level descriptors, will clarify
the standards expected at the various levels aihatent.

In setting standards for the HKDSE, Levels 4 anaté set with reference to the standards
achieved by students awarded grades A-D in the HKAIL needs to be stressed, however,
that the intention is that the standards will remednstant over time — not the percentages
awarded different levels, as these are free to wrahine with variations in overall student
performance. Referencing Levels 4 and 5 to thedstals associated with the old grades A-D
is important for ensuring a degree of continuitythwpast practice, for facilitating tertiary
selection and for maintaining international recaoigni

To provide finer discrimination for selection puges, the Level 5 candidates with the best

performance have their results annotated with yhebsls ** and the next top group with the
symbol *. The HKDSE certificate itself records thevel awarded to each candidate.
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Chapter 6 Learning and Teaching Resources

This chapter discusses the importance of seleetimgmaking effective use of learning and
teaching resources, including textbooks, to enhategent learning. Schools need to select,
adapt and, where appropriate, develop the releesources to support student learning.

6.1 Purpose and Function of Learning and Teaching Resources

The purpose of learning and teaching resources wdvide a basis for students’ learning

experiences. They include not only textbooks, wodks and audio-visual teaching aids

produced by the Education Bureau and other orgémisa but also web-based learning

materials, IT software, the Internet, the mediaptegces in the natural environment, libraries
and people. All of these should be drawn upon taten students’ learning experiences and
meet their varied learning needs. If used effettiviliey will help them to: consolidate what

they have learnt; extend and construct knowledgehiemselves; and develop the learning
strategies, generic skills, positive values andtuats they need — and thus lay a solid
foundation for lifelong learning.

6.2 Guiding Principles
The basic considerations in the selection of le@yaind teaching resources are as follows:

They should be in line with the curriculum aims atwhtain core elements of the
curriculum.

They should arouse students’ interest, and motitatan to engage actively in
higher-order thinking.

They should provide access to knowledge, as welscdfolding, to help students
progress in learning.

They should cater for students’ individual diffeces by providing a variety of learning
activities at different levels of difficulty;

Learning resources used in addition to textbookailshpromote independent learning
by complementing and extending what students reaset in class.

They should promote discussion and further inquiry.

6.3 Types of Resources

6.3.1 Textbooks

Textbooks are specifically designed to help stuslemiderstand essential knowledge, skills,
positive values and attitudes relevant to the culum. Schools implementing the PE
Elective may not have many textbooks to choose frifome support measures to address
this situation include the use of:

Reference materials for the PE Elective
The EDB has developed reference materials for eathe nine theoretical parts of the PE

Elective curriculum. It includes specified leamimutcomes, essential student reading
materials, glossaries and proposed learning arthitggactivities.
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6.3.2 References

Apart from textbooks, students should be encouragettvelop a habit of reading reference
materials to deepen understanding of the learniogtent, gain more information for
application or simply for personal interest. Studeshould be encouraged to use the school
library and public libraries. Some examples of ukefaterials are:

Readers

The PE Elective is about developing an active aedlthy lifestyle. In story books and
biographies, students may find role models to |dewm, or cases to reflect on. Sport and
physical activity series help students develop rterést in specific sports and physical
activities while giving them useful guidelines tork on. Theme-based collections can widen
students’ exposure and satisfy their diverse isterand capabilities.

Web-based materials

Rich and up-to-date information on all topics o€ tRE Elective is accessible from the
Internet. Students and teachers should develogribledge and skills to locate and choose
suitable online references, and organise them syadieally.

Media and printed materials

Magazines, newspapers, TV and radio programmesplipi@ts and research reports are
important learning and teaching resources. Theystarulate students’ interest in the subject
and link classroom learning to the real world. &nd and teachers should develop the habit
of collecting such useful information.

6.3.3 The Internet and technology

The massive increase in the quantity of informatewailable today has led to new
approaches to learning and teaching. Teachers atamsdacilitators of learning by helping
students to search for information and work oroitturn it into personal knowledge. The
Internet and technology bring about learning by:

providing audio/visual aids for understanding duilt concepts

providing access to information from a wide ranfjsaurces

allowing students to work at their own pace, anthwspecially designed software
offering a platform for interaction between therteas, teachers and resources
promoting collaboration between learners and teache

facilitating the acquisition of information, andetldevelopment of critical thinking and
knowledge-building.
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The following examples illustrate how the Interaetd technology work in the context of the
PE Elective:

Online Discussion Forum

Teachers and students may seek interactive suppadvice from online forums.
By maintaining close contacts with other peopléhmfield, students and teachers
alike can form support networks to seek informaticaise questions, post up
ideas, clarify misconceptions, etc. Online forunas @lso help students sustain
their interest in the subject.

Computer-assisted Processing System (CAPS)

The Hong Kong Schools Sports Day, Swimming Gala &admes Da
Computer-assisteBrocessing System (CAPS) was designed by the PioSexf
EDB for school use. To gain authentic experience rgaoising school sportir
events, students may try out its applications. Tin@y use the CAPS to generate
event programme, record sheetsl dane allocation. On the event days, they
also use it to process competition results, caleutxores and generate ove
positions and so forth.

Useful link: http://schoolware.useit.us/?page_id=62

Mobile Applications (apps)
With rapid advancement of technology in mobile desiand the wide spread use of apps,
students may make use of the apps to collect @atarfalysis. This may improve their
performance in sports. For example, students rsaythe running apps on mobile phane
to collect running data, including time and speedvaluate their training effectiveness.

6.3.4 Teaching aids

Appropriate teaching aids, objects, equipment dmatts make learning and teaching more
effective, for example:

Models

Models are useful for helping students to undetst@mcepts that are abstract, complex or
remote from their personal experience. They canela¢ objects, diagrams or charts. For
example, when teaching the topic “Human Body”, stid may assemble a plastic skeleton
model to get experience in handling bones; and whsoussing “Sport and Society”, the
teacher may show students a concept map giving tenoverview of the complicated
relationships involved to stimulate thinking.
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Apparatus and equipment

In a number of PE Elective topics such as “MovemAnalysis”, “Weight Control”,
“Treatment of Sports injuries” and “Anxiety and Asal”, students gain hands-on experience
in using relevant apparatus and equipment like oress tools, first aid kits, etc. Such
authentic experiences can greatly enhance learanugcontribute to the development of
knowledge, skills and attitudes.

Teachers should make the best use of the graniisaeato purchase useful teaching aids,
hire suitable venues or employ teaching assistamtanprove the quality of classroom
learning. The workshops or laboratories of othdyjestts may contain models, apparatus and
equipment suitable for use in PE Elective clas8éso, as a way of increasing motivation,
teachers may consider taking their students occaltyoto tertiary institutions that offer PE
and sport science programmes to observe or usedt#te-art products in the field.

6.3.5 Community resources available

Collaboration with community organisations, tertiary institutions and professional
bodies

Various organisations provide both sport and lestdprtraining for students. For instance, in
the “Sports Captain Programme”, students can lesome basic concepts in sports
organisation or coaching methods. They should agsg teachers in running the sports day
or provide training for their peers, with those oflwed being given “recognition” for
completing a certain number of hours.

Parents and alumni

Parents and alumni are valuable assets to schapést from donations, they can provide

helpful advice on the implementation of the PE EWec For instance, parents or alumni who
are in the legal profession can be invited to sliae& experience of legal issues in PE and
sport activities with students; and those from medical or nursing professions can share
their knowledge of the human body, fitness andithoi. Parents and alumni may also help
in visits to sports venues.

Employers

To fulfil the objectives of the PE Elective, it isseful for students to gain authentic
experience through work or in a job-related envinent. Visits to relevant businesses — for
example, clubhouses, fithess centres, healthcangeceand physiotherapists’ clinics can
broaden students’ horizons. Short-term apprentipssbr “shadowing” people in related

professions (e.g. at recreation centres, elitetspibaining schools and summer training
camps) can also be illuminating for students. ladsisable for teachers to keep in contact
with employers in these professions to make fudl ossuch community resources.

Use of public sports facilities by schools
- Schools may apply for the use of public/communggrss facilities for both general PE

lessons and PE Elective lessons. The major vermaders include the Leisure and
Cultural Services Department, the Housing Departraed other private, district and
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regional sports organisations. The EDB has reaelgegements with them on schools’
advance or block bookings for lessons or co-culaicactivities. The relevant circular
memoranda are posted on the EDB website.

- The details of hiring charges, opening hours, iteed and booking procedures can be
found in the relevant circular memoranda. The mggoilities available include sports
grounds, swimming pools, sports centres, hard-sadaecreation grounds, grass and
artificial turf pitches, tennis courts and squashirts. Also, the Leisure and Cultural
Services Department offers a free use scheme o during school hours. The use
of hard-surfaced recreation grounds under the nemnagt of the Housing Department
and Leisure and Cultural Services Department s faée.

6.4 Flexible Use of Learning and Teaching Resources

In the information era, PE teachers do not neebet@oncerned about a lack of reference
materials. However, they need to be cautious wheecsng or guiding their students to
select them. Teachers should ensure that the @Eur

are really useful for achieving the learning ohjezs;

are interesting to the students, appropriate feirtlevel of understanding and easy to
follow;

can help students to acquire knowledge and infaomatr provide scaffolding to enable
them to construct knowledge;

cater for the diverse needs, capabilities and expes of students; and

Teachers should also ensure that students areblyugaeptical when reading or using
reference materials, in particular those on website

6.5 Resource Management
6.5.1 Developing a school-based resource bank

Schools should reflect on different resources abal in the school and develop a resource
bank to support the learning and teaching of tméosesecondary subjects. A few new topics
have been added in the PE Elective, such as “Mornemealysis” and “Psychological Skills
for PE, Sport and Recreation”, and so teachersmeay additional apparatus and equipment
to enrich their students’ learning experienceshiese areas. Teachers may exchange their
experience with other teachers during sharing gessor seek professional advice from
tertiary institutes or relevant bodies on what s$tidoe included in their equipment lists.

6.5.2 Sharing learning and teaching resources

A culture of sharing is the key to the success mdvdedge management. Schools should
make arrangements for:

teachers and students to share learning and tepobsources through the intranet or
other means within the school;

teachers to form professional development groupstife face to face or electronic
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exchange of experience.
6.5.3 Accessibility and storage

Students should be encouraged to access learnthigaching resources outside school hours.
As some resources may be given to students on gyatematic resource records are very
important for teachers to keep track of resourdesation.

6.5.4 Other measures

To assist schools in managing curriculum changeB Hias provided them with a
one-stop curriculum resources directory servicenatv.edb.gov.hk/cr. The directory
provides a central pool of ready-to-use learning &aching resources and useful
references developed by EDB and other parties.

The EDB will maintain close ties with the relevatépartments of local teacher
education institutions about the development ofREeElective to ensure that their pre-
and in-service programmes are in line with the statéevelopments in the senior
secondary curriculum.

To assist schools in implementing the senior seagndurriculum, EDB will continue
to provide them with additional funding and to em@me flexibility in the use of
resources to cater for their diverse needs. Sehar@ advised to refer to the relevant
and latest circulars issued by EDB from time toetim
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Appendix 1

Examples of learning and teaching activities

Type

Brief description [and a specific example for the E Elective]

Experiment

Students may verify or apply a theory they havenledStudents
analyse their long jump performance by using movenamalysis
techniques (Part Ill Movement Analysis).]

Graphic organisers

Graphic organisers — for example, concept magshdise diagrams
flowcharts and Venn diagrams — may help studentse® how
concepts and events are interlinked and so deepweir
understanding. [Students draw a Venn diagram dhc&ssification
(Part VII Psychological skills) to help them diféeitiate open an
closed skills.]

Group discussion

Group discussion provides an avenue for studerggd¢bange ideas
clarify concepts, share experience and deepen stageling. There

are various modes of group discussion — from parkwo 6-7
students’ group. [Students pair up and criticallypraise their
partner’s layout plan for circuit training agairtee FITT principles
(Part V Training Methods).]

Lecturing

Lecturing provides information-rich and structurelkarning
experiences for students. This kind of instructiah be often used
in most of the theoretical parts of the PE curtoul

Models

Models are always desirable given their visual &nthesthetic
impact. [In addition to showing a model of a hunskeleton to
students, teachers can ask students to construnto@del by
themselves to deepen their understanding of thetskeystem (Par
Il Human Body).]

Portfolios

A portfolio is a collection of students’ experiesceeflections anc
achievements. [To maintain an active and healtiegtlyle, students
can keep a portfolio to help them to set goals, itooprogress, an(
design an improvement plan. Teachers monitor ststémarning
progress by reviewing their portfolios.]

Project learning

Project learning provides opportunities for intemiplinary learning
and helps students to construct and co-construotieage in the
process. [Students investigate the organisatioaqokstrian event
for the Beijing 2008 Olympic Games to be held imigdlong. After
gaining sufficient knowledge about organising speents (Part I
Sport and Recreation Management), they carry ouraggect to
analyse the various positive and negative factow®lved in the

D

—

V)

4
N

events, and propose improvement plans.]
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Reading to learn Reading may help students to broaden their horizmts connect
learning with the outside world. [Teachers ask shisl to look for
additional information about China’s sporting cuoétu(Part VIII
Social Aspects) by visiting the school library, @adwsing website
or blogs. Students may share their findings andgims with
classmates for discussion or further exploration.]

\*2

Reciprocal teaching | Students sometimes may act as student-teacherssaghihe teacher
may act as a facilitator or advisor. [Studentsoidtrce the training
methods (Part V Training Methods) they have expeed in the
athletics team. Such activities provide studentthvé sense of
relevance and ownership, and deepen their unddistah

Reflective journals | Students can jot down their reflections on a joLioraa daily or
weekly basis. [After studying the module on foreesl movement
(Part Il Movement Analysis), students write dowme tlearning
points they consider important, and the difficitim putting the
theory into practice. Teachers may also collealetis’ journals for
giving feedback and adjusting teaching strategies.]

Role-play Students gain access to other people’s views argp@etives whemn
engaging in role-play activities. [During a lessammedia and spor
(Part VIII Social Aspects), students play differeates — such as a
reporter, editor, reader and athlete — in illugtattheir different
interests in a sports news report.]

—+

Self-/peer-assessmepdtudents can rate their performance against a/pedifbrmance
checklist checklist. The checklist aims to provide rubrics &elf or peer
assessment. [In peer assessment of competencysitahactivities,
students not only play an active part in assessrbentalso observ
the strengths and weaknesses of their classmates.]

(1%}

1%}

Talks by guest Teachers may invite different professionals to stiaeir experiencs
speakers on topics or issues relevant to the curriculum.spbrts journalisi
shares his/her experience in media and sports (PdrtSocial
Aspects), and a practising lawyer gives insighte iegal issues in
PE, sport and recreation (Part 1X).]

Visits Learning is not confined to the campus — there reay places
worth visiting to broaden students’ horizons. [Sui$ visit the
Science Museum to find interesting information tedieto the human
body (Part Il Human Body) and sports injuries (P¥it Sport
Injuries). They also visit local sports governingganisations tg
understand their operations (Part IX Sport and &©n
Management ).]
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Glossary

Term

Active and healthy
lifestyle

Applied Learning (ApL,
formerly known as
Career-oriented Studies)

Assessment objectives

Body maintenance

Co-construction

Care for the Community

Cooperative learning

Core subjects

Cross-curricular link

Description

A way of living based on regular physical actiwstiend a cluste
of related healthy behaviours which lead to healtigour,
vitality as well as self-respect and control of ‘sréestiny

Applied Learning (ApL, formerly known as Caremientec
Studies) is an essential component of tlemia secondar
curriculum  ApL uses broad professional and vocational $
as the learning platform, developing studefasindation skills
thinking skills, people skills, values & attitudesand
careerrelated competencies, to prepare them for furthesfies
and / or for work as well as for lifelong learningApL course:
complement 24 NSS subjects, diversifying tleaisr secondar
curriculum.

The outcomes of the curriculum to be assessed enptibic
assessments.

One of the three learning themes underpinning tBeERCtive
curriculum that focuses on issues related to ugldi strong an
healthy body. It covers the following theoreticahtning @rts:
“Human Body”, “Fitness and Nutrition” and “Sportguries”.

Different from the direct instruction and constiantapproache
to learning and teaching, the construction approac
emphasises the class as a community of leamleoscontribute
collectively to the creation of knowledge and thalding of
criteria for judging such knowledge.

One of the three learning themes underpinning tBeERCtive
curriculum that focuses on issues related to sauidlpolitical
issues arisen from PE, sport and recreation. Iterswthe
following theoretical learningarts: “History and Developmen
“Social Aspects” and “Sport and Recreation Managdine

A learning and teaching strategy that engages stad@working
with peers or in groups to accomplish shared go@tsitive
interdependence, individual accountability, equaltipipatior
and social skills among group members are emplthsise

Subjects recommended for all students to take atiox
secondary level: Chinese Language, English Lang
Mathematics and Liberal Studies.

It entails knowledge or skills commonly found oghiy related
Learning will be moreeffective when students handle sim
types of knowledge or skills in different contexts.
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Term

Curriculum and

Description
A guide prepared by the CDC-HKEAA Committeeethbrace

Assessment (C&A) Guide curriculum aims / objectives / contents and leagromtcomes

Direct instruction

Field work

General PE

Generic skills

Healthy living

Hong Kong Diploma of
Secondary Education
(HKDSE)

Internal assessment

Issue enquiry

and assessment guidelines.

A learning and teaching approach that relies hganilstructure
and carefully planned lessons conducted by teachsrigarning
sequence, tasks and outcomes are predetermined.

A learning activity that engages students in authesituation:
through visits and job shadowing, etc.

General PE is not a public examination and alserred toas
Other Learning Experience-Physical Development (B.
General PE lessons which constitut8%-of total lesson time
basic education (Primary 1 to Secondary 3) andast|5% in th
senior secondary curriculum

Generic skills are skills, abilities and attributeghich are
fundamental in helpingtgdents to acquire, construct and aj
knowledge. They are developed through the learrang
teaching that take place in different subjects ey kearning
areas, and are transferable to different learnitogtsons.  Nine
types of generic skills araentified in the Hong Kong schc
curriculum, i.e. collaboration skills, communicatioskills,
creativity, critical thinking skills, informationethnology skills
numeracy skills, problem solving skills, sefanagement skil
and study skills.

A dynamic state and lifestyle that ge@aople towards stayir
physically, mentally and socially healthy.

The qualification to be awarded to students aftengetingthe
three-year senior secondary curriculland taking the publi
assessment.

This refers to the assessment activities that aredurctec
regularly in school to assess students’ performandearning
Internal assessment is an inseparable part of gamihg an
teaching process, and it aims to make learning reffexctive.
With the information that internal assessment piesj teache
will be able to understand students’ progress amnlieg, provide
them with appropriate feedback and make any adprsismo tle
learning objectives and teaching strategies theyndeecessary.

A learning and teaching approach that unfolds wstdading
through defining the problem, listening to othard&nts’ views
presenting ones’ ideas and defending assertions
data/personal experience.
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Term Description

Key Learning Area (KLA) Organisation of the school curriculum structuredouad
fundamental conceptsf major knowledge domains. It aims
providing a broad, balanced and coherentriculum for al
students in the essential learning experiences. Htrgy Kong
curriculum has eight KLAs, namelyChinese Languag
Education, English Language Education, Mathematics
Education, Personal, Social and Humanitikication, Scienc
Education, Technology Education, Arts Education &nysical
Education.

Knowledge construction This refers to the process of learning in whichrieas art
involved not only in acquiring new knowledge, busaa in
actively relating it to their prior knowledge aeéperience so
to create and form their own knowledge.

Learning by doing A learning and teaching strategy by which studeotaprehen
knowledge through engaging in simulated or autkesituations

Learning community A learning community refers ta group of people who ha
shared values and goals, and who work closely hegetc
generate knowledge and create new ways of learthirgugl
active participation, collaboration and reflection.Such
learning community may involve not only studentsl &machers
but also parents and other parties in the community

Learning outcomes Learning outcomes refer to what learners shouldldbe to do b
the end of a particular stage of learning. Learrongcomes ar
developed based on the learning targetd abjectives of th
curriculum for the purpose of evaluating learnirifpiveness
Learning outcomes also describe the levels of paidace the
learners shouldttain after completing a particular key stag
learning and serve as a tool for promoting learmind teaching.

Learning targets and Learning targets set out broadly the knowledge/epts; skills
learning objectives values and attitudes that students need to leatdevelop.

Learning objectives define specifically what studeshoulc
know, value and be able to do in each strand ofsthigect ir
accordance with the broad subject targets at eaghstage c
schooling. They are to be used by teachers asir@esdst fol
curriculum, lesson and activity planning.

Leisure An activity that one engages in during free time.

Level descriptors A set of written descriptions that describe whae ttypical
candidates performing a certain level is able toimgublic
assessments.
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Term

Other Learning
Experience — Physical

Description

An essential component that complements the exaimir
subjects and Applied Learning under tlsenior seconda

Development (OLE-PD) curriculum. Through OLHERD, students will build up lifelor

Personalised learning

Physical activity

Physical Education

Physical performance

Physical skill

capacities (including interest and skills) to leaa active an
healthy lifestyle. OLEPD also enables students to unders
and to adopt sportsmanship, five essential Chinasees (i.e
ethics, intellect, physical development, social liskianc
aesthetics) and core values (such as perseveressmect fo
others, responsibility, national identity and cortiment).

The principle of designing and tailoring learningperiences t
meet individual education needs, aspirations amitude in a bic
to stretch students’ potential.

An activity tha involves physical exertion for exerci
recreation or competition.

The notion of educating students through physictiviies to
attain the objectives of cognitive development, ective
development, skills and fitness.

The effect of executing physical skills.

Motor actions executed in unity to achieve a puepiosphysica
activities. Development of physical skills is orfetlee six strand
of the PE Key Learning Area.

Planning-Implementation- A process in whiclstudents set individualised goals and mot

Evaluation (P-I-E)

Practical work

Practicum

progress for maintaining or enhancing physicaleg Studen
taking the PE Elective are required to demonssalieregulatory
capability through P-I-E for maintaing or enhancing physic
fitness.

The realisation of the subject in terms of paraaipn in game
or sports, testing theories, doing laboratory warskganisng
sport programmes, etc.

A part of the PE Elective curriculum whi@tcounts for 16% «
the total learning time of the subject. It is arplegal learning
process of realising an active and healthy lifeststhrouglt
planning, implementing and evaluating plans pentgirio body
maintenance, self-enhancement and care for the ocoitymn
authentic situations.

Problem-based approach A curriculum design approach that useghentic problems as t

drivers of learning. Students are presented withblems ani
work through to find solutions. During the processidentsnot
only acquire new knowledge, but also learn the Iskibr
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Term

Public assessment

Recreation

Reliability

Description
problem-solving, teamwork, leadership and commuidna

The associated assessment and examination systenthd
HKDSE.

An activity that renews one’s health angirdgs througt
enjoyment and relaxation.

The extent to which a test yields the same rekiilts conducte«
on repeated trials and/or by different testers.

School-based assessmentAssessments administered in schools as part aetehing an

(SBA)

School-based curriculum

Scientific inquiry

Self enhancement

Sport

Standards-referenced
reporting

Student diversity

learning process, with students being assessed by theied
teachers. Marks awarded will count towards studeptsblic
assessment results.

Schools and teachers earencouraged to adapt the cer
curriculum to develop their school-based curriculianihelptheir
students achieve the subject targets and overall aim:
education. Measures may include readjusting thanieg
targets, varying the organisation of cemtls, adding option
studies and adapting learning, teaching and assesstnategie:
A schoolbased curriculum, hence, is the outcome of a ba
between official recommendations and the autonorhythe
schools and teachers.

A learning and teaching approach that unfolds wstdading
through empirical testing of theories, experimenénd
management of data.

One of the three learning themes underpinning tBeERCtive
curriculum that focuses on issues related to impgyhysica
performance. It covers the following theoreticart@ng mrts:
“Movement Analysis”, “Training Methods” and “Psydbgical
Skills”.

An institutionalised game or play which is compeétby nature.

Candidates’ performance in public assessment igrteghin
terms of levels of performance matched against & of
standards.

Students are individuals with varied family, socedonomic an
cultural backgrounds and learning experiencé@hey hav
different talents, personalities, intelligence antkrests. The
learning abilities, interests and styles are, tioees diverse.
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Term

Student learning profile

Textbook

Thematic approach

Theoretical learning part

Validity

Values & attitudes

Description

It is to provide supplementary information on the seleoy
school leavers’ participation and specialtielsiring senio
secondary yearsn addition to their academic performance
reported in the HKDSE, including the assessmmsults fo
Applied Learning courses, thus giving a fulleicture of the
student’s whole person development.

A book that contains detailed information aboutubjsct. For
book to be included into the Recommended Textbaekitsuec
by the EDB, its content, learning and teaching appro
language and technical design must have met thareagent:
set out by the CDC.

A less disciplinesased and more authentic curriculum desic
break the curriculum contents insonall units and link them
different themes so that study progresses in aalatay.

The part that is devoted to learning concepts &medries. Th
ninetheoretical learning parts account for 84% of gehing o
the PE Elective.

The extent to which a test measures what it isnoed tc
measure.

Values constitute the foundation of the attituded beliefs the
influence one’sbehaviour and way of life. They help fo
principles underlyindhuman conduct and critical judgment, .
are qualities that learners should develop. Sormemeles o
values are rights and responsibilities, commitmaotesty an
national identity. Closely associated with values attitudes
The latter supports motion and cognitive functioning, a
affects one’s way of reacting to events or situaidSince bot
values and attitudes significantly affect the wastadent learn:
they form an important part of the school curricalu
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