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Preamble

The Education and Manpower Bureau (EM#®w remmed Education Bureau (EDBjtated

in its report in 2005 that the implementation ofthreeyear senior secondaryacademic
structure would commenceat Secondary 4n September 2009. Theenior secondary
academic structurés supported bya flexible, coheent and diversifiedsenior secondary
curriculum aimed at catering for students' varied interests, needs and abilites
Curriculum and Assessment (C&A) Guide is one of the series of documents prepared for the
senior secondargurriculum. It is basedrothe goals of senior secondary education and on
other official documents related to the curriculum and assessment reform since 2000,
including the Basic Education Curriculum Guide (2002nd the Senior Secondary
Curriculum Guide (200). To gain a full undrstanding of the connection between education

at the senior secondary level and the basic education level, and how effective learning,
teaching and assessment can be achieved, it is strongly recommended that reference should
be made to all related docunen

This C&A Guide is designed to provide the rationale and aims oftitgectcurriculum,
followed by chapters on the curriculum framework, curriculum planning, pedagogy,
assessment andse of learning and teaching resourd®se key concept underlyindne

senior secondary curriculums that curriculum, pedagogy and assessnséwoiuld be well

aligned While learning and teaching strategies form an integral part of the curriculum and are
conducive to promoting learning to learn andole persondevelopmentassessment should

also be recognised not only as a means to gauge performance but also to improve learning. To
understand the interplay between these three key compoaktsapters irthe C&A Guide

should be read in a holistic manner.

The C&A Guide igointly prepared by the Curriculum Development Council (CDC) and the
Hong Kong Examinations and Assessment Authority (HKEAA). The CDC is an advisory
body that gives recommendations to the HKSAR Government on all matters relating to
curriculum developmenfor the school system from kindergarten to senior secondary level.

Its membership includes heads of schools, practising teachers, parents, employers, academics
from tertiary institutions, professionals from related fields/bodies, representatives from the
HKEAA and the Vocational Training Council (VTC), as well as officers from tB&EThe

HKEAA is an independent statutory body responsible for the conduct of public assessment,
including the assessment for the Hong Kong Diploma of Secondary Education (HKIBSE)

! The report isThe New Academic Structure for Senior Secondary Education and Higher Educatiion
Plan for Inveting in the Future of Hong Kon@gnd will be referredo as the334 Reporhereafter.



governing council includes members drawn from the school sector, tertiary institutions and
government bodies, as well as professionals and members of the business community.

The C&A Guide is recommended by th®E for use in secondary schools. Thebjsat
curriculum forms the basis of the assessment designed and administered by the HKEAA. In
this connection, the HKEAA will issue a handbook to provide information on the rules and
regulations of the HKDSE examination as well as the structure and farmpublic
assessment for each subject.

The CDC and HKEAA will keep the subject curriculum under constant review and evaluation

in the light of c¢classroom experiences, stude
changing needs of students andisgc All comments and suggestions on this C&A Guide

may be sent to:

Chief Curriculum Development Offic€Liberal Studies/ CrossurricularStudies)
Curriculum Development Institute

Education Bureau

Room 1321, Wu Chung House

213 Queends Road East

Wanchaj Hong Kong

Fax:2573 5299
E-mail: liberalstudie®@edb.gov.hk
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Chapter 1  Introduction

This chapter provides the background, rationale and aimsbefal Studiesas acore
subjectin thethreeyearsenior secondary curriculum, and highlights how it articulates with
the junior secondary curriculurppstsecondary education, and future career pateway

1.1 Background

The 334 Report(EMB, 2005) stipulated that Liberal Studies will be a core subject and
assessed like other subjects in tineeyearsenior secondargurriculum. During the early

stage of onsultation, the place and design of Liberal Studies inthineeyear senior
secondary curriculumaroused great public interest. The process of developing the
curriculum and assessment framework presented in this document has involved ongoing
consultationwith the various stakeholders, including education professioaatl the
general public. Their views have beendalnto account and there mow consensus on the
rationale and curriculum aims, and strong support for its being a core subject in the
threeyear senior secondary curriculundesignedto address the bias towardsngle
disciplinesubjects in the rest of the curriculum.

Li ber al Studi es ai ms to broaden student so
awareness through the study of a wide ranfj@ssues. The modules selected for the
curriculum focus on themes of significance to students, society and the designed to
enablestudents tanake connecdibns acrosglifferent fields of knowledge antb broaden

their horizons. The learning expergea providedwill f o st er st uden-osgd capac
learning so that they can face the challenges of the future with confidence.

Since the 1970s, Hong Kong hasen developingxperience in the use of the isserequiry
approachn curriculum develpmenti an approach which is central to the desigi®eriior
Secondary Liberal Studies. Besides the experiengained throughLiberal Studies
(Advanced Supplementary Levet ASL), which was implemented in 1992, schools have
acquired many good practices énosscurricular linkage incivic education and thinking
skills programmes. The introduction of Integrated Humanities (IH)5)S#hd Science and
Technology (S&T) (S%)" into the Hong Kong school curriculum in 2003 further enriched

! The Education Commission recommended in 2000 the provisiémlobad senior secondary curriculum to enable
students to acquire experiences in various key learniragacenstruct a broad knowledge base and enhance their
ability to analyse problenin response to this recommendation, B#i(5) was introduced to provide students,
particularly those in the science and technologgnted streams, with learning expederin the Personal, Social
and Humanities Education (PSHE) Key Learning Area (KLA); and S&& %) was introduced to provide
learning experience in the Science Education and Technology Education KLAs to students in the arts stream.



the pool of resourceand pedagogical knowledge relevant to the implementation of Liberal
Studies in thehreeyear senior secondacyrriculum.

The design of the curriculum and assessment framework for this subject is in line with
contemporary view of knowledge andf how peple learn. It has taken into account
overseas experiences in cralsciplinary studies, pertaining in particular to critical
thinking, life education, values education and civic education, with due considegaeon

to their relevance in the Hong Korapntext. The academic rigour of the subject has also
been benchmarked against a number of comparable subjects in overseas secondary
education curricula.

Senior SecondaryLiberal Studies s a response to the communi:t
crosscurricular learning opportunity for all senior secondary students. It complements other
senior secondargubjectsin providing for academic excellence, broadening perspectives,

and connecting learning more closely to +idal experience The subject is rooted itine

curriculum contexts of Hong Kong and aims to achieve the learning goals which have been
identified for senior secondary education.

The subject takes upo less tharl0% of the total lesson tim@ the overallthreeyear
senior secondargurriculum. Stools have the flexibility to align the learning and teaching
of Liberal Studies with other curricular planniilg for exampleJanguages and moral and
civic education.

1.2 Rationale

Liberal Studies provides opportunities for studentsxplore issues rel@ant to the human

condition in a wide range of contexts. Liberal Studies enables students to understand the
contemporary world and its pluralistic nature. It enables studentsat@® connections

among different disciplines, examine issues from a varietyea$pectives, and construct

personal knowledge f i mmedi ate relevance tlitwill helpe msel v e
students develop independent learning capabilities and-cuossular thinking.Liberal

Studies contributes directly to the attainment d¢fie goals of the senior secondary
curriculum Reforming the Academic Structure for Senior Secondary Education and Higher
Education- Actions for Investing in the Futur&EMB, 2004, p.8)In particular, it will help

each student to



acquire a broad knowlgé base, and be able to understand contemporary issues that
may affect their daily life at personal, community, national and global levels;

be an informed and responsible citizen with a sense of global and national identity;
respect pluralism of culturesi@ views, and be a critical, reflective and independent
thinker; and

ol acquire informatiortechnology(IT) and other skills necessaylife-long learmg.

O«

O«

O«

Together with the other core subjects and elective subjects, it helps to achieve a balance
between beadth and depth in the school curriculum.

Liberal Studiesises
knowledge and perspectives
from other subjects tstudy
contemporaryssues so that
students have the opportunity
to:

6 connect knowledge and
concepts across different
disciplines

6 expand their perspectives
beyond single disciplines

o study contemporary events no
coveredn single disciplines

Figure 1.1 Liberal Studies and the Three-year Senior Secondary
Curriculum

Liberal Studies is built on the foundation of the eighy learningareas(KLAS) in basic
educationand extends this into new areaskabwledge.Teachers shouléncourage their
students to apply the knowledged perspectives they have acquired from different subjects,
to make connections across different disciplines of knowledge.

In cultivating independent thinking, positive valued aattitudes, social awareness and
adaptability to change, Liberal Studies provides a useful foundation for further studies,
future employment and a life of fulfilment.



1.3 Nature of the Subject

Liberal Studies adopts a studemtented approach It aims to felp students understand
themselves, and their relations with others and the environmemhich they live The
intention is not to turn students into specialists in any-defined academic field, but to
enable them to become informed, rational and mesipte citizens of théocal, national and
global community.

The nature ofsenior Secondaryliberal Studiess different from that of General Education

or Liberal Education in universities. It is a curriculum organisation that suits the curriculum
contexts of Hong Kong and achieves the learning goals identified for senior secondary
education. It is not necessarily tied toysonep ar t i cul ar i deol ogy such
Acl assici smo. Al s o, It Ssubscribes taendthe <co
expand knowledge through a variety of learning and teaching activities suitable for the age
group engaged in senior secondary education.

As the coverage of Liberal Studies includes contemporary issues, mesdiarces are

important sources of informanh ap ar t from teachersd handout s
teaching materials. Students will learn to critically evaluate informapbenomenaand

ideas presented in the media, so that they can distinguish betweemdasinion and

sense objectivity veusbias. Throughdiscussiorof issuesn these resourcestudents will

learn tobase their conclusions on sound evidence and relevant sources of information,
rather than oimgnorance angrejudice

An issueenquiry approach is adopted for learning amdching Liberal Studies. This
encourages students to develop a capacity for independent learning in the pursuit of
knowledge and openness to new possibilities. By studying the issues related to the themes
chosen for the curriculum, students will learn ée she connection among different themes

and disciplines, and appreciate the complexities and organisation of knowledge. Teachers
are advised to take a developmental approach and employ various learning and teaching
strategies to help students acquire latneely comprehensive understanding of the issues,
master related facts, analyse the core of the questions, give balanced considerations to
different views and make reasoned judgments. The experience of ASL Liberal Studies
indicatesthat roughly 50%- 60% of the enquiry process will be needed for acquiring
content knowledge if students are to have a sufficient understanding of the background and
nature of the issuesxplored



The development of positive values and attitudes is an important goal of L8iadas.

The core values emphasised in moral and civic education (i.e. perseverance, respect for
others, responsibility, national identity and commitment) throughout all key stE&§s3

are reinforced in Liberal Studies; and respect for the views ofrsotaed multiple
perspectives are also developed so that students can make reasonable value judgments.

1.4 Curriculum Aims
The aims ofSenior SecondaryLiberal Studiesare:

@ to enhance studentsd6 understanding of
human world and the physical environment;

(b)  to enable students to develop multiple perspectives on perennial and contemporary
issues in different contexts (e.g. cultural, social, economic, political and
technological contexts);

(c) to help students become indeperd@imkers so that they can construct knowledge
appropriate to changing personal and social circumstances;

(d) to develop in students a range of skills for-ldag learning, including critical
thinking skills, creativity, problersolving skills, communicatio skills and
information technology skills;

(e) to help students appreciate and respect diversity in cultures and views in a pluralistic
society and handle conflicting values; and

() to help students develop positive values and attitude towards life, so thatathey
become informednd responsible citizens sbciety the countryand the world.

1.5 Broad Learning Outcomes
By the end of the course, students should be able to:

(@) develop the capacity to construct knowledge through enquiring into contemporary
issues whih affect themselves, their society, their nation, the human world and the
physical environmenso that they
I. understand the personal development process and interpersonal relationships
of adolescents with respect to the different challenges and opp@suihidy
face;

il. evaluate different aspects of life in Hong Kong with respect to the rights and
responsibilities of individuals, social groups and the government;

t



(b)

()

(d)

(€)

(f)

(9)

(h)

1.6

iii. assess the impact of reform and openipgon the development of modern
China and Chinese culeir

V. recognie that dpbalization has many dimensions arithat people are
affected in different ways and have different responses towards it;

V. realise how people understand issues on public health and make decisions
based on related scientific knowledge andience;

Vi. analyse how science and technology interact with the environment in relation

to energy resources and sustainable development;
understand the interconnectedness of personal, local, national and global issues, and
the interdependence of the physieavironment and society, and appraise issues of
human concern accordingly;
reflect on the development of their own multiple identities, value systems and
worldviews with respect to personal experiences, social and cultural contexts and the
impact of devedpments in science, technology anobglization;
identify the values underlying different views and judgments on personal and social
issues, and apply critical thinking skills, creativity and different perspectives in
making decisions and judgments oruiss and problems at both personal and social
levels;
present arguments clearly and demonstrate respect for evidenceniogeaness
and tolerance towards the views and values held by other people
develop skills related to enquiry learning, including -setthagement skills,
problemsolving skills, communication skills, informatioprocessing skills and
skills in using information and communication technolQ@T);
carry out seHdirected learning which includes the processes of setting goals,
making and mplementing plans, solving problems, analysing data, drawing
conclusionsreporting findingsand conducting evaluationand
demonstrate an appreciation for the values of their own and other cuéiefmr
universal valuesand be committed to becomingsponsible and conscientious
citizens

Interface with Basic Education and Post-secondary Pathways

Liberal Studies builds on what students have learnt in basic education. Through exploring
themes important to the modern world, it helps students to extexid breadth of
knowledge, depth of understandingndependent thinking skilland ability to make
connections



Each module in the Liberal Studies curriculwmil indicate the relevant prior learning
experiences expected otesdbudentschTmediaeérpl i
knowledge students may need in exploring the themes and issues. These notexkalso
suggestions as to how soiggest feasible perspectives for and directions of apptodbh

themes and issues to achieve the le@yobjectives

The implementation of project learning as one of the four key strategies in the curriculum
reform of basic education to help students
enabled them to develop many skills for conducting eregiiHong Kongstudents will

have beerexposed to crosdisciplinary enquiry learning during their study of General

Studies at the primary level. The open and flexible curriculum framework adopted by the

Hong Kong school curriculum in basic education has ahade crosdisciplinary studies

part of studentsd | earning experience, t hus
them to connect knowledge from different fiel®&uchdevelopments have laid down a

sound foundation faBenior Secondaryiberd Studies.

The study of Liberal Studies enables students to explore different pathways for further
studies and future careetsberal Studies willhelp to foster intellectual ability in general,

and develop multiple perspectives that will be of berefgtudentsn further studiest the
tertiary level.The civic literacy, social awareness and ability to make informed decisions
that students will have developed will also prepare thenefiective learning and wise
decision makingn the eveichangingwork environment.
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Chapter 2  Curriculum Framework

The curriculum framework foktiberal Studiesembodies the key knowledge, skills, values

and attitudes that students are to develop at senior secondary level. It forms the basis on

which scheols and teachers plan their schbaked curriculum and design appropriate
learning, teaching and assessment activities

2.1 Design Principles

The design of ta Liberal Studiesurriculum is based on the following principles that are
derived from those recamended in Chapter 3 of t1384 Report(EMB, 2005)

(@)

(b)

(©)

(d)

(e)

(f)

The Liberal Studiesurriculum is built on the knowledge, skills, values and attitudes,
and | earning experiences expected of stuc
in the eight KLAs and their exjsure to the five Essential Learning Experiences
before they enter senior secondary education provide them with the necessary
knowledge base and capacity for their learning in Liberal Studies.

The curriculum aims atintegrating, applying, consolidating érbroadening the
foundationalknowledge of every student through studying a range of contemporary
issues in different contexts. The curriculum design enables students to go beyond
facts and phenomena and engage 4depth enquiry and reflection.

The curriculum includes theoretical as well as applied learning. It exposes students
to perspectives and concepts esseribathe understanding of issues of human
concer n, while at the same time emphasi s
these perspectigeand concepts to the understanding of new issues.

The curriculum framework allows for great flexibility in the choice of enquiry paths,
the specific issues to be discussed and the use of curriculum resources to cater for
student diversity and ensure red@ce of the learning experience in the subject. The
Independent Enquiry Study (IES) will also allow students to study topics which suit
their interests and aspirations.

The curriculum helps to develop independent anddifig learning skills in students
through adopting an isstenquiry approach and providing sdifected learning
experience.

The curriculum allows flexible organisation and progression to catéhnéalifferent
characteristics of schools and needs of students.



(@) The knowledge, ski, values and attitudes developed in Liberal Studies help to
prepare students for further educatidraining in different pathwaysand the
workplace.

(h) In thethreeyear senior secondagyrriculum, this LS curriculunprovides a nexus
of connectios between othericore subjects, elective subjec&pplied Learning
(ApL), and other learning experiend€3LE).

2.2 The Overall Structure

The curriculum comprises three Areas of St uc
ASociety and Cultureodo ndnd heScinevnace,nméadtlonol
represent broad areas of concern about the human condition and the contemporary world.
They serve as platforms for the exploration of related issues, so that studestselap a

more coherent understanding of the waatti come to appreciate the connections among

concepts

The Area of Study on daSel f and Personal D €
relevance to students at the personal level. It aims at helping students to develop an
understanding of themselves aad posi ti ve outl ook on | ife. i

with the human condition in social and cultural contexts, with students explorisgdta

and culturaldevelopment of the local community, the nation and the world. Finally,
AScience, mMeéchmel oEgnyvi a onment 0 examines the
relation to the physical world and advances in technology. It cultivates an awareness of how
science, technology and human activities affect the environment.

Figure 2.1 shows the curriculuitamework for Liberal Studies.

10



Areas of Study Independent Enquiry Study (IES)
Students are required to conduct an IES
making use of the knowledge and
perspective gained from the three Areas
of Study and extending them to new issu
or contextsTo help students develop the

Self & Personal Development

6 Module 1:Personal Development &
Interpersonal Relationships

Society& Culture IES titles,the following themes are
o Module 2: Hong Kong Today suggested
8 Module 3: Modern China 6 Media
6 Module 4: Gobalization o Education
6 Religion

Science, Technology & the Environment |8 SPOrts

8 Module 5: Public Health 6 Art
8 Module 6: Energy Technology & the o Information and Communication
Environment Technology(ICT)

Figure 2.1 Curriculum Framework for Liberal Studies

2.3 Linkages among the Areas of Study

As mentioned before, the three Areas of Study are not independent fields of knowledge or
self-contained disciplines. Theyaveinter-connections among them as shown in Figure 2.2.
Students are encouraged to applyuhderstandigs andperspectives developed in one area

to the study of the others whenever appropriate.

11



Self & Personal Developmenta A Society & Culture

Personal devel opment i nvol ves a pr
selfunderstanding and idéty cannot be developed in isolation from the social, cultu
and historical context. The profile of a society reflects the way of life of its mem
from different sectors; and its futu
different issuesAs interpersonal and inteegional interactions become more freque
and networking more common, the choices made by individuals are making gt
impact on communities, local and foreign, even on the global society.

Self & Persmal Developmenta A Science, Technology & the Environment

Knowledge in science and technology helps individuals to understand many prol
that they encounter, so that they can make informed decisions and appreciatg
responsibilities to society, to the world and to theimmment. On the one hand, th
development of science and technology facilitates human exploration of the ma
world, and improves our lives. On the otheraftects our way of life, our mode of
communication and even our ways of thinkirikp makebeter use of science ang
technology in our lives has become a critical modern concern.

Society & Culture & A Science, Technology & the Environment

The development of science and technology has helped to hasten social develo
reduced the distance bewveregions, and brought a new impulse to cultural encoun
and gr owt h. For todayos society, su

consideration of factors related to science, technology and the environment. Give
social problems have becemincreasingly complex, the progress of science &
technology needs to catch up with the speed of change in sdcibty any new

technology will also bring new challenges and problems to society and the environn

Figure 2.2 Linkages among the ThreéAreas of Study

The IES further integrates knowledge acquired fronthiheeAreas of Study, and enhances

the ability to synthesise knowledge in general through enquiry into issues of interest to
individual students. It encourages students to appreciateotinglexities of the modern
world, develop critical thinking skills and make informed decisions. The subject does not
aim to provide a given set of knowledge, and teachers are not encouraged to use an
indoctrinating approach to promote a particular sétetiefs.

12



In summary, the curriculum framework for Liberal Studies is designed to ensure that senior
secondary students experience a broad and holistic education. The three Areas of Study will
broaden studentsod knowl edgesdnalelp fo develdpance t
deeper multfaceted understanding of self, society and the nation, and the natural and
human world. Enquiry into contemporary issues within each area and the IES will help
students to make meaningful connections across differestiptines, develop an
understanding of a range of viewpoints, and construct their own knowledge. The learning
experience provided in Liberal Studies will help students to become informed, responsible
citizens and independent thinkers.

2.4 Basic Design of Modules

Each module is organised around a central concept relevant to the Area of Study, with key

t hemes rel evant to studentsd | ives identi f |
important to the students and society, and are appropriate for the stagelopdient of

senior secondary students. These issues are perennial in the sense that they involve different
values (e.g. economic development and environmental conservation; individual choice and
collective interest).

The fAquesti ons fdoundereach themeysbow possiple ealys fer
exploring into these contemporary and perennial issues. These guiding questions also
indicate the expected breadth and depth of the enquiry. Teachermniihagnthese broad
perennial issues byaking referencéo specific current issues. For example, in discussing

the issue on drugs patenting, teachers can help students to examine the perennial value
conflicts underlying the issue, such as the tension between the pursuit of economic interests
and legal considations.

The ndnexplanatory noteso help teachers and
suggest possible perspectives and directioneXploring some of the issues. Depending on
studentsd interests and canbuctlequiryythrough dexibldh e r s mz:
use of the explanatory notes. More information for teachers and students will also be
available in the Welbased Resource Platform for Liberal  Studies
(http:/1s.edbhkedcity.net).

During the initial implementation of Liberal Studiethese explanatory notes should be of
help to teachers in understanding the scope of the curriculum, and will be updated to reflect

new developments in society.

The themes and key enquiry questions for the six modules are as follows:
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Area of Study: Selfand Personal Development

Module 1: Personal Development and Interpersonal Relationships

Themes Key Questions for Enquiry

1. Understanding
oneself

What challenges and opportunities does a person have duri
adolescence?

2. Interpersonal
relationships

Wha interpersonal factors facilitate adolescents to reflect up
and prepare for the transition to adulthood?

Area of Study: Society and Culture

Module 2: Hong Kong Today

Themes Key Questions for Enquiry

. Quality of life

Which directions might be chasén maintaining and improving
Hong Kong residentsd qualit

. Rule of law and

sociapolitical

How do Hong Kong residents participate in political and soc
affairs and come to grips with rights and responsibilities with

participation respect tdahe rule of law?

3. ldentity How are thadentitiesof Hong Kong residents developed?

Module 3: Modern China

Themes Key Questions for Enquiry
1. Chi nads r | Whatimpact has reform and opening had on the overall
openingup developmentofthe ount ry and on peop

2. Chinese culture and
modern life

With respect to the evolution ocbncepts othe famly, what
kind of relationship between traditional culture and modern |
has been manifested?

To what extent are traditional custoommpatible with modern
Chinese society?

Module 4: Qobalization

Themes Key Questions for Enquiry

1. Impact of
globalizationand
related responses

Why do people from different parts of the world react differe
to theopportunitiesand challenges brgit by dobalizatior?
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Area of Study: Science, Technology and the Environment

Module 5: Public Health

Themes Key Questions for Enquiry
1. Understanding of How i s peoplebs understandi
public health affectedby different fators?

2. Science, technology| To what extent does science and technology enhance the
and public health development of public health?

Module 6: Energy Technology and the Environment

Themes Key Questions for Enquiry

1. The influences of How do energy technology and environmental problems rels
energy technolog each other?

2. The environment Why has sustainable development become an important
and sustainable contemporary issue? What is the relationship between its
development occurrence and the ddepment of science and technology?

The following is a detailed elaboration of the curriculum.
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2.5 Area of Study: Self and Personal Development

Area Brief

Withinan i ndividual s | i fespan c¢hdllengesthathagetoa n u mb
be undertken, e.gthe development of identity aride taking on of an increasing number

of rolesthroughout adolescence and into adulthoBakciety also presentgoung people

with many situational challenges and opportunities that may affect thepesedptionsand
theirrelationships with others.

As they developstudents have to be aware of various physiological, emotional and social
factors which are relevant tbheir personal growth. They need to recognise the significance

of selfesteem and sethanagemergkills, so that they can handle thé&ars in the personal
development process. Students also have to learn to communicate effectively and develop
social skills in different contexte.g. in thefamily andin school. Community involvement

may provide oportunities for adolescents to handle adversity. All these experiences enable
students to develop a positive outlook on kied empathyand become prepared for the
challenges of living in a rapidly changing society.

Area Objectives

Learning experiencan this Area of Study will enable students to:

€) understand the factors which influengeersonal development, interpersonal
relationships, values and beliefs;

(b)  develop seHunderstanding through an objective assessment of adolescent
development;

(c) be aware othe importance of life skills in handling challenges and opportunities
during adolescence, and the complexities involved in their acquisition;

(d)  appreciate the identity, roles and changes in different relationships;

(e) review their relationships in the familyeer groups and other social groups; and

() appreciate the importance of community involvement.
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2.5.1 Module 1: Personal Development and Interpersonal Relationships

Prologue

As adolescents develop and move into adulthood, they experience a number of
physiological,social and psychological changes which may affect thewestdéem. At the

same time, the ev@hanging society presents them with many challenges and opportunities
which are crucial to their personal growth. At this age, adolescents show a needHho searc
for viable identities and roles, to become independent of their families and to broaden their
circle of peers and fostéhneir relationship witthe community Tensions and conflicts may

well arise between adolescents and adults especially within thidy.farhe onset of
adolescence involves them in learnithgough experimerdtion in various situations and
reflecting on their values. This may facilitate adolescents to achieve better personal
development and enhance interpersonal relationships in pliepafat the transition to
adulthood.

In basic education, students have already acquired a basic understanding of personal growth
and interpersonal relationships. This module focuses on significant issues which are open to
conflicting views and values cortning personal development. Exploration of these issues
enables students to achieve a deeperuselerstanding and an awareness of the importance

of selfmanagement skills. Through exploring issues concerning interpersonal relationships
in the context othe family, peers and society, students reflect on how they communicate
andonthe importance of establishing healthy relationships.

Relevant learning experiences in basic education

In basic education, students should have already taken part in tbeirfigll learning
experiences with respect to Module 1: Personal Development and Interpersonal
Relationships:

(A)  Theme 1: Understanding oneself

Factors influencing personal development include: physiological, emotional and social
changes at puberty and wagscope with them; the uniqueness of individuals; similarities
and differences between the two sexes; personal identity andstedim; selimage and
selfawareness; personal strengths and weaknesses; a healthy lifestylearssiement in
daily life dtuations; money management; coping with stress and frustration; coping with
emotional experiences; dealing with unfamiliar situations; decision making in challenging
situations, etc.
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(B) Theme 2: Interpersonal relationships

Factors influencing attitudetowards sexuality, interpersonal relationships, values and
beliefs; identity and social approval; roles, rights and responsibilities in the family and other
social groups; peer groups and their influence; gender roles and relationships; relationships
with the opposite sex; conformity and independence; simple cergbaiution skills in

daily life situations; enhancing interpersonal relationships and social skills; respect for
others who hold different values and lifestyles; communicating and getting alidmg
others in the community; the importance of participation in local affairs, etc.
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Framework of the Module

Theme 1: Understanding oneself

Questions for enquiry Related values and
attitudes
What challenges and opportunities does a person have adaptability to change,
during adolescence? responsibility, seHesteem,
What factors influence the sedteem of adolescents? | Self-reflection, rationality,
How is it related to ado|sSelfdiscipline,
for the future? independence

Why are adolescents often given certain rights and
responsibilities?

What are the current salient trends that peséicular
challenges and opportunities to adolescents in Hong K
and how do they respond to these trends?
How do messages and values from the media influeng
adolescents?

Why are different life skills important for adolescents t(
make full use of prese opportunities and prepare
themselves for challenges such as adversities and ma
changes? Why is the acquisition of life skills easy for
some but difficult for others?

Explanatory notes

The explanatory notes below aitm help teachers and students understand related issues
and suggest possible perspectives and directions in exploring these issues.

Relationship among sedfsteem, adolescedts be havi our and aspirati

- an understanding of developmental challenges such as physiological changes,
emotional upheavals and social needs during adolescence and ways to cope with
them

- factors which may affect seisteem such as gendeiffetences, physical
appearance, family support, peer acceptance, -secinomic status(SES)
cultural influences, etc

- comparison of selésteem, behaviour and aspirations among adolescents with
different socieeconomic backgrourgd academic achievementsy parents of
different childrearing styles

- acceptance of oneds own | imitations and

- importance of objective and accurate g@fception

Rights and responsibilities of adolescents
- adol escent sdé ri ght ae natrslthred by stipeoagmupdin | 1 t i es
different contexts, e.g. universal education is only available to people below a
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certain age, adolescerateenot punished in the same manner as other groups when
they commit a crime
- unique expectations (e.g. adolescen6 need to formul ate the
and pressures on adolescents (e.g. conforimitfress and appearandanguage
and dating behaviour)
- discussion on why some people in Hong Kong want to give adolescents more
rights and responsibilitiesvhereas others are less inclined to do so

Current trends related to Hong Kong adolescents

- understanding of certain trends such as consumer behaviour, substance abuse,
extensive extraurricular activities, online activities, community involvement, etc.,
and andysis of the causes and patterns of these trends

- analysing the particularity of these trends which pose challenges and opportunities
to adolescents in Hong Kong

- strategies commonly adopted by Hong Kong adolescents to cope with these trends

Acquisition ofvarious life skills to make use of opportunities and meet challenges

- discussion on how the acquisition or lack of various life skills, e.g-ggttihg,
conflict resolution, developing relation

- importance of differertife skills to the adolescent development, e.g.
A time and finance management achieving independence, rationality and

self-discipline

A coping with adversity  developing positive attitudes towards life

- barriers to the acquisition of life skills, ewgrealistic expectations of adolescents;
channels and significant others that bafp adolescents to acquire life skills

- selfreflection on the acquisition of life skile.g.i dent i f yi ng onebs i
and learning various life skills through observation and application in daily
situations
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Theme 2: Interpersonal relationships

Questions for enquiry Related values and
attitudes
What interpersonal factors facilitate adolescents to reflect| Cooperation, gender equit
upon and prepare for the transition to adulthood? empathy, integrity,

What kinds of relationships are commonly available t¢ Selfreflection,
and most significant for Hong Kong adstents? What | SelFdetermination, respect
are the unique and shared characteristics of these | for self, respect for others,

relationships? social harmony, sense of
How ar e ado liesdeveleped androlésd e _responsibility,
embedded within different relationships? interdependence

Why are there often chan
with family members, teaeis, peers and dating
partners?

How do adolescents in Hong Kong reflect upon their
interpersonal conflicts and develop relationships with
others™How do interpersonal communication methods
modern society influence
others?

What motivates Hong Kong adolescents to participate
community affairs?

Explanatory notes

The explanatory notes below aim help teachers and students understand related issues
and suggest possible perspectives and directions in exploring these issues.

Relationships available to Hong Kong adolescents

- different types of rel@onships for the typical Hong Kong adolescents, both formal
(e.g. school clubs) and informal (e.g. peers)

- the unique and shared characteristics of these relationships, e.g.
genderstereotyped beliefs and behaviour, and peer group pressure

Identity developd and roles embedded within different relationships

- factors affecting adolescents6 identity
e.g. gender stereotypes, peer influence, parenting styles, and ethnicity

- adol escentsdé r ol e ewtlpreddfdremttralabonstipsand behav

Changes in adolescentsdé relationships with
partners such as
- the quest for autonomy during adolescence, pressure towards conformity and the

need for social acceptance
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- differences in lte values and life philosophies between Hong Kong adolescents
and their parents and strategies to narrow the gap

- closer peer interactions, less intense sibling rivalries and closer contacts between
teachers and students

- the influence of the media througidvertising, pop stars and the lifestyles
portrayed in movies and TV soap operas, etc

- the influence of communi cation technol
methods and interpersonal relationships

- analysing changing patterns of dating behaviour (e.g.ladis intimacy in
public) and whether current trends are desirable and would affect the sustainability
of an intimate relationship

Reflection on interpersonal conflicts

- possible causes and consequences of manifest interpersonal conflicts, (e.g.
parentchild conflict and sibling rivalry)

- strategies typically used by adolescents to deal with conflicts and the extent to
which these strategies are effective

- reflection on various examples of conflicts and ways to minifmase

- adopting positive attitudes towaraonflicts and striking a balance between the
need to avoid and resolve conflicts and the need to preserve personal integrity and
beliefs

Developing relationships with others

- developing skills for starting and maintaining a relationship, e.g. being afare
oneds own needs, privileges and responsi
for adolescents to survive in groups

- seltdeferce mechanisms against unpleasant situations such as ostracism

- possible trad®ffs between social harmony and individéraedom

- the importance of developing a sense of belonging;resifect and respect for
others in different relationships

Hong Kong adol escentsé participation in c

- factors affecting adolescentsodo cimgmmunit
identity formation, a sense of responsibility, altruism,-aettalisation

- analysing the ways in which Hong Kong adolescents attempt to relate to one
another in community affairs, e.g. volunteer work in community centres,
consideration for others whaising public facilities

0
y
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2.6 Area of Study: Society and Culture
Area Brief

Culture isashared creation of members of a community with a shared lifestyle. It manifests
itself in every part and every level of society. While society is made up of indisjdual
different environments give rise to diverse cultures in societies. Social progress and cultural
development go harid-hand.

Postreunification Hong Kong continues to develop as a cosmopolitan city based on the
original foundation of economic developnteand an established way of life, while

exploring its new role as a special administrative region of China. At the same time, through
reform and opening p , Chinabs devel opment has created
challenges in the new millenniuriaving joined the World Trade Organization (WTO),

China can no longer cut itself off from the trends and influencedaffalization The

surging Chinese economy and traditional Chinese culture are now interacting with the rest

of the world in various waydn living through such times of dynamic change, Hong Kong

students need to develop both the capacity to reflect on their own culture and adopt a broad
worldviewthat transcends spatial boundaries.

This Area of Study includes the following modules: Hefang Today, Modern China and
Globalization Because each of these modules has a different focus, their enquiry paths have
different progression and depth. The entities with which Hong Kong students are personally
involved form the focus of Hong Kong Todapd Modern China. In contrastipbalization

is a controversial concept which manifests itself in several different ways, so students need
to explore the different meanings of the concept and be exposed to the controversies which
surround it. They camvestigate its impact on different regions and the diverse reactions
from people living in different parts of the world.

Area Objectives

Learning experiences in this Area of Stwdll enable students to:

€) understand important issues facing their own sgateuntryand the world;

(b)  assess qualities, phenomena, changes, trends and snpaeliation to various
aspects of society and culture;

(c) apply critical thinking skills and adopt multiple perspectives in making decisions
and judgmergregarding social is&s and problems;
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(d) identify the interdependence among societies, countries and the world, and their
mutual influences upon one another;

(e) appreciate the views and values of people from different social and cultural
backgrounds; and

() reflect on and develop thainultiple identities, responsibilities and commitments as
citizens in their communifycountryand the world.
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2.6.1 Module 2: Hong Kong Today

Prologue

Hong Kong is a Chinese society with centuries of cultural heritage. Economically, it is
already an internati@l financial and commercial centre, and for yealsas beera major

world metropolis. Before 1997, it underwent the process of modernisation under British rule,

and the meeting of East and West has produced a unique culture and ethos. After
reunificaticm wi t h t he mot herl and under Aone coun
opportunities and challenges halectedpublic life andis shaping the development of

Hong Kong.

In basic education, students have already acquired some understandingsef th
developrent. In this module, they will explore further issues of concern, such as: the
remarkable quality of life in Hong Kong, rights and responsibilities with respect to the rule
of law, sociepolitical participation and the identities of Hong Kong residents

Relevant learning experiences in basic education

In basic education, students should have already taken part in the following learning
experiences with respect to Module 2: Hong Kong Today:

(A)  Theme 1: Quality of life

The needs and problems of Hong Igasociety; the historical and current development of
the Hong Kong economy; the functions of the government and the services provided by it;
the physical and human characteristics of the environment of Hong Kong (e.g. relief,
climate, population); the righ and responsibilities of consumers; current environmental
issues in Hong Kong, etc.

(B) Theme 2: Rule of law and sockpolitical participation

Historical and current development of politics and society in Hong Kong; the relationship
between the CentraRuthorities and the Hong Kong Special Administrative Region
(HKSAR) ; the I mportance of the Constitution
Basic Law of the HKSAR of the Peoplebds Repu
sources of law in the HKAR; the governance of the HKSAR; the functions of the
government of the HKSAR and its relationship with Hong Kong residents; the identities,

rights and duties of Hong Kong residents; the participation in social and political affairs of

Hong Kong residentstc.
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(C) Theme 3: Identity

Roles and identities of the individual as a member of a group; the identities of individuals as
Hong Kong residents and Chinese citizens; awareness and concern for local, national and
global communities; the emergence of a gladentity in an interdependent world, etc.
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Framework of the Module

Theme 1:Quality of life

Questions for enquiry Related values and
attitudes
Which directions might be chosen in maintaining and respect for quality and

i mproving Hong Kong r esi de]|excellence; sustaibdity;

What arethe different opinions of Hong Kong residents| rationality; sensitivity, care
on the priorities which constitute the quality of life? and concern

Which aspects of the quality of litee seen to be more
importan® Which are seen to be immediate needs? WH
might make the decisions? Why?

How can indivduals or organisations contribute to the
maintenance and improvement of the quality of life? W
are the obstacles to their efforts? Which groups of peo
are most affected if these obstacles are not removed?

Explanatory notes

The explanatory notes below aim to help teachers and students understand related issues
and suggest possible perspectives and directions in exploring these issues.

Possibleperspectivesrom which tomeasue the quality of life according to objective

criteria or subjective judgment migimclude

- The economicperspective(e.g. unemployment rate, per capita gross domestic
product, real wages, disparity between the rich and poor)

- The social perspective(e.g. the level of medical and health care, access to
education and its level, equal opportunities)

- Theculturalperspectivde.g. diversity, heritage)

- Thepolitical perspectivge.g. human rights and rule of law, freedom of the press,
thegoer nment 6s performance)

- The environmental perspective (e.g. level of pollution, development of
environmental protection and conservation)

Peopl edbs opinions a bvarpdccortimgdeshartuaadilongeyn o f |
costs and benefits to individuasocial groups and government

Hurdles with respect to maintaining and improving the quality of life, e.g. mobilisation
of resources, technological level, social cohesion, perceptism @ justice, regional
and international factors

Valuation of thequality of life may vary according to:

- different configurations of people / social strata / interest groups
A majority vs. minority

vocal vs. silent

active vs. passive

abundance vs. scarcity

> > >
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- judgment of urgency: consideration of personal, group and puldiesis
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Theme 2: Rule of law andsociopolitical participation

Questions for enquiry Related values and
attitudes
How do Hong Kong residents participate in political and respect for theule of law;
social affairs and come to grips with rights and participaton; human rights
responsibilities with respect to therule of law? and responsibilities;
What factors determine the level and form of democracy; justice

sociopolitical participation by Hong Kong residents?
What is the significance of their participation? Why do
they have different demands? What is the impact of th
demands?

In what ways does theile of law protect rights and
promote the observance of responsibilities among Ho,
Kong residents?

How does the government respond to the demands of
different social groups? What is the impact of the
responses on the governance of Hong Kong, the
safeguading of the rule of law and the promotion of
sociapolitical participation among Hong Kong resident
Why?

Explanatory notes

The explanatory notes belowmaito help teachers and students understand related issues
and suggest possible perspectives and directions in exploring these issues.

Participation in sockpolitical affairs

- factors affecting the level and form of sogiolitical participation, e.g.

A expeted cost and probable outcome

social structure, e.g. social cohesion and sense of belonging, differences

based on ethnicity, gender, social strata, and age

political, e.g. the power to vote and the right to stand for election at different

levels, the credility of the government, political culture

educational, e.g. educational level, curricula

the media, e.g. timeliness, coverage and reliability of news and information,

the degree of freedom of the press and information, the level of involvement

and the since of the media on different events

- degree of significance to individuals, social groups, the government and society as
a whole

> >

> >

Rights and responsibilities with respect to the rule of law
- relationship between the rule of law and observing the law, e.g.
A is observing the law equivalent to respect for and safeguarding the rule of
law?
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A how can a clash between an individual code or article of law and the rule of
law be settled?

A who should bear the responsibility for paying respect to and safeguarding the
rule of law?

the significance and the implementation of the rule of law in different dimensions,

e.g. equality before the law, judicial independence, fair and open trial and the right

to appeal, legal protection of individual rights, legal restrictions on govental

power

functions and limitations of the rule of law in protecting rights and promoting the

observance of responsibilities, e.g. the protection of minority rights; the restraint

on arbitrary power; the promotion of social justice; the maintenanae fode,

open and stable society; dynamic balance among different interests

Government and the requests of different interest groups

the demands from people, organisations and interest groups with different

characteristics, backgrounds, ideals and endowsneeig. political groups,

nortgovernmental organisations (NGOs), the disadvantaged, professional bodies,

industry and business, the middle class, people of different gender, ethnicity and

religion

evaluating different interests

institutionalised and nemstitutionalised responses, swiftness of responses, and

their validity and effectiveness

impact of related responses on governance, e.g. decisions on priorities in resource

allocation; the relationship between the government and Hong Kong residents; the

legtimacy of government; the effectiveness and efficiency of policy

implementation

impact of related responses on safeguarding the rule of law and the promotion of

sociopolitical participation among Hong Kong residents, e.g.

A the level of understanding ofplcern about, and support for the rule of law

A the opportunities, levels and modes of participation, and their related
strategies

A changes in civic awareness and the local sense of belonging
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Theme 3: Identity

Questions for enquiry Related values and
attitud es

How are theidentities of Hong Kong residents developed? | sense of belonging;

To what extent do Hong Kong residents regard themse| Plurality;

as local, national and global citizens? How are their | OPermindedness;
identities shaped? In what ways have their different individuality;
identities affected their dailjves? interdependence
What is the interrelationship of the multiple identities in
the loal, national and global contéxt

How do different social groups, such as new arrivals,
indigenous inhabitants in the New Territories and ethnig
minorities, develop a senséidentity?

What is the significance of multiple identities to Hong
Kong residents? Why?

Explanatory notes

The explanatory notes below aim help teachers and students understarataelissues
and suggest possible perspectives and directions in exploring these issues.

Characteristics of Hong Kong residentso6 id
- multiplicity of identities of Hong Kong residents (e.g. influenced lmjpglization
and cultures, residentsd mobility)

- different kinds of Hong Kong residents: permanent andpemanent residents;
permanent residents who are Chinese citizens and permanent residents who are not
of Chinese nationality, etc.

- interrelationships among Hong ingk and g resi
identity, national identity and identity
identity with respect to issues involving local, national and global interests; the
responses of Hong Kong residents to local, national and global eventsgiert tr
empathy and mutual assistance)

Factors affecting the sense of belonging and identity may include historical
developments; developments in political, economic, social and cultural life; agents of
socialisation; traditional culture; popular cultureg timput of the government and
NGOs; education

Identity and the sense of belonging may be shown by:

- feelings and responses towards local (HKSAR flag and emblem) and national
symbols (national flag, national emblem and national anthem), national historical
events, culture and landscape

- feelings and responses to major local, national and global events

- participation in and contribution to local, national and global affairs

- responses to international competitions (e.g. sport, music, film)
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- responses and reflectis, as shown in polls and surveys on the issue of identity

- feelings and responses towards symbols of social groups and major events related
to them

- participation in and contribution to social groups

Significanceof multiple identities of Hong Kong residentnay include
- cultural reflection and innovation

- diversity and multiple voices in society

- increasing thresholds of freedom and adaptability
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2.6.2 Module 3: Modern China

Prologue
After the Peopl eds Republ i escale $ocidldtcarutioovas f ou
began. But during the ACul tur al Revol utionc

serious setbacks. The task of reconstructing the economy and society had to start afresh. By
the end of 1978, China launched a reform and opemindrive with tle convening of the

Third Plenary Session of the Eleventh Central Committee of the Communist Party of China.
Ever since, the country has thereafter set itself on the road of socialism with Chinese
characteristics through economic and political restructuring

The modernisation process has often meant changes in traditional Chinese culture. Certain
cultural practices have been lost, and some have continued to be a vital part of the daily life
of different ethnic groupsChinese culture has a long history. dan generally be
approached from three dimenssonamely the material (such aschitectureand historical

sites), the institutional (such as folk customs and rituals) and the spiritual (such as
philosoply, ethics and morality). These thregerrelateddimensionstogethergive rise to

the rich and diversified nature of Chinese cultuidowever, because all cultures are
dynamic,furtherdevelopmenin Chinese culturés expected. In this module, students study

the material dimension of Chinese culture ard encouraged ttmok at the impact of
reform and openingp on the conservation of cultural heritage. In addition, théy
explore how traditionatonceptsof the familyand customs interact with modern life. This

will lead theminto the spiritual andnstitutional dimensions of Chinese culture, and how
they have been influenced by changes in society.

During the years of basic education, students have already developed some understanding

of Chinads domestic pol i ci =csltural developneenteingn r e |
this module, they will explore the present opportunities and challenges and the
interrelationship between Chinese culture and modern life.

Relevant learning experiences in basic education

In basic education, students shouldvénaalready taken part in the following learning
experiences with respect to Module 3: Modern China:

(A) Theme 1: Chinads -upeform and opening
Major historical periods and events of the country in the last 100 years; a brief
understanding of the domesgico |l i ci es and foreign relations
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Chi na; the i mportance of the Constitution
governmental anisations; the characteristics of places and regions, and the reasons for
the specific distbution patterns of major natural and human features of the country;
economic and environmental issues of the country, etc.

(B) Theme 2: Chinese culture and modern life

The origins of Chinese culture and its major characteristics; similarities and differan
customs and practices of people within the same or from different geogdaghitural,
religious and ethnic backgrounds; how cultures have adapted to their changing
environments; the preservation and conservation of culture and heritage, etc.
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Framework of the Module

Theme 1: Chinads -upeform and
Questions for enquiry Related values and
attitudes
What impact has reform and openingup had on the solidarity; patriotism;
overall development of t h(sustainability; human rights

How have the changes in living standaand the way | @ndresponsibilitiescare
of life been viewed across the whole country? and concernjustice

To what extent are sustainable development and cul
conservation feasible in such a rapidly developing
country? What are the challenges and opportunities?
Il n what ways h aosini@tarnatioaad :
affairs affected the overall development of the count
How has the Central Peo,|]
the effects of reform and openiug?

To what extent have the reform and operupgaffected
the overall national strength dfdé country?

Explanatory notes

openin

The explanatory notes below aim to help teachers and students understand related issues

and suggest possible perspectivied directions in exploring these issues.

Highlights of reform and openingp, e.g. rural reform, the development of township
and village enterprises, the issue sa#nnong(agriculture, rural area and farmer),

urbanisation and city reforms, the issue of rarg workers, the reform of statevned
enterprises, the roles of enterprises of themalnlic sector, accession to the WTO

Indicators of living standards and ways of life, and related changes and responses

living standards can be measured by economig;atbnal and health indicators
different living standards and ways of life, e.g. uneven development in villages,
towns and cities; differences in development between regions such as inland and
coastal areas or norouth, eastvest; differences among saktstrata and interest

groups

the responses of the Central Peopl eds Gc
opening wider to the outside world; policy changes in social security, medical care,
education and the household registration systeakqy; regonal development

planning

Responses from individuals with different backgrounds and responses from
different groups and organisations, e.g. rural ban mi gr ati on, f ar me

work in cities, bringing up children, changes in consumer behaviour
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A country edging towards sustainable development, e.g.

- national development: direction and goals

- formulation and implementation of policies, laws and regulations

- government intervention and market mechanism

- contribution and limits of science and technology

- paradigm shift in groups and the general public, and in their participation

Relationship between reform and openuy and environmental and cultural

conservation

- challenges brought by reform and operupy to environmental and cultural
consenation, e.g.economic considerations vs. other considerations; individual
interests vs. collective interests; government policies, laws and regulations and
how they are implemented; the quality of citizens

- opportunities brought about by reform and openipgfor envirmmental and
cultural conservation, e.g. reasons for government, enterprises and NGOs
promoting environmental and cultural conservation (e.g. environmental and
ecological considerations, cultural heritage, economics, politics, and social
development); incise in resources; changes in standards of living and ways of
life; education and propaganda

| mpact of participation in international

e.g.

- effects on our countryos overall devel
participation in intergovernmetal and norntergovernmental international
organisations and conferences, as well as the ratification and implementation of
international treaties, e.g. the accession to WTO, the ratification and
implementation of the KyotoProtocol to the United Nations Framework
Convention on Climate Change (1997), the International Covenant on Economic,
Social and Cultural Rights

- effects on our countrybés overall develo
multilateral ties with major cauries and regions
- our countryos overall devel opment wi t h

regional affairs

Dimensions ofyjovernance and the impact of reform and openinge.g. decisions on

priorities in resource allocation; the functions of govemimand administrative

efficiency; the formulation and implementation of policies, rules and regulations;

internal supervision; information management and transparency; responding to the
needs of citizens, social groups and organisations; the legitimaggvefnment; the
relationship between the government and th

Government and | ocal peopl ebs governments

Examples of the Central Peopl ebs -opover nmen

- social pdicies that serve difient targets, e.g. social security, medical care,
education

- building of the legal system
- Institutionalisation of more democratic practices
- legislation ad policies with respect to international standards
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Measurement of overall national strength may include

- indicators in the economy, military strength, science and technology, resources,
governance, diplomacy and social development level

- quantifiable and noguantifiable criteria

- changes in different dimensions of national strength under reform and ojpning
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Theme 2: Chinese culture and modern life

Questions for enquiry Related values and
attitudes

With respect to the evolutionof conceptsof the family, culture and civilisation
what kind of relationship between traditional culture and | heritage; respect for
modern life has been manifested? different ways of life,

How havethe traditionalconcepts of théamily been | beliefs ancpinions;

challenged in modern life? plurality; sensitivity;

To what extent havehetraditionalconceptf the appreciation

family been maintained in modern Chinese life? Why

To what extent are traditional customscompatible with
modern Chinese society?

Why do some traditional customs sustain and flouris
modern Chinese society while others do not?

To what extent are thesedional customs of
significance to modern Chinese society?

Explanatory notes

The explanatory notes below aim to help teachers and students understand related issues
and suggest possible perspectives and directions in exploring these issues.

Characterigcs and functions ahetraditional conceptsf thefamily

- characteristics oftraditional familialism, e.g. an emphasis on fatisen
relationships; paying attention to the dignity and prestige of lineage and clan;
formation of lineage and clan; the adagy of ancestor worship; family
ownership of property

- functions oftraditionalfamilies, e.g. economic functionpntinuity of lineage and
clan, socialisation, security, inheritance of status, welfare, leisure, religious
function

Challenges tothe traditional conceptsof the family from modern life, e.g.
individualism vs. collectivism; egalitarianism vs. authoritarianismgterialism vs.
spiritualism; function of socialisation gradually being replaced byfaomlial agents;
consumption and leisuratherthan production and allocation

Changes in traditional familpatternsin modern life, e.g. alienation among family
members; loose ties; sharing of leisure rather than of produ&ioational support
rather than inherited status; communication / divisibfabour rather than authority
status; decline in the function of socialisation; single lifestyles, late marriages and a
low birth rate; an increase in mobility; immense regional differences; the weakening of
marriage concepts, morals and ethics
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Continuity of the traditional concept®f the family in modern life, e.g. the spirit of

mutual care among family members; emotional support; raising children to provide for

old age; adifferential mode of association in ethical relations; interdependence in
intergererational relationships; inheritance of property / status; educational functions;
mal e domination: gender roles, living with

Factors which influence the preservation and development of traditional customs, e.g.
commercial and market vadg; adaptability; socialisation and moral valuégntity;
emotional factor s; cul tur al val ues; psyc
policies; the demands of communal / cultural groups

Possible clashes and conflicts between traditional customsmatern life, e.g.
superstition vs. science; formalism vs. pragmatism; conservatism vs. new trends;
spiritual vs. materialist; collective vs. individual; class / status vs. equality

Different views on the roles of traditional customs in modern society, e.g.
accumulation of cultural capital ;socielul tur al
memories and cultural cohesion; socialisation; materials for native education and
communal history; identity; conservation of cultural heritage as well as plurality a

diversity of cultures; the development of the culture industry; the balancing and
neutralising function for localisation / local culture against the challenges of
globalization
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2.6.3 Module 4: Globalization

Prologue

i @balizatiord0 has become t#remaing controversigl as kawoncept and
devel opment al trend. Some pgobdglizhtedo ev@heseér bn
without doubt an increase in creassrder activity, real and virtual. Physical distance no

longer restricts the interfow dn mut u a l influences of peopl e.
linked with dobalizatiort they areconstantly exposed to international events through live
electronic transmission; they consume goods and services of global brands; and they
habitually surf the elgronic world. As the mainland is engaging in reform and opeumg

and Hong Kong is an international financial and logistics centre, the opportunities and
challenges of Ilgbalizatonar e obvi ous. However, across the
globalizationvaries from one country to another and within countries.

Students have gained some background information about global development in their basic
education. In this module, thewill review the trends in the controversial concept of
globalization They will explore and analyse its impact and the responses of peoples and
groups. Thewlso consider Hong Kong and mainland response®baligation

Relevant learning experiences in basic education

In basic education, students should have already takenin the following learning
experiences with respect to Module 4okalization

Theme: Impact of globalization and related responses

How science and technol ogy ar e changing p
throughout the world; the importanc# exchanging goods and services; the ways that

people are linked; the influence of the physical environment and social conditions on
cultural developments in different parts of the world; the ways that people of different
cultures interact in the globaystem and how such interaction has developed over time;
international events; Ea%test encounters; international conflicts and threats to peace;
international cooperation and efforts towards peace; scientific and technological
development; industrial retation; population distribution and its problems; resources and
development; development and interdependence; the causes and consequences of wars, etc.
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Framework of the Module
Theme: Impact of gobalization and related responses

Related values and

Questions for enquiry attitudes

Why do people from different parts of the world react| interdependence; jusg;
differently to the opportunities and challenges brought by| cooperation; culture and

globalization? civilization heritage;
Is gobalizationa blessing or a curse to human beings| Plurality; adapting to
What are the characteristics and trends in the changes; opemindedness;
development of lgbalizatior? empathy; participation;

Does dpbalizationprovide benefits to all countries or | Mutuality
lead to exploitatiomf developing countriely
developed countries and international capital?
Does dpbalizationpromote homogeneity or diversity in
culture and valuesRoes it bring mutual rejection or
integration and evolution?

Does the spread ofapalizationpromote international
understanding or cause greater conflict among ethnig
groups, religions, cultures and political entities?

Is the impact of lpbalizationsimilar or different
between countries and within countries?

How do people from different parts of the world react
globalizatior? Why?

How should the mainland and Hong Kong meet the
opportunities and challenges dblalizatiorn? Why?

Explanatory notes

The explanatory notes below aim to help teachers and students understand related issues
and suggestgssible perspectives and directions in exploring these issues.

Different perceptions oflgbalization, e.g. as an opportunity, as a threat, as aissure

Discourses orglobalization e.g. shrinking space, shrinking time and disappearing
borders; the spegdlow of capital, people, goods, images, and ideas across the world;
extensive interactions between distant cultures and societies; thecrogssg of
interconnecting networks across the world; the emergence of formal and informal
institutional arrang@ents for the operation ofapalized networks

Manifestation of the trends inapalization
- economic features, e.g. the extent of the global economy determined by world
market forces andnternational competition; levels ofinterdependenceand
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integrationamong economies; the extent of deregulation of trade, investment and
capital movements; the degree of flexibility in labour processes, labour markets,
products, and patterns of consumption

- cul tural features, e. g. whetih ¢he tiem A gl ol
between culture and placiite blending of culture products in different locations;
tensions between cultural homogeneity and cultural heterogeneity

- political features, e.g. global issues such as dposder crime and pollution
which are beyod the control of national governments; the interplay between
governmentsintergovernmetal bodies, NGOs and tramstional enterprises and
organisations; the extent of making amdplementing global or transational
rules; whether there is a level plagifield across the world

Impact of dobalization

- economic gsects, e.g. wealth creation and (re)distribution; access to foreign
capital, markets, technology and products; employment and unemployment;
interdependencand integration among economies

- homogen#y or heterogeneity in culture and values, e.g. the extent of the
dissemination and domination of certain cultures over others in terms of music,
dress, eating habits, languages, ideas, and cultural values; the possibility of
interpretation and customigsah by the norWestern world according to local
conditions; the extent of cultural flows within the Rédfestern world and from the
nonWestern world to the Western world; vanishing cultures vs. new cultural
forms

- greater understanding or more conflictgy. éhe changing roles of the state in a
globalizing world; dobalizationas a cause or contributory factor in major global
schisms; institutionalisation of intergovernmental and treat®nal networks of
political interaction and their effectiveness; tirewth of new centres of authority
and a global civil society

- factors which inflence the spread and evenness of the impaclobfliggation
within and across borders

A availability and accessibility dCT

mobility / restrictions on the mobility of capitahd people

degree of openness of different cultures and values

differing views within and across borders, e.g. differences in sex, age,

religion, and ethnicity; people with capital, entrepreneurial ability, education

and skills; people with / without acsedo information and the related

technology; internationally mobile pple the poor and the illiterate;

unskilled workers; indigenous peoples

> > > >

Different reactions, e.g. think globally, act locally; think locally, act globally; think
globally, act globallythink locally, act locally; antglobalizatiory selfsufficiency

Mainland and Hong Kong societies facing the opportunities and challenges of
globalization

- perceptions of theurrentsituation

- percepions of the future

- feasibleand desirable directionsttategies
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2.7 Area of Study: Science, Technology and the Environment
Area Brief

We have a genuine need to understand nature and the environment around us. We
continuallyhave to find solutions to practical problemsw and in thduture. Our life has
beengreatly improved by advances in science and technology, which are gradually being
regarded as a proper way to solve problems, but such advaneeslbawaised critical
issues, rany of which have adverse effects on our lives, particularly in the aresatthh

and the environment.

Two relevantmoduleshave been chosen for enquiry. Module 5 is Public Hedithhis

module, students examine the spread of diseases and health problems in the population, and
their determining factorsThe module alsaiscuses the major health problems that have

had the greatest impact on our community and their causes; and the psaoenoé and
technology in dealing with related problems. The roles of the individual and society in
maintaininggoodpublic healtrand handhg possible public health crises are also explored.

Module 6 is Energy Technology and the Environment. It seeks to analyse how we use
energy, and discuss how this haggnificantimpact on our lives and environmeand how

the development of energy tewlogy relates to sustainable developm@&he module aims

to develop a comprehensive understanding of the implications of the use of energy on
society and the environment and an awareness of how science and technology affects our
lives.

Area Objectives
Learning experiences in this Area of Study will enable students to

€) understand the impact of science and technology on public health and the
environment, and thienplications of this

(b)  apply knowledge of science, technology and the environment to s$ues affect
modern society;

(c) develop the ability to think scientifically, criticallyy, and creatively, and
independently so that they can construct knowledge and solve problems;

(d)  develop the ability to understand and communicate ideas and views in tisedfiel
science, technology and the environment;
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(e)

(f)

be aware of the social, cultural and moral issues related to science, technology and
the environment; and be able to make judgments and informed decisions on them;

and
respect nature and all living things,damake a commitment to protect society and
the environment as a responsible citizen.
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2.7.1 Module 5: Public Health

Prologue

Public health is an ongoing concern. The outbreak of new infectious diseases poses a real
threat to us. Public health issues are ndy amatters of health and lifestyle, but also touch

on how public resources are allocated. Our understanding of public health and disease has
been enhanced imanyways by advances in science and technology, and has also been
influenced by various culturdhctors. Advancement in biotechnology and medicine has
improved diagnosis, disease prevention and control, but it has also raised economic, moral
and legal concerns about, for example, the patenting and economic efficiency of new drugs,
moral consideratiaabout genetic screening, and the regulation of research in embryonic
stem cell technology.

Thi s modul e seeks to develop studentsd abi
different perspectives, taking into account scientific, historical, moralalsand cultural

factors. Students consider the impact of biotechnological and medical advances on disease
control and prevention, and the moral, social and cultural issues arising from them. It also
aims to promote the ability to make informed decisions.

Relevant learning experiences in basic education

In basic education, students should have already taken part in the following learning
experiences with respect to Module 5: Public Health:

(A) Theme 1: Understanding of public health

Major human body g@ts and systems, and their main functions; main factors affecting
health and how to keep healthy; a healthy lifestyle including personal hygiene, a balanced
diet, exercise and rest; the causes and effects of substance abuse; common diseases in Hong
Kong, causes and prevention; positive and / or negative consequences of personal conduct;
the importance of community health etc.

(B) Theme 2: Science, technology and public health

Structure and function of cells; process of human reproduction; use of oaragass to
perceive environmental stimuli; the use of scientific concepts to explain phenomena, and
importance of experimental evidence; the use of technology in different cultures; the
limitations of science and the evolutionary nature of scientific kedge; local issues
related to AIDS and cancer education; the influence of technology on daily life; limited
resources in meeting the needs of the whole community; culture as a factor in the use of
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science and technologthe work of some world organisatis, éc.
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Framework of the Module
Theme 1: Understanding of public health

. . Related values and
Questions for enquiry

attitudes
How i s peopl e 6 s diseasadandoublic dealthil valuing the suggestions
affectedby different factors? of others; respect for
How did people understand the causégliseases in th| €videncerespect for
past? Was their understanding scientific? differentways of life,
How isp e o pundedtanding of health affected by beliefsand opinions;
economic, social and other factors? cultural heritage

How i s peopleds understan
the development of science and technology?

In what ways i9 e o pundergtanding of public health
affectal by health information, social expectations, persq
values and beliefs in different cultures?

Explanatory notes

The explanatory notes below aim to help teachers and studietésstandelated issues
and suggest possible perspectives and directions in exploring these issues.

The influences of outbreaks of epidendiiseases (such dke Black Death, Severe
Acute Respiratory Syndrome (SARS), Acquired Immunodeficiency Syndrome (AIDS))
on the understanding of disease and public health, and public responses, e.g.

- public alertnesabout hygiene

- publicawarenessf intermational collaboration in preventing infectious diseases

- allocation of resouks intheprevention and contraf diseases

The influence of the evolution of scientific knowledge on the understanding of disease

and public healthe.g.

- perceptions of causeand prevention of diseasesdifferent cultures

- thegerm theory as an explanation of the cause of infectious diseases

- knowledge of immune system to increaseareness of the importance of body
defence against diseases

- the contemporary view on infectioussdasesi the interaction between host,
organism and the environment

- knowledge ofmental healthcauses of chronic diseases or lifestyle diseases, to
increaseawareness of the importance of a healthyshjée

The influences of modern technology on pedpde u n d e r sliseasa angublig o f
health, e.qg.

- theinventionof insruments for diagnosis and treatments of diseases

- the development of related scientific knowledge and theories
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- differences and similarities between Western and Chinese medical sheorie
explaining the causes of diseases and acquiring knowledge of medicine
- problems and dangerssagiated with the development of modern technology

Changes irthe wayhealthis conceptualisgce.g.

- the influence of science and technology

- the influence ofeligions

- health concepts in different cultures

- the Worl d Health Organizationds (WHO) wun

Factors that influenceur views and informed decision on health and public health

issues, e.g.

- social and peonal background

- system (such as thg o v e r n me rdméagnity health services, health care
financing) and cultures

- availability and accessibility of public health information

- risks and benefits

- the role of scientific evidence
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Theme 2: Science, technology and public health

. . Related values and
Questions forenquiry

attitudes
To what extent does science and technology enhance { betterment of
development of public health? humankind; human
Can science and technology provide new solutions in th¢ rights and
prevention and control of diseases? responsibilities;
In the area of public health, how istbdevelopment of cooperation; moral

science and technology affected by various factonrd what| considerations
issues are triggered by this developmdtdw can the fruits
of scientific and technological research be respected anc
protected?

What challenges do different sectors of sociity,
government and international organisations have in
maintaining and promoting public health?

Explanatory notes

The explanatory notes below aim help teaches andstudentsunderstand related issues
and suggest possible perspectives and directions in exploring these issues.

The application of science and technologynadicalresearch and developméstich
as research and development on new vaccines andotinthie.g.

- tests ofeffectivenesdy scientific methods

- objective, valid and reliable methods of measurement

- accurate and effient measuring instruments

Incentives for the development @hedical technologysuch as financial benefit,
political reasonghe quality of life and social development

Issues arising from development in science and technology, e.g.

- patenting of drugs

- regulations on the development of biotechnolaggl moral considerations
- transfer of medical technology and knowledge

Individud 6 s rights a nsdch asegoqu chabdsi i public placessand
healthy lifestylesand the demands and influences of different stakeholders on public
health services

Relationship between public health and social development, e.g.

- resources avébility and resources allocation for public health services
- cultural, institutional and economic influences on lifestyle

- influence of education on public health
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International and across boundaries collaborations, e.g.

- the functons and roles of intertianal organisations (e.g. the WHO, the Food and
Agriculture Organization of the United Nations (FAO), the World Organisation for
Animal Health

- informationsharing across boundaries

- internationalkollaboration in research on infectious dissase
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2.7.2 Module 6: Energy Technology and the Environment

Prologue

Energy technology enhances the efficiency of energy utilisationtresméevitablyinvites

us to use more energyOur dependency on energy affects scientific and technological
development. Sucimteraction also has an impact on social development: the use of energy
affects the environment and the changes in our environment alter our views on the use of
energy. Therefore, the use of energy, social development, and scientific and technological
devdopment are mutually interdependent. They pose a challenge to the balance of the
ecosystem and our living environment. Sustainability has become a crucial goal in dealing
with environmental development.

In this module, students will be asked to evalusseies concerning energy technology and

the environment from a variety of perspectives, informed by scientific, technological,
environmental, historical, social and cultural data. They will develop an awareness of the
complexinterrdationships and interdepdenciesnvolved It is hoped that recognition of

the impact of science and technology on our lives will lead to empathy for living things, a
love of the environment, an understanding of the need for sustainable development for our
societ, country andhe world, and theurturing ofresponsible global citizenship.

Relevant learning experiences in basic education

In basic education, students should have already taken part in the following learning
experiences with respectodule6: Energy Technologgnd the Environment:

(A) Theme 1: The influences of energy technology

Forms of energy, energy changes, generation of electricity and energy sources; the
composition of air, balance of carbon dioxide and oxygen in nature; air pollution, acid rain,
globalwarming, the greenhouse effect; the pros and cons of nuclear power; the impact of
science and technology in different cultures; the invention of explosives, etc.

(B) Theme 2: The environment and sustainable development

The role of individuals in environemtal protection; the impact of smoking and polluted air

on our respiratory system; water supply, water treatment, water conservation and pollution;
environmental problems associated with the disposal of used metals and plastics; the
interdependence of ling things and their environment; concepts of planning and managing
resources; choice and cost in the use of scarce resources; the use of scientific knowledge to
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explain and interpret familiar phenomergevelopment in and interdependence between
less devidped and more developed countrids, e
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Framework of the Module
Theme 1: The influences of energy technology

Related values and

Questions for enquiry attitudes

How do energy technology and environmental problemy Betterment of

relate to each other? humankind; respect for
How does the del@pment of energy technology affect t| evidence;
exploitation and use of energy? interdependence
To what extent does the development of energy technolg
create or solve environmental problems?
What are the implicationsf environmental changen the
development of energy techngh
How do energy problems affect international relationship
and the development of countries and societies?

Explanatory notes

The explanatory notes below aim to help teachers and studeeésstand related issues
and suggest possible perspectives and directions in exploring these issues.

The driving forces on the use of energy, both past and present, such as survival,
agriculture industries andransportation

Uses and influences oénewdle and nofrenewable energe.g.

- uses and development of the two types of energy and their advantages, limitations
and influence on the environment

- reasons for switching to renewable energy and the feasibility issues

The impact of energy technology orpéoration and use of energsuch as increasing
efficiency and enhancing production, reducing cost, enhancing social development and
causing changes in the environment

The present use of energy, and its influence on personaltidgedevelopment of
socidy, the economy and the environment

The impact on the environment of pollutants generated by the use of engrgy,
- depletion of ozoe layer

- global warming

- acid rain

The influence of environmental pollution and ecological imbalance on the
development ofenergy technology, such as the direction of development in energy
exploration, improving efficiency and controlling environmental pollution
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Essential elementsf a balanced ecosysteamd their importance, such as the role of
nutrient cycles in degrading lhatants and replenishing resources

The environmental disasters caused by the use of eramgythe different ways
countries deal with them and their impact

The influences of planning, managiagd regulatig energy resources on the use of
energyand theenvironment

The influences of the distribution abnrenewableenergy resources on international
relationships
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Theme 2: The environment and sustainable development

Related values and

Questions for enquiry attitudes

Why has sustainable development lm®me an important| Responsibility; caring
contemporary issue? What is the relationship between it for the living and
occurrence and the development of science and technology? norntliving

How do science and technology match with sustainable | €rvironments;

development? What are the constraints? bettermenbf
How dothe living styles of pgale and social development | humankind;
affect the environment and the use of energy? sustainability;
What responses could be made by the pubifferent simplicity

sectors, and geernmens regarding the future of sustainab
development?

Explanatory notes

The explanatory notes below aim to help teachers and students understand related issues
and suggest possible perspectives and directions in exploring these issues.

The meamg and principle of sustainable development, e.g.

- the United Nationsdé understanding on sus
A the three dimensions of sustainable development: environmental, economic

and social

the dynamic balance among the three dimensions

the relatedralue principles: peace and equity, conservation, etc.

intergenerational considerations

- views of other organisations

> > >

The factors in science and technology that affect sustainable development, e.g.
- the development of science and technology

- the large demanfibr energy

- the living environment and facilities

- resource allocation to scientific research

Constraints in pursuing sustainable development, e.g.
- constraints due to natural laws

- technological constraints

- constraintglue to resources

- moral considerations

- socic-economic and political influences

Factors that affect the environment, e.g.

- personal lifestyle, such as the influence of materialism and consumerism
- demands concerning the quality of life

- geographic locations and cultures
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- social development

The balane between personal quality of life, economic and social development, and
environmental conservation

Different views held on environmental issues, e.g.

- humancentredness

- environmentatentredness

- the interplay between humaand the environment

The experenceof implementing sustainable development in Hong Kang other

places, e.g.

- urban development in Hong Kong

- urban development in the mainland

- the promotion of bicycle use in Japan

- the balance between environmental conservation and economic develapment
Costa Rica

The roles and responsibilities of different stakeholders, such as education and
commercial sectors and NGOsdn promoting sustainable development and
environmental conservation

Issuedn international collaboratiom promoting sustainablgevelopmente.g.

- the relatonships between modes of energy use and economic development of
different countries

- the progress in environmental protection in different countries and international
efforts

- whether the implementation of sustainable developroanoses tensions among
countries

- the roles and influences of international summits and international collaboration
on the threat of global environmental problems
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2.8 Independent Enquiry Study (IES)

As an integral part of the curriculum of Liberal Studies, tB& contributes to the
curriculum aims by:

€)) providing an opportunity for students to learn to become-diedtted learners
responsible for their own learning;

(b) enhancings t u d &bitity te Gonnect, integrate and apply knowledge, perspectives
and skillsdeveloped through the three Areas of Study;

(c) helping students develop higharder thinking skills and communication skills
through investigative exploration of issues; and

(d) br oadeni nhgrizensanddatenrtg foGtheir interests and inclinations.

2.8.1 Objectives of IES
The learning experiences in the IES will help students to

(&) setgoals, plan, implement the plans and solve problems;

(b) reflect on and evaluate their learning progress;

(c) collect data, evidence and information through means appropriate terigairy;

(d) analyse and evaluate information in order to construct knowledge, propose solutions
to real issues, and make decisions;

(e) appreciate the complexities and crossciplinary nature of real issues, and identify
thevariousperspectives applicable e understanding of these issues;

() communicate, articulate and present their thoughts and ideas effectively through
appropriate means and media; and

(9) become motivated and responsible learners.

2.8.2 Nature of IES

Self-directed learning experience

IES is a skH-directed learning experience in which the student takes up the major
responsibilityfor | ear ni ng. Il n | ES, studednitrse careed 0 ii md e
sense that, having consulted a range of references and opinions, they themselves choose
theirtitle, the scope, the methods of their investigative study, and the ways of presenting the
findings and products of the study. They take the initiatives in raising questions, finding
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answers, and evaluating the enquiry process, and they are responsibleirf@lans and

decisions.

Learning facilitated by teachers

Teachers have an important facilitating role in helping students to become independent
learners. As a facilitator, the teacher should vary the mode and level of support at different
stages otthe IES. The teacher is a resource person to help students develop connections
across subject disciplines. When they help students to conduct the IES, teachers should
respect the studentsod6é choices and judgment s,

about their projects.

Group learning in IES

In IES, students do not necessarily have to work in isolation. Collaboration and sharing
among peers should be encouraged and promoted. While each student is responsible for his
/ her own IES, sharing and exiges among them can help them to benefit from each

ot her 0s i nsights, experiences, achi

incorporate group learning in different phases of the learning process of IES.

evement s

Examples of how group learning activiies contribute to the IES process

6 Discussion in groups can help students to formulate ideas and deepen

understanding of a common theme or problem. The IES of individual students|
be founded upon different issues raised in such discussion.

Studens may share the workload of collecting information and resources comrj
to each otheros | ES. Student s woe@ork
visits in groups to gather information.

Individual students may also draw up their own learning plaosm the
experience of a community service conducted in a group.

Students can give a presentation on the plan, the progress and the product o
IES to their group members and receive comments and feedback from each
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However, it is essentiahat the IES includes elements ahdividual investigation thus
providing students witlepportunities foself-directed learning and assessment of individual
studentwork.

An integral part of the Liberal Studies curriculum

IES is an integral part of stadt learning in Liberal Studies. The learning in the six modules

of the three Areas of Study provides the foundation and contexts from which stcalents
formulate their own IES topic. In conducting the IES, students are expected to draw on their
learningin the Areas of Study, and apply relevant knowledge, perspectives and skills to
investigate a contemporary issue that is not covered directly in the six modules. Through the
seltdirected learning process, students will learn to make connections amoergrdiff
modules in the Liberal Studies curriculum, as well as among different subjects and learning
opportunities they experience as senior secondary students. Wileyalso have an
opportunityto apply understanding and perspectives to authentic issugz@ridms and
extend their learning tanew situation.

283 The Titles for Studentsd | ES

Connecting to the Areas of Study and extending to new issues

As indicated abovehe ftle a student chooses for IES should be relatddsbherlearning

in the Araas of Study and yethouldextend toa new problem, issue or context not directly
coveredin the six modulesin short, the title chosen should bear linkages to one or more of
the Areas of Study and extend to new themes or issoethat IES can providdéusients

with anopportunit to connectto apply ando extend their learning in Liberal Studies.

Possible IES itles showing linkages to Areas of Study in Liberal Studies

The coverage of an IEStle, in relation to the Areas of Study, can range from
focused study on a topic emphasised |[|
S

vi ol ent messages in the medi a on
relatively holistic review of a topic with crossr ea i nsi ghts ( e.
in Hong Kong and its i mpact on per solf
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Themes of Enquiry

A list of suitable Themes of Enquiry is suggested for the purpose of connecting, applying
and extending concepts learnt from the six modules. The list of these themestisnuzd

to confine student choice. i$ provided simply as a set ekamples and as a basis for
student grouping, to exploit the advantages of group learning mentioned in earlier
paragraphs.

The Themes suggested are as follows:

Media

Education

Religion

Sports

Art

Information and Communication Technolodg¢T)

O« O« O« O« O«

O«

These Themes of Enquiry are proposed taking into account the following criteria:

O¢

Their potentialfor inviting multiple perspectives arfdr broadening knowledge
Their potentialfor connecting tk three Areas of Study
Their potentialfor generating interesting and manageable titles of IES

O¢

O¢

Multi -perspective nature of Themes

Though somef thesuggested Themes shasimilar name withan electivesubject in the
threeyear senior secondaoyrriculum, it should be noted that their nature and orientation
are very different. The Themes are to be understood in relation tmmitext of thethree
Areasof Study, and they are concerned with issues of contemporary significance. They
should beexplored fom a range of perspectivasross subject disciplines, and should not
be studied in th way thatacademics or professionals in these specific fietolsld dothis.

The difference between an IES in Liberal Studies and study in other subjects

A technicalanalysis of the forms and style of the music of Bach, thoelgtted toArt
as one of the Themes, would not be accepted as an IES title, unless thestddy c
some way relate Bachdéds music to cont
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world or theenvironment.

The Themes of Enquiry are elaborated in Apperidix p145. For eachTheme therés an
introduction andh list of enquiry questions on related contemporary issues in the context of
the different Areas of Styd Please note that these enquiry questions outline the scope and
directionfor possible investigation, and should not be taken literally as recommended titles
for IES. Students may use the suggested enquiry questions as a start, and work out
stepby-stepthe fitle for their IES, its methodology, scope of research and the mode of
enquiry under teacher supervision and guidance.

Why should someThemes be suggested?

One of the reasons why these Themes are proposed is that they may fac
collaborationamong students and peer learninghie conduct ofndividual studies

Teachers night encounter difficulties if they have to handle a group of students whq
IES titles do not share any common themes.

However, grouping by Themes should not be seen astii@omost desirablevay to

organisestudents for the learning and teaching activitedatedto IES. Teachers are
advised to vary their strategies according to the different characteristics of
students anthedifferent|ES stages.

The themes suggted will also provide the focus for the development of resources
teacher professional development. Adequate and focused support measures for 1§
i mportant as a | arge number of teach
and the expeences of these teachers in such work varies considerably.

Titles outside thesuggestedrhemes

These Themes of-mE&Emdat oryy 0a rheant fitndotewu dseenntssed tt i t
shouldnot be confined to thesuggested’hemes. Schools may offer othitiemes to help

students develop their IES titles, or teachers may adopt their own strategies to help students
develop their own IES titles. In other words, titles related to more than one safggested
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Themes, or unrelated to any of theare all allowed provided that they can connect to the
Areas of Study and extend to contemporary issues not directly discussed in the six modules.

Drawing on support from other organisations in the community

Many organisations in Hong Kong launch study award schemesiraerschool

projectlearningc ompet i ti ons to promote stude
certain ideas, many of which can become a meaningful themESoiSome of these
organisations also have experience in providing training programmes anadceesq
materials for teachers to provide ig&ill learning and project learning activities
which are in line with the Liberal Studies curriculum. Also, the possibility of heg
from other organisations, such as NGOs, can be explored.

2.8.4 Specifications for the IES

The IES has to be investigatiaad involve the following three stages:

(a) Stagel
Selection of study area / theme
Collection of background information
Confirmation of the question for enquiry
Design of work plan and schedule

(b) Stagell
Collection of data / other kinds of information
Organisation of data / other kinds of information

(c) Stagelll
Analysis of data / information
Evaluation of different points of view
Presentation of IES results, amendments according to feedback
Writing up of study reportadoption of suitable ways to show the results of the
study

I n | ES, peaformahaeia evaldatedin all stages of the procesacluding the
presentation of the final report or product. Students are allowed to use different formats or
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modes to presentie results of their studieand thesavill be supplemented with records of
their learning process and reflections on it. The assessment of IES will be explained in
detail in Chapter 5.

2.8.5 Lesson time for IES

It is suggested tha&2 hours of lesson time shld be allotted tahe support oftudents in
the conduct otheir IES. Teachers are advised to spend the time flearbly

Ox¢

helping students to develop a general understanding afid¢imees of enquiry in the
context of the three Areas of Study;

helpingstudents to decide on the topic, scope and focus;

coaching studenis theskills neededor conducting the IES;

supervising student progress;

organising activities in support of IES, e.g. visits, field trips, talks, etc.; and
promoting exchanges and cditaative learning among students, and getting them
to share their problems and progress, and present their findings and products.

Ox¢ Ox¢ Ox¢ Ox¢

Ox¢

Students are expected to use their own time, in addititretdesignatetibsson time, to
conduct their IES.

2.9 Time Allocation

The total lesson time allocated to Liberal Studies insd#r@or secondargurriculum is250
hours. It is proposed thabout168 hours are allocated to the six moduleish 82 hours
reserved for the IES, so that students will have enough timeleeeloping ideas and
enhancing theigeneric skills. This will also enable teachers to supervise and guide student
progress.
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The table shows the proposed overall time allocation:

Areas of Study Modules IES

Self & Personal Development

Society & Culture 168hours br all 6 modules 82 hours

Science, Technology & the
Environment

TOTAL.:
A minimum of 250 hour$ within the three years
senior secondary education

2 The lesson time for bieral Studies and each elective subject is 250 hours (or 1@Bé tftal allocation
time) for planning purpose, and schools hehe flexibility to allocate lesson timat their discretionn order
to enhane learning and teaching effectiveness and datestudenténeeds.

fi250 hours is the planning parametéor each elective subject to meet local curriculum needs as well as
requirements of international benchmarking. In view of the need to cater for schools with students of various
abilities and iterests, particularly the lower achievefi@70 hours was recommended to facilitate sch@ols
planning at the initial stage amadl provide more time for teachers to attempt various teaching methods for the
NSS curriculum. Based on tlalculation of eachlective subject taking up 10% dhe total allocation time,

2500 hours is the basfer planningthe 3year senior secondary curriculuihis concurs with the reality

check and feedback collected from schaolthe shortterm review, and a flexible rangé 240¢ 200 hours is
recommended to further cater for school and learner diversity.

As always, the amount of time spentl@arning andeaching is governed by a variety of factors, including
whole-school curriculum planningleaners abilities and neesj studentprior knowledge,teachingand
assessment strategi¢saching styles anthe number ofubjectffered.Schoolsshouldexercise professional
judgementand flexibility over time allocation tachieve specific curriculum aims and objectivesval as to
suit students' specific needs and the school context.
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Chapter 3  Curriculum Planning

This chapter provides guidelines to help schoahd teachers to develop a flexible and
balanced curriculum that suits the needs, interests and abilities of their students, and the
context of their school, in accordance with the central framework provided in CBapter

3.1 Guiding Principles

The Senior SecondaryLiberal Studies curriculum allows for flexibility and innovation in
curriculum planning. To provide access to a rich variety of learning experiences, a balanced
and coherent schotdased curriculunshould be develope@mphasising the active roté

learners in the learning process. When planning and developing Libeiral Studies
curriculum at senior secondary level, schools and teachers are encouraged to consider the
following major principles

@ Studentsodo prior knowKLAdighbasiceaducatioa,candftheio m t h e
experiences$o datein enquiry learning and setfirected learning are the foundation
for their study ofSenior SecondaryLiberal Studies and should keken into account
whenplanning the curriculum.

(b) Liberal Studies ismintegral part of théhreeyear senior secondacyrriculum and
shoul d be purposefully l i nked t o studen
components of the overall curriculum.

(c) The curriculum should aim at providing balanced and coherent learningesqesy
which broaden the studentsd knandfostedge b as
positive values and attitudes.

(d)  The curriculum should encourage independent learning and help to develop learning
to learn capabilities in students.

(e)  The curriculum sbuld cater for student diversity in needs, interests, abilities and

styles of learning.
() Assessment should be designed as an integral part of the process of learning and

teaching.
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3.2 Progression

Each of the six modules in the three Areas of Study isbmiltd he f oundati on o
prior learning experiences in basic education in the Hong Kong school curriculureixThe

modules are interconnected, with issues in any one module linked to issues in the other

While no one module is a prequisite for stdying the others, experience with one module

will enrich exploration in the others.

While students should be encouraged to take the initiative to kedp-dgpe on
contemporarydevelopments in issues studied, it is advisable to allow time in S6, and
probably S5 as well, to revisit modules covered in the earlier stages of study. Within a
threey e ar course of study, one can expect si g
development and general maturity. Revisiting the modules gives them an oppadunity

apply new insights and broader perspectives, as well as make connections among modules
across the three Areas of Study. This will also update them on the issues related to different
modules.

Schools may alswish students to study some issues reldtedach of the Areas of Study

during S4. This would equighem with relevant knowledge and perspectives on all the

Areas at an early stage of study, prepare them better for developing linkages among the
modules they will study, and provide a balanced fatiod for starting to consider the IES.

Similarly, schools can allot the lesson time for IES flexibly throughout the three years to fit

the overall curriculum planning of the subject. For schools which deploy different, or extra,
teachers to take care af s dent so6 | ES, the ti meme@bngocati ol
arrangements into consideration.

In fact, many of the skills required for conducting the IES can be learnt in the context of the
modules, so there may be no need to draw very clear distindbetween lesson time for

the modules and that for IES, especially during the preparatory stage of IES in S4. Students
can learn to ask and refine their own questions through enquiry into issues in the modules;
and they can learn about research and ssrtlepugh examining the methods and findings

of others, othroughconducting smakenquiryprojects themselvesithin themodules.

The curriculum framework does not, therefore, prescribe a fixed sequence of modules
throughout the three years of study, arrigid schedule for conducting IES. The
schootbased curriculum can be organised flexibly with different sequences and schedules

to suit the expertise of teachers, studentso
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There can balifferent approaches epending on circumstances and needs. For example,
schools can vary the sequence of the modules chosen for each year, or consider splitting the
lessontime per week / cycle into halves and teaching two modules at a time, with two
teachers. It is not a mufgr schools to plan the progression by arranging complete modules

in successive blocks. Some or all of the mc
taught in different years according to different considerations. Teachers may arrange parts of
all modules to be studied in S4 and the first half of S5, so that studdhtsave a broader
exposure before deciding upon the IES title. When identical or similar concepts are
involved in the Questions for Enquiry or Themes in different modules, these Qeeastion
Themes can be explored together, one closely after another, within the same term or within
the same year. Parts of the modules that relate more to issues that interest S4 students can be
explored in S4, while those more related to the life of S6 stadm@n be studied in S6. The
lessontime allocaed for IES over the three years may also vary. Students with good
experience in project learning in the junior secondary school may be more ready to start IES
than others and need less lesson time. Theiplascbehind progression planning in Liberal
Studies, with examples for consideration, will be further elaborated in the professional
development programme@DP) and shared at the Wddased Resource Platform for

Liberal Studies.

3.3 Curriculum Planning Strategies

In planning the implementation of tisenior SecondaryLiberal Studiesurriculum, schools
should consider adopting the following curriculum planning strategies.

3.3.1 Interpreting the curriculum

The curriculum of this subject is mainly described imigiof groups of enquiry questions.
Teachersshould interpret the curriculum by translating these enquiry questions into
issueenquiry learning and teaching processes. It is also important that tedehers

students to see the relevance of the curriculortiheir everydaylife experience. The PP

on Senior SecondaryLiberal Studies (organised by the Curriculum Development Institute,

EMB) includes a core component on AUnder st e
which provides advice on designing an iseuguiry teaching plan for a module, a theme or

a crossmodular thematic unit in Liberal Studies.
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From the curriculum document to an issueenquiry teaching plan

An experienced Liberal Studies teacher of Sha Tin Methodist College takes
following stes to draw up the teaching plan of a module in the curriculum.

6  Careful study othe enquiry questions set out in the curriculum and ideatifn
of the key concepts embedded in the questions with due consideration tq
student so6 pr i ointereshanduhedirdegaeajlabls t uden't

6 A mapping outof theinterrdationships among the key concepts
o Identification of Bsues that involve the key concepts
6 Developnent ofsmaller enquiry questions for each issue

o Drawing up ateaching plan for a series of lesspmcluding the learningarges
(in terms of knowledge, skills and values), the learning and teaching activit
and the extended activities and assignments, together with assedssigms

Please refer to Append&on p.152for an example of daeaching design for a topic
the module on Personal DevelopmentHin(§4i 5).

3.3.2 The interface between the junior secondary and senior secondary curricula

The design of th&enior SecondaryLiberal Studiesurriculum, like othe senior secondary
subject s, i's based on students6é balanced | ea
education. Schools should review the junior secondary curriculum in accordance with the
recommendations ihearning to Learn(CDC, 2001),Basic Education Curriculum Guide

and theKLA Curriculum Guideof the eight K As (CDC, 2002), and ensure that students

have a solid foundation in the different disciplines, and sound development of generic skills

and positive values and attitudeBrior learning experiences in thevarious subject
discipinesees hown i n the fArelevant | earning exper.i
beginningof each module in this Guide.(p7, 25, 33, 40, 45 and51). This is anmportant

reference for teachers. TeachersSehior SecondaryLiberal Studies are encouraged to
communicate with teachersaeth j uni or secondary | evel to as:
in the different areas of their studies.
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In the documenBasic Education Curriculum Guidg€DC, 2002)four Key Tasks Moral

and Civic Education, Reading to Learn, Project Learning &rfdrl Interactive Learning

were proposedbr thedevelopnent ofstudentégeneric skills andhe enhancement oftheir
ability to learn independently. With the implementation of these Key Tasks, junior
secondary studentsill have a solid foundation as a preresgjte for studying theSenior
SecondanyLiberal Studiesurriculum

Crosssubject / KLA project learning at the junior secondary level

CrossKLA project learning, an effective means of developing higivder thinking
skills and multiple intelligences, as already been adopted as one of the k¢
curriculum reform strategies for junior forms in many secondary schools. Commit
or working groupsave beerset up in schools to develop curriculum plans for proje
learning and sufficient lesson time isow allocated for this purpose (e.g. lessons fq
Project Learning Workshops). Successful implementation of project learnitige in
junior secondary curriculum will certainly contribute to better preparation of studg
for conducting IES inSenior Secondary Liberal Studies. (Please redroject

Learning Booklet 3C inBasic Education Curriculum Guide Serig3DC, 2002), and
also visit http://cd1db.hkedcity.net/cd/projectlearning/index_e.html for mor¢
information about project learning.)

One objective oLiberal Studies, amongst otheis,to enablestudents tadentify values

behind issues, tdevelop andapply critical thinking and creativity, and to develop multiple
perspectives relevant to makisgundjudgements. In the junior secondary curriculum, a

wide range of learning and teaching strategies relevant to this objective, such as debate,
roleplay and grougl i scussion, can be employed to fost:
develop their discernment abilities.

Preparing students for group discusion

Group discussion ia learning and teaching activity which teachers frequently empl
in Liberal Studies classrooms. However, students need a range of skills before the
have fruitful group discussion. For example, they needearn how tolead goup

discussions anthke notes on the main points whichise, andhey need to develop
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the subtle communication skills involved in group dynamiesachers across subjects
need to work together tequip students with this range of skills throwgtlivision of
labour amongthe different subjectteachersin the junior secondary curriculum.
Students can then make the best use of time in group discussions and group
activities when they are iB8enior SecondaryLiberal Studies lessons. Peer learning anj
teamwork are essential for developing lifelong learning sKiltsachers mayefer to
Appendix3 on p.153for a short report on how a teacher employs various strategie
prepare students to participate effectively in groggussion.

While schools are advised of the importance of providing balanced learning experiences
through organising the junior secondary curriculum flexibly, preparation for Liberal Studies

at senior secondary | evel darals dtoudiresgaui gweb j
junior secondary curriculum. It is certainly not advisable for schools to Ess@time for

a junior secondary #fALiberal St u ciremsothers ubj ec
KLAs (e.g. Personal, Social and Humarstieducation and Technology Education), which

are important to studentsd knowledge foundat

3.3.3 Catering for student diversity

In order to help all students achieve the learmgjoglsof the curriculum, teachers may vary
the degree of support and guidaaceording to the level of student ability.

Catering for student diversity in ability

In trying to understand the background of a certain issue, students of higher al
may be able to sort out important facts and information with minimum teacher in
while less able students may need the teacher to provide more information beforg
can start their own exploration.

Teachers can adjust the learning tasks to suit the abilities and needs of student
example, some students may find doing an indégeinstudy on their own very
challenging. In such cases, using small and less demanding tasks, with te
guidance, can gradually build up their capacity and confidence. On the other h
many students will need challenging tasks to motivate them dfil their full
potential.
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The curriculum plan designed for Liberal Studies should include different types of learning
activities to suit students with different styles of learning and to develop different abilities.

Catering for student diversity in learning style

Some students learn most effectively through listening and reading, and others
better through an experiential mode. Most need a variety of learning modes in ord|
develop different abilities, to sustain interest and to engage intredldbinking. A
variety of resources, including textual, visual and audio materials should be availaf

Differences among students can create good learning opportunities. Teachenakaayse
of these differences tarrange group learning activitiéisat involve the playing of various
roles andhatinvite students to make different contributions.

Learning opportunities with student diversity

Students with different strengths

Students with different strengtltn work together to accomplish tasksdam the

process learn from their peers. For example, in a group discussion, a member|
good leadership skills can be assigned to be the convenor; one with better lang
abilities can be given the role of summarising and reporting the conclusions
discussion; more outspoken members can be invited to give their views on
discussion topic; and those members with better analytical skills can be asksg
observe and give comments. To start with, students may be asked to take roles
are more clodg related to their abilities and orientations, but the roles can be rotg
later when they are better acquainted with the learning process in discégésatimer
ti mes it wi | | be I mportant to ensuf
strengthené rather than always playing to their strengths.

Students from different backgrounds

Students of differenBEShave different views and experiences to share. For examy
students who were born in the mainland or have stronger family ties there, may
many personal experiences to share with their classmates about recent developm
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the country. Discussion on the quality of life in Hong Kong will also be moI
comprehensive if teachers can solicit the experiences and views of students
different family backgroundsTeachers may like toead the views of a teacher fromj
Nam Wah Catholic Secondary School on this issue in Appehaiixp.155

Students taking different electives

example, students studying History or Chinese History may help others in conne
with, for example, the historical development of modern China, or the histor
background of the WO; and students taking Biology @hemistry may contribute to
discussion on heakltelated issues by collecting information on disease and report
it to the class.

Students taking different elective subjeatan share what they have learnt. FOI

3.3.4 Encouraging self-directed learning

Teachers should help students to develop skills and habits that will enabdiresstd
learning. For example, teachers should help them to acquire certain information skills,
including searching the Internet, as early as possible, so that they can use these skills in the
rest of the course. (Please rdatbrmation Technology for Intactive Learning Booklet

3D in the Basic Education Curriculum Guide Serid€DC, 2002), and also visit
http://www.ed.gov.hk/index.aspx?langno=1&nodelD=2400 for more details onlfiaan

support interactive learning.)

Reading to learn is a strategy faglping students to acquire knowledge and broaden their
perspectives on their own, without requiring teacher supervision or extra lesson time.
Teachers can encourage reading by incorporating a reading list into each module, organising
book clubs, or designg award schemes to motivate reading. There is considerable room
here for collaboration with the teacher librarian and language teachers. (PledReaéind

to Learn Booklet 3B in theBasic Education Curriculum Guide Seri@SDC, 2002), and

also visithttp://www.ed.gov.hk/index.aspx?langno=1&nodelD=2398 for more information
about reading to learn.)
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3.3.5 Making use of ad hoc issues and life events and designing cross-module
topics of study

Liberal Studies provides many opportunities for students to sthdy & happening around
them and issues which affect their lives. Teachers should make useocedlafe sources on
contemporary affairs. Flexibility should be provided in the planning of the curriculum in
order to make room for discussion on ad hoc issueklife events. Liberal Studies must
link study to daily life. (Please reddoral and Civic EducationBooklet 3A in theBasic
Education Curriculum Guide Serig€DC, 2002), and also visit the following website:
http:/Mww.edb.gov.hk/index.aspx?nodeid=2B8&langno=2 for more information about the
Life Event Approach to teaching Moral and Civic Education.)

These ad hoc issues or life events can often be used to link up themes and questions from
different modules in the three Areas of Study. Teachers camgamise the enquiry
guestions suggested in the curriculum by using such -onoslsile topics so as to help
students appreciate the interconnection between the different modules, and appreciate the
crossdisciplinary, multiperspective nature of the sulfjeBome suggested schemes of work

are provided in Appendi% on p.157to illustratehow this might be done.

There is no need for students to go over the questions listed in each module one by one in
the sequence suggestedhis C&A Guide. The sequence suggested for each module is just
one of many possible pathways of enquiry to cover the learning objectives of the module.
However, careful curriculum auditing is necessary in this case to ensure adequate coverage
of the learing objectivesin the Areas of Study. ThBUnderstanding and Interpreting the
Cur r i cPDPwill medp teachers to make use of the open and flexible central curicul
frameworkto develop their schodiased Liberal Studies curriculum.

3.3.6 Linkages to other learning experiences (OLE) and life-wide learning
opportunities

The threeyear senior secondamurriculum provides for somé&0% - 15% of the total

lesson time forOLE, including those related to moral and civic education, community

service, careerelaied experiences, and aesthetic and physical activities. These learning
experiences enrich Liberal Studies, while meeting their own specific aims. For example,
students conducting I ES on the theme of AAT
organised B the school (such as a visit to the Hong Kong Museum of Art) to develop ideas

for their studies.
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Life-wi d e l earning experiences can enrich
community services, students acquire personal knowledge of some aspects of th
community, and have to reflect on their own commitment to society. Study tours to
neighbouring regions give students a comparative perspective on issues in Hong Kong.
(Please read.ife-wide Learningi Enriching Learning through Authentic Experience
BooKet 6 in Basic Education Curriculum Guide SeriéSDC, 2002), and also visit the
following website for more advice:
http:/Avww.edb.gov.hk/index.aspx?langno=1&nodelD=3110.

Student s@oneadhechventigation of Hon

A group of S4 students from Sha Tin Methodist College conducted field visits
Shamshuipo and Happy Valley to study the issue of uneven distribution of wealt
Hong Kong for their study ofH. They were astonished to find the great disparity {
living standards between the residents of Shamshuipo and those of Happy Valley.
of the students reflected, Al used t
and people here should be richer than those in many other countries. When | v
Shamshuipo| was shocked to see so many poor people living ‘tamdlouth. |
interviewed an old lady there who spends $30 dollars a month renting a tiny, sh
corner in a very old building, but she earns less than $1 a day. Now | have a d¢
understanding of thproblem of uneven distribution of wealth in Hong Kong, becau
| have seen it.o

Anot her student echoed the same poin
imagined such a great difference between the living standards of the two distrid]
our smd Hong Kong. The visits helped me to learn more about Hong Kong, ang
extend my horizons beyond the estate

3.3.7 Cross-curricular collaboration

Teachers may wish to explore possibilities for crossicular collaboratiorto fulfil the
connecting function of Liberal Studies in the curriculum. Language teachers and Liberal
Studies teachers may jointly ramannual interclass debating competition, with the former
taking care of communication skills and the latter the exploration of isswkearguments.
Liberal Studies teachers may also partner with Mathematics teachers in designing activities

! Integrated Humanities (IH) ($8) is a crosslisciplinary subject in the Personal, Social and Humanities
Education KLA primarily designed for students who take only one subject in thAs KL
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to develop statistical literacy. Teachers of Liberal Studies and of Chinese History may also
coordinate their teaching schedules on, say, the dawelot of modern China; or they
could jointly provide activities with the Moral and Civic Education programme team to
enhance understanding of Hong Kong societytartvelop civic awareness.

Collaboration between Integrated Humanities(IH) and English Language

Pui Ching Middle School offered IH ($8) with English as the medium of instructionj
(MOQI) to a group of 20 students. These students have high academic ability, and
IH as the tenth subject in thdong Kong Certificate of Education Examination
(HKCEE) 2005. They had only three lessons per cycle for IH, which were tzaght
by an IH teacher and an English teacher, who was also teaching them Enj
Language for 7 periods per cycle. When teaching language skills in the Eng
lessons, the Englisteacher, like many other English teachers, made use of m
newspaper articles and magazine texts. However, for this class, he chose those
to the IH modules whenever appropriate. He also adapted learning resources for
str engt h eagading skilsd Writténsagsignmments were designed to consolidj
studentso6é |l earning in I H and at t he
engaging them in different writing styles. Speaking and listening skills were 3
practised when students weasked to exchange views with their classmates a
express their own opinions on issues related to the IH modules.

The English teachespokepositivdy about the collaborationetweenH and English:
AlH is a good compl ement ltamguagehcerriciduen.n
Since much of the English Language lesson time is spent on practising language
IH fills the gap and provides a platform for students to learn more about society
current issues. Besides, IH helps to improve writing andingaability as it requires
students to read and write &KJEBdfIHandT
the teachers were very satisfied with teir u d results.s 6

With the introduction of the open and flexible curriculum framework in Chine
Language (S&b) in 2005, similar crossurricular collaboration is also possible]
between Chinese Language and IH, and in fact has been implemented in certgy
classes. Such collaboration between Liberal Studies and the lasgnabe senior
secondarycurriculum can bring benefits to learninig both Liberal Studies and the
language subjects.
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3.3.8 A whole-school approach to curriculum planning in Liberal Studies

As mentioned before, Liberal Studies may be linked to different educational programmes in
the school. For example, Moral and Civic Education, Environmental Education, Sex
Education, Lifewide Learning, Service Learning, Media Education, Life Education, Health
Education can all contribute to enhancing the learning of issues related to Liberas.Studie
Students will benefit from a well coordinated whslehool approach that links up different
educational programmes.

Linking Liberal Studies with other school programmes

Well-known speakers can be invited to address certain Liberal Studies issues i
weekly or morning assemblie§he class eacher 6s period c
related to personal development and interpersonal relationships. Schools dark als
their counselling programme with the issues of enquiry in Module 1. Summer or |
holiday programmes, such as study visits to other placesmmer camps, can also
enhance student enquiry in certain Liberal Studies modules.

The coordination of different school programmes with learning and teaching in Liberal
Studies requires collaborati between the Liberal Studies panel and different school
departments or committees, curriculum leaders,-pragcipals and school heads.wbuld

of course not be sensilier all programmes in the school to focus on Liberal Studies, but if
students areable to see the linkages and can learn flimked programmes, the learning
time for Liberal Studies will not be confined260hours over three years.

3.3.9 Integrating learning with assessment

Assessment is an integral part of the learning and teachimggzolt provides a further
opportunity for learning, in addition to measuring achievement. The learning tasks in
Liberal Studies should include assessment of student learning and provision of feedback on
how learning and teaching can be improved.

For exanple, IES in Liberal Studies is a learning task for skills development and knowledge

construction. At the same time, it is an assessment process through which teachers monitor
student progress and the direction the research is taking. Students areckemdrdf how
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they are performing through continuous feedback from teachers and in some circumstances
from their peers.

3.4 Curriculum Management

Good curriculum management enables schools to plan effectively and promotes smooth
curriculum implementation anthe management of change over time. Some important
considerations for good curriculum management are noted below.

3.4.1 Understanding the curriculum, student needs and the school context

It is important for curriculum leaders and teachers to have a good tamtkng of the
rationale, aims and the framework of the Liberal Studies curriculum, as well as knowledge
of thar studens Beeds and other aspects of the school context. Successful implementation
of the Liberal Studies curriculum requires alignment betwbe aims of the subject and the
vision of the school, with due considerations of the strengths and needs of the school and its
students.

Facing the challenge together

Three young teachers of Geography, Chinese History and Commerce respec
taught n a school with students of low ability, learning difficulties and poq
motivation. When the teachers were assigned to tddqts4i 5), they wondered if

their students could cope with the open and flexible curriculum; and they were
concerned about tireown limited teaching experience.

These young teachers met regularly after school to plan for lessons, to share s§
expertise, to celebrate studentsdé su

express their frustrations. They participatadively in seminars, workshops and
activities of the IH teacher network to learn from teachers from other schools. Tl
also collaborai@ positively with Curriculum Development Institutefficers to adapt

the curriculum for their students and developiéag and teaching strategies. Theij
har d wor k was rewarded by student s
improvements in aspects such as communication and writing skills, the developg
of multi-perspectivahinking and analytical thinking.
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Curricu lum planning with the constraints of time

Adopting an operecurriculumframework, the modules in Liberal Studies may give &
impression of having a rather broad coverage. The linkgssbntime is a challenge
for many teachers in helping students to master important issues and develof
understanding of the module. The case is similar to that of teacheks (&4i15),
which was implemented in 2003 and adopted a similar approach to curriculum deg
An IH (S45) teacher from W.GHs. Mr. & Mrs. Kwong SikKwan College, shared
how he handled the seemingly broad modules within the limited time in a way
suited the needs of his students.

1. Schootbased planning of the modules

In planning for the learning and teaching of the modules, he coeditiez needs,
interests and level of ability of his students, and reorgdrise curriculum content
accordingly. Noted below are the stepgdwk

Sorting out the interrelationship among the suggested questions for enquiry
Identifying the concepts relant to the module

Integrating and reorganising the enquiry questions into a simpler flow
Choosing a range of suitable issues thatid engage students with the enquin
questions

Qoo w

The result vasmore clarity in the learning objectives, a smoothewflo the enquiry
process, and more effective usdassorntime.

2. Building on studentsod prior knowl ed

Before discussing a new issue with the studentspinediit very useful to design somg
short activities to check their prior knowledge. With adretinderstanding of what the
students kaw about an issue beforehand, leuld start the discussion with a bette
focus and avoid spending time on things that students alreasly Btudents learn
with better motivation, enhanced confidence and moregsitgince they couldink the
learning experience with their prior knowledge.
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3. Strengthening studentsdé skills

Good mastery of generic skills enables students to learn efficiently and effeclivelyj
teachempurposefully embedkedthe teaching ofjeneic skills into the discussion athe
issues, so that students really ledrow to learn as thewent through the modules.
When students are equipped with more skills, they learn fastenaredeffectively.

3.4.2 Organisation and structure

A curriculum plaaning committee should be set up for planning the sebaséd
implementation of theSenior Secondaryiberal Studiescurriculum Membersip should

include the subject coordinator, Liberal Studies teachers, and if necessary, teachers of other
subjects fobetter coordination of crossurricular learning.

The role ofthe school principal in the introduction of a new subject

IH (S4i5), KT (S4'5), and Liberal Studies share many features in common, and
are new to many teachers. School heads can helpith&&T / Liberal Studies panel
to plan effectively. Please refer to Appendixon p. 164to see how a school principal
reflected on his role in introducing IH (88) in his school.

3.4.3 Planning the curriculum

The curriculumframework of the subject allows considerable flexibility in the sequence and
organisation of the different components of the curriculum. In the overall planning of the
curriculum, teachers make decisions on the scope and focus of each module in accordance

with the aims of the subject and the needs and interests of the students. Teachers also make
decisions on a wide range of other issues: the arrangement of learning activities, assessment
strategies, the choice and design of learning materials to suppguiryerearning,

timetabh i n g, and measures and ditectadlearmgngm&ES.t o supp
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55 minutes vs. 35 minutes

In order to enhance the quality of learning and teaching, CCC Ming Kei College
been i mpl ement i nsijpced00F The ehanges aneats llowse o

6 The number of lessons has been reduced from 9 to 6 per day.

6 The duration of each lesson has been lengthened from 40 minutes to 55 mi
for the Standard Timetable (and 35 minutes to 50 minutesttier Summer
Timetable).

6 The 6day cycle has been changed to-day cycle in order to increase the totaj
number of periods available for teaching.

The advantages for the adoption of a

t o save s intavdlingtbstweert spetia rooms and adlasms during
the change of lessonshe total time for lessons each day does not changehe
available time for teaching is increased;

o«

6 to enhance the quality and quantity of teachHiagthe 15minute longer lesson
time allows teachers to adopt differesttategies including the application Iaf,
debates, group discussions, and various kinds of interactive activities so §
enhance studentsd | earning interes
consolidate the learning of students at the enccif éesson;

6 to allow students to concentrate more on their learning as fewer subjects
allotted for lessons daily; and

6 to give more room for teachers to prepare for lesébras teachers teach fewer
lessons and classes each day, they have more timepar@ and design lessons
with different teaching strategies, and thus students benefit from the changes.

3.4.4 Building capacity

Liberal Studies, as a core subject comprises three Areas of Study antdviSnvolve a

significant proportion of the schbod s t e aecamdwill goe thughtby teachers with

varying levels of expertise. In considering the deployment of teachers to the appropriate

areas of study or IES, reference should be made to their expertise and interests. In view of

the great diversytin academic background in the Liberal Studies panel, it is necessary to
promote the sharing of views among them. Al
professional devel opment i n areas such as te
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A positive culture in teacher learning and telaniding can be cultivated by arranging
collaborative lesson preparatiperiods and encouraging peer observation. The formation
of a Liberal Studies Learning Group or-house staff development workshops wok
helpful for enhancing professional sharing among Liberal Studies and.iberal Studies
teachers.

Experience sharing of a Liberal Studies panel chairperson

The challenges facing a Liberal Studies panel chairperson are quite different
those facig other subject panel chairs. Most Liberal Studies teachers atgbeodl
Studes expertsi they have their owrsingle disciplinesubjectexpertise Liberal
Studies teachergherefore need to work together more and undertake more
professional developmenhan teachers of other subgc®me of them might not
have chosen to teach Liberal Studa¢she outset.

The experience of a Liberal Studies / IH{S¥panel chairperson may shed some ligh
on this issue. Please refer to Appendbn p.165to read about ik.

3.4.5 Developing learning and teaching resources

Success in learning and teaching Liberal Studies hinges on the availability of a variety of
suitable and updated resources. A collaborative effort among teacheeslés e building

up a resource bank for the subject. The resource bank can also include materials for

st u d e ndirectéd leamihgt An online resource bank which provides learning resources

with a wide coverage and a variety of forms and styles, reptiag different viewpoints,

would be very helpful in learning and teaching the subject. Useful sources for supporting

Li ber al Studi es can b e-bagedl Rédsaurce Rlatfdrnm for mibetah e E M
Studies, and from other organisations such asehigducation institutions, NGOs, and

social services and commercial organisations, and from academics and professionals.

Role of the teacher librarian in developing resources

While the implementation ddenior SecondaryLiberal Studies is som@ne away,the
teacher librarian of Henrietta Secondary School has started gathering resourg
support the learning and teaching of Liberal Studies. First of all, she found it imporf
to acquaint herself with the rationale, nature and curriculum frameworle uthject,
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so she took part in some Liberal Studies seminars and workshops. Then, hg
secured financial support from the school, she started to build up the resol
collection for the subject in the following ways:

1. She searched for and reviewed leéagnand teaching resources developed b
di fferent institutions, and cl assi f

2. She understood that Liberal Studies connects knowledge and perspectives
different subjects, and thus resources for other stgojaight also be appropriate
references for it. In this light she reviewed the library collection af
re-categorigd its subject headings.

3. She expanded the periodical and magazine collection to provide more upg
articles and commentaries for studyisgues relevant to Liberal Studies.

4. Shedrewup the acquisition list of learning and teaching resources in consultaf
with teachers who were going to teach the subject. She also encouraged
teachers to make recommendatisi®uld they discover sulte materials in the
market.

5. Apart from subscribing to online resources such as online newspapers, she
searched for relevant websites and categorised them to facilitate easy accq
and retrieval of information.

She expects that a basic collectioiii e ready by 2008This will be the foundation
for further expansiowhenthe curriculum is implemented.

3.4.6 Managing change

In order to sustain the Liberal Studies curriculum over time, it is important to monitor
progress and evaluate the effectivenafskearning and teaching. The Liberal Studies panel
can undertake action researoh selfevaluationfor periodic reviews on the learning and
teaching of the subject. Such activities give teachers valuable data on how to refine and
enhanceheir practices for developing the Liberal Studies curriculum.
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Chapter 4 Learning and Teaching

This chapter provides guidelines for effective learning and teaching dfilteeal Studies
curriculum. 1t is to be read in conjunction with Booklet 3 in tBenior Seondary
Curriculum Guideg(2007), which provides the basis for the suggestions set out.below

4.1 Knowledge and Learning
4.1.1 Views of knowledge

In a knowledgeébased society, knowledge exists in various forms and contexts. While there
are disciplines with estabhed knowledge that contribute to understanding the
contemporary world, knowledgés always changing Knowledge is contextualised,
multi-disciplinary, and personally and socially constructeglarnersacquire knowledge
through activities such as listening instruction, reading and modellinghey also
construct knowledge through personal reflection and experiential learning, as well as
through interaction, collaboration and dialogue with other people.

Liberal Studies plays an important role in theeeyear senior secondagurriculum. For
example, it helps learners to make connections among various disciplines and forms of
knowledge, and to learn with and from other people, as well as developing their capacity for
Al ear ni n gStutdents leaenaby amstructing meaning out of the knowledge of
different disciplines, personal experiences and interactions with the human world and the
physical environment; and they make connections among the above through the study of
contemporary issues. The challengetfte teacher is to adopt a pedagogical approach that

is consistent with the dynamic nature of knowledge and conducive to the development of
studentso | ifelong | earning skills.

4.1.2 Constructing knowledge through issue-enquiry

The knowledgeconstruction proess in Liberal Studies involves elements presented in the
three essential components of the curriculum: knowledge, generic skills, and values and
attitudes.
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The place of content knowledge

Liberal Studies does not involve rejecting the importance sfignary knowledge and

facts. iCont ent 0O knowl edge from subject di sci pl
perspectives that enhance an understanding of the complex issues covered in Liberal Studies,
and serves as an anchor for acquiring more information amstracting new knowledge.

Therefore, the knowledge learnt by acquisition becomes meaningfully connected to the
knowledge constietion process of issuenquiry learning, and of other modes of learning in

Liberal Studies.

An insightful lecture

A student 6ASL Liberal Studies shares her happy experience of attending a lecture]

AThanks to the recommendation of my
attended a talk by a renowned scholar on the topic of filial piety in the contex
modern China. Contrgrto my expectation that it would be a boring session, | enjoyf
the lecture very much. The resourceful and knowledgeable speaker gave me a
insights. | got some important concepts and perspectives from the lecture that coul
up my learningexpei ence with the modul e on hunf

Each of the Liberal Studies modules involves a number of key conteqame of them

from different disciplinespthersinter-disciplinary They provide usefui s caf f ol ds o (
Section4.4.10on p. 105 to support asdttardfer totidebriefiag afteri r y
enquiry activities (see Sectidn4.2on p 107).

Teachersd dirsetcwudemtsisdutcitenature search anc
efficient means to acquire knowledge and facts, while personal construction and
interpersonal interaction help to deepen understanding and build up a hodgtiof the

issues concerned.
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Different means to gain knowledge

Below are some views of ASL Liberal Studies students collected from interviews:

Searching for more information

6 Al'f we only |l isten to | ectur e sreasked
to do a project, we are motivatedrll
of searching and organising the I

about the topic. o
Two-way communication

6 AWhen the teacher t aminrestedio findingaut mouef
about it. So, | check it up in the newspapers and browse on the Internet to
more information and views on the topic. Then | can have awso
communication with the teacher, not just passively accepting everytbimy
told. o

The original interview can be accessed in the Wafed Resource Platform for
Liberal Studies. Please refer to the limip:/As.edbhkedcity.net, select the language
choose ALearning and Teachingo, and t

The place of genericskills and thinking tools

Students develop higherder thinking skills through the eight KLA@nd holistic learning
experiencesin basic education. Liberal Studies continues to provide the context for
integrative application of generic skills to help Iduknowledge through the learning and
teaching proces

A variety of approaches should be adopted lierdevelopment ajenericskills, depending

on thes t u d sagd of development and the objectives of a specific lesson. Teachers may
choose to makesue of ment al tools (e.g. mi nd maps,
thinking; or they may develop studentsdé abil
problemsolving tasks, creative processe#) some cases, teachers can help students

master a skill by splitting it into sukills and practising them one by one in similar or

different contexts; and in other cases, they may adopt a holistic approach and see skills
development as a general process of capacitiging.
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Different approaches to developing generic skills

An ASL Liberal Studi es teacher gives
can be fostered in Liberal Studies.

6 IT skills: Students have many chances to search for materials from the Inte
exchange ideas on atvforum and present ideas using presentation software.

6 Study skills: In exploring an issue, students learn to search for materials fr
various sources, and then digest and organise them. The students need to m
their own progress and make decisioggarding their own study.

6 Collaboration and communication skills Students participate in various
activities such as group discussion, debate aneptale

6 Creativity : Liberal Studies can accommodate different ideasveewpoints and
thiscanhelpto®t er studentso6é creativity.

6 Problem-solving skills: Students are asked to write responses to differe
government consultation documenis.do this theyhave to understand the issues
involvedand then offer some practical and feasible suggestions.

The place of values and values education

Liberal Studies contributes to achieving the educational goal of vgeoton development

and the nurturing of informed and responsible citizens. The curriculum helps students to
developunderstanding of important humaancerns by choosing content which is relevant

to their livesbut which may alsanvolve diverse and conflicting valueStudents have to
discern and appreciate the views and values hetith®rs and talevelop their own system

of values for guiding theireflections, judgments and decisions.

Imparting values directly to students often fails to achieve its purpgoseore desirable

method is tchelp students to tease out the values beparticularperspectivesand enable
them to makeheir ownchoicesbhased on alarificationand reflectiorof theirownvalues.
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Controversy about teacher neutrality

Whetherthe teacher should exert a controlingnf | uence on stud
is a highly debatable issue. Some consider that teachers shoaid rezatral during

class discussion of controversial issiiethat is, they should abstain from disclosing
their personal stance on issues, to avoid influencing students by giving
Aaut horitativeo Vi ew. Ot her s ahegsuggesta
that the teacher, at some point in the discussion, should make his or her own pof
explicit and open for students to challenge.

Nobody, however, questiotise potentiapositivei mpact on st uden

role-modelling of positie values and attitudes. When a teacher demonstrates reg
for diversity and tolerance of differences, the students seaythis as the appropriate
way to respect othersand may theninternalise the value. Teachers could als
demonstrate the positive idde in contributing to the webeing of society by sharing

how their own experiences, such as how community service in school days

shaped their attitude towards life and career.

4.2 Guiding Principles

The guiding principles for effective learningdateaching in Liberal Studies are outlined
below.

o} Building on strengths: The strengthand particular characteristio$ local students
and teachers should be acknowledged and treasured. In Hong Kong classrooms, we
see many positiveharacteristicamongChinese students (such as the attribution of
academic success to effort and the social nature of achievement motivation) and
among teachers the strong emphasiplaced on subject disciplines and moral
responsibility).

o} Acknowledging prior knowledge and eyerience: The learning activities should
be planned with the prior knowledge and experience of students in mind. Teachers
may need talevise ways ofinding out what students knownd have experienced
beforethe study of a module or issue.
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ol Understanding the learning targets: Each learning activity should be designed
with learning targets which are clear to both the teacher and the students. Flexibility
Sshould also be given to cater for cont i
construction of knowledsy and to accommodate unintendialningoutcomes.

ol Teaching for understanding: The pedagogies chosen should aim at enabling
students to act and think flexibly with what they know.

o Teaching for independent learning: Generic skills andhe ability toreflect and
think critically should be nurtured througin effective choice dearning activities.
Studens should be encouraged to take responsibility for their own learning. They
are expected to articulate what has or has not been learnt, and what cooife: he
learn better.

o} Enhancing motivation: Effective learning takes place only when students are
motivated to learn. Motivation strategies should be used to arouse the interest of
students.

o} Effective use of resourcesA variety of teaching resources sio be employed as

tools for learning.

o} Maximising engagement:In conducting learning activities, it is important for all
students to be etask and focused on their learning.

0 Aligning assessment with learning and teachingzeedback and assessment should
be used as an integral part of learning and teaching.

o} Catering for learner diversity: Students have different characteristics and strengths
Teachers should emplay range of appropriatstrategies to cater for such learner
diversity, for example by trympto build up a learning community in which students
of varied ability support each otheros | e

4.3 Approaches and Strategies
The issueenquiry approach adopted in Liberal Studies guides both the selection of content

and the pedagogy for the curriculumihe learning and teaching of Liberal Studies is
structured around enquiry into a rangecohtemporary and perennial issuesStudents
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should be helped to appreciate the changing, complex and controversial nature of these
issues. As students explore sussues, they may bring in their own experiences and have
access to firshand information. Students need to learn to see issues and information from a
variety of perspectives and evaluate different points of view.

The issuesnquiry approach in Liberal Sties can be complemented by the uselioéct
instruction. In fact, the subject requires a variety of pedagogies, ranging from direct
instruction to personalenquiry. The following sections elaborate on the issuguiry
approach, and discuss how to cho@g®propriate strategies for different purposes in
learning and teaching the subject. The suggestions are by no means the only strategies for
teaching the topics specified in the examples. A variety of teaching strategies can be used to
suit the needs of stlents with different abilities and learning styles. Also, it should be noted
that students will achieve multiple learning targets during the same learning process.

4.3.1 Issue-enquiry and multiple perspectives

Figure 4.1 shows the processes involved in cotidg an issuenquiry in Liberal Studies,

and how these processes are relevant to the development of multiple persp&atissse,

by definition, allows for different points of view, representing different values and interests
(i.e. part [ Il ] in thefigure). A fair appraisal of the different claims is not possible if one is
uninformed about the relevant facts and phenomend one lacks appropriate tools for
analysis (i.e. part [ | ]). The enquiry does not end with outlining the differences or
undestanding the controversies. The teacher should guide the students to make reasoned
judgments and take action for the betterment of society (i.e. part [ 1ll ]), or to connect the
perspectives to make bal anced deitanegatoven s,
way.

Issueenquiry is not aimed at developing a detached understanding of issues, but at making
practical judgmerst The quality of any practical judgment depends upon the extent to
which it takes into account both the facts and the difteirgerpretations of their practical
significance and meaning. Moreover, part of the issuguiry process involves providing
students with opportunities to test their judgment by choosing a course of action and
evaluating its consequences for themsebsas otherswhich may in turn lead to a revised
judgment. This implies that students construct their practical knowledge via a dual process
in which they both develop their understanding of issues and test this understanding in
action.

89

r

at



Relatonship with development of multiple
perspectives
Different sources of information

Different ways of collecting data
Different interpretations and explanatio
Different assciations
é
Different values
Different interests
Different convictions
é
Considering all sides of the argument
Weighing the pros ancbns
(1] Putting forward reasons and justificatio

Reflection, evaluation, Taking action, evaluating and acceptin
judgment, solution, action consequences
1 Revising judgment
1 é

Processes

[1]
Mastering thdacts,
understanding thehenomena
clarifying theconcepts

[11]
Understanding the
differencesandconflicts involved

=4 =4 =4 4 -4 8 4 -9 -9 9 -2 -2 -9

Figure 4.1 Process of Issuenquiry and the Development of Multiple Perspectives

Figure 4.1 ephasises the development of multiple gpectives throughout the entire
issueenqui ry process. The |l earner wil/l be abl e
opinions held by different parties in the light of their backgrounds and values, but also to
evaluate criticatilwedanidnfiortmeatpiren a&amodjlemrcowl
own conceptions of the issues involved, learners will see the need to consider the pros and

cons of the arguments, and be aware of the limitations in, and alternatives to, the positions

they have chosen.

The three parts in the figure amet discrete or linear steps in the enquiry processThey
intertwine and feed on one another. As learners gather more information on an issue, fresh
conflicts and controversies may appear; as they try to sort out thesdiftemflicts, further
information may be needed and new concepts may emerge; and as they reflect on the
learning process and evaluate the results of the enquiry, new issues and problems may arise
which require the collection and analysis of additionadrimiation. Therefore, at the end of

the enquiry process, a learner might have more questions than answers, but would have a
richer and deeper understanding of the issues involved.
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4.3.2 Systematic examination of an issue

An example of a common way for studetdsexamine an issue systematically is outlined in

Figure 4.2. The arrows indicate a logical procedure; and the feedback loops show that when

the work on a particular step is found to be inadequate, returning to a previous step(s) is
necessary. Examples déarning and teaching strategies involving an intertwining of
enquiry and direct instruction approaches for the steps are listed on thieamghside. The

process starts with student exploration, not direct input from the teacher. The advantage of
thsprti cul ar approach is that it enhances st
them in exploring their own ideas before the teacher introduces new information.
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Steps in issuesnquiry

Examples of learning and
teaching strategies

[1] Identify the issue

Brainstorming, using news
clippings

Uu ®

[2] Consider the scope of enquiry

Group work, wholeclass
discussion, negotiation

Uu ®

[3] Collect and input information

Lecture, visit, information
search

Uu ®

[4] Organse information

Mind-mapping, journal
writing, group presentation

Uu ®

[5] Analyse information

Further group discussion,
inter-group feedback, project
learning

Uu ®

[6] Examine possible outcomes

Roleplay, simulation,
interview

Uu ®

[7] Evaluate each possible outcon

Wholeclass discussion,
debate, survey

Uu ®

[8] Make judgments/decisions abo
viable outcomes

Essay writing, action plan for
community service,
presentation of conclusions

Uu ®

[9] Make plan to revisit the
judgments/decisions

Personal reflection, more
group discussion

Direction loop-
Feedback loofy

Figure 4.2 An Example of Systematic Examination of an Issue




The above pathway is not the only model for the issguiry process. Depding on the

nature of the issue, there can be considerable variation in the steps involved, the choice of
strategies and their sequence. As data and information continue to emerge during the
enquiry process, the learner may encounter new questions antbhase a variety of skills
according to the circumstances revealed by the new information.

4.3.3 Choosing appropriate strategies: fithess for purpose

In choosing learning and teaching strategies, a teacher should take into account the stage
reached itheemqui ry as wel |l as the studentsod prior
A variety of learning and teaching activities, suchdasct instruction.enquiry activities

and interactive activities, can be deployed to meet the objectives of indivedsahk and

the needs of students. The most important guideline for choosing suitable strategies is
Afitness for purposeo.

Given the wide range of pedagogical aims that are pursued in a Liberal Studies classroom,
there is no single pedagogical approach tam fit all the requirements. Figure 4&Bows

the basic framework of learning and teaching adopted irthiteeyear senior secondary
curriculum. It shows the spectrum of pedagogical approaches available for different
purposes. lllustrative exampledated to the different pointd to E in the spectrum are
described later in the chapter.
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Learnin

co-construction

a product

a process

Learning community,

E How is knowledge learnt? ... E
Meaningful learning / (Pedagogy and assessment):i‘ C

Generic skills
E What is worth learning? @

Content knowledge (curriculum) £
(sources, understandini E ;
structure and nature

direct instruction enquiry co-construction

Teachin

School examples of A, B, C, D and E can twerfd on pp95, 96, 99, 103and178
respectively.

Figure 4.3 Approaches to Learning and Teaching

There are mangtrengthsin ourteaching and learning practices in Hong Kong classrooms.
Teachers should build on these strengths to widen their repertoire of teaching strategies and
apply themappropriately in accordance with the contexts and aims. It is important to note
that teachersshould not indiscriminately abandon all established strategies to
accommodate new ones.

Please visit the Webased Resource Platform for Liberal Studies for several examples of
the learning and teaching of ASL Liberal Studié$($4i 5) and T (S4i 5). (Refer to the

link http:/Asedbh kedci ty. net, sel ect the | anguage,
then AExempl ar o.)
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Direct instruction by the teachers

As noted earlier, the emphasis on issaquiry in Liberal Studies does not reject the uUse o
direct instruction. The use of direct instruction for transmitting concepts or facts can be an
efficient and effective way of equipping students with the necessary content knowledge and
procedural skills. In fact, numerous international studies havdidhgdd the positive
effects of wholeclass teaching on student learning and achievement among Asian students.
Provided that students engage with what is being sadietlecture can help students to
understand the background of an issue, relevantigéseand facts in a short time; and a
good video can convey powerful messages and rich information through detailed research
and a vivid presentation. Both can be used to support enquiry activities in Liberal Studies
before students explore issues. Other dic t instruction strategi
demonstration of certain skills, and assigning readings for students.

Teachers can also use direct instructionthe form of feedbacko rectify factual and
conceptual misunderstandings evident in discussiothe enquiry learning process, or to
attend to individual | ear ner s Oalspbe alterhagcedhs and
withteacheist udent di scussions or studentsod group
options work best for their stadts through collaborative action research.

In direct instruction, classroom interaction is primarily teachercted. This allows more
control over the aims, content, organisation, pace and direction of lessons. However,
students can be invited to raiguestions about the content and discuss them at points that
encourage critical thinking. Teachers must allow sufficient time for discubsieed
enquiry in a Liberal Studies classroom.

Effective use of direct instruction

For the module on Human Relatiships, an experienced Liberal Studies teacher chg
to spend some | esson time on Erik E
development, which provides a perspective for understanding concepts such as idj
formation and identity diffusion. Pect instruction on fils theory was adopted for the
following reasons:

6 Accuracy: For complex theories such as
summarise the key ideas for the studests that they can grasp the essentig
elements of the theond avoid misunderstanding and misinterpretation. This
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especially important when subsequent enquiry on the issue draws on this theq

6 Accessibility: Eri ksonbés original articles
students as target readers and sd b difficult for them to comprehend.
Through direct instruction, the teacher manpderatethe content toa level
comprehensible tthe students

6 Efficiency: Through direct instruction,tsdents can grasp the main ideas g
Eri ksonds comprteng. t heory in a sh

It should be noted that the teacher supplemented direct instruction with fur
discussion activities and coursework to ché#uokir understanding of the theory andj
their ability to apply it to enquiry about the issues involved.

This example illistrates point A in Figure 4.3 on$.

Enquiry by the students

Teachers should act as facilitators of learning and maximise the opportunities for students to
practise their learning to learn skills in collecting informatiorarsleing for different
viewpoint and exploring differences in the values involved. Students should be encouraged
to initiate independent enquiries afdifferent scale relevant to the curriculum under the
guidance of teacherBor example, teachers magcommend sources of informatiam ask
pertinentquestiongdesigned to help in theollection of information.

Besides the requirement for 3B8S, the teacher may assign other smaller enquiry study
tasks to students on different themes or modules. Throege tlasks, students develop the
skills and dispositions of an independent learner, and construct personalised and
contextualised knowledge relevant to the modules.

Surprise at the feedback to an enquiry study on the Internet

An IH (S4i 5) teacher in SKH Ban Young Secondary School described his experien
in teachingthe topici Devel opment of Moder n Chi
background information on the module, he asked the students to set a question
issue of interest to them, post itxmhuaret.com(a portal website hosted by Xinhual
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News Agency), and report to the teacher on any feedbackntiggyt receive. The
purpose was to check studentsd initd.i
module. It turned out that the activity revedila lot more than expected.

The active responses and lengthy replies from-segters on the mainland surpriseg
the students. They learnt a lot from these replies, though some students obtained
useful information than others. The teacher graspedgpertunity to discuss with the
class how to set questions that could elicit useful information, as well as the skillg
handling information obtained from the Internet.

In fact, these online replies provided the students with a good basis for lates.stu
They had a stronger sense of ownerdigpause they were able study information
and materialsthat they had obtained themselves. They read eagerly and shared W
they had learnt with their classmates. Their horizons were widened through ingera
with web-surfers on the mainland. They changed their vialwsut peopleon the
mainland, findingthat, contrary to the way in whidhey are often portrayed in the
media, manyf themto beknowledgeable and openinded.

The teacher considered the adywery time and costeffective because it helped to
develop valuable skills such as setting good questions, and searching for and sel
information. He will consider conducting similar activities in other modules.

This example illustrates point B Figure 4.3 on p94.

Teachers often employ strategies to help students to work together and learn from one
another, so that they combine their efforts to achieve outcomes they could not achieve on
their own. Group discussion and role-play are two commonly employed strategies in
classrooms interaction and dialogue.

When students are engagedgiroup discussion they learn through actively formulating

and communicating their opinions with their peers. Such discussion also prarndes
opportunityf or t hem to | earn to see things from
them. Teachers may promote successful group discussion by assigning clear tasks for the
groups to accomplish, providing appropriate materials for discussiomllandting specific

roles (e.g. convenor, recorder, observer, etc.) to group memi&tuslentslearn that
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effective communication skills and respect for othans important in determining whether
group discussion turns out to be a fruitful learning eepeeor not (See also Chapter 3,
p.69, on preparing students for group discussianngcurriculumplanning)

Role-play is an effective strategy for engaging students with controversial issues, in which
various péties have different interests and vievigy playing roles that are remote from

their own personal experience, students learn to expanditiggrstandings of othershey

learn toexperience the possible feelings, emotions and reactioothefparties and thus

|l earn to develop empathetic understanding of
is deepened by including contrasting views in discussion and debates so that a comparative
perspective can be formed.

Exemplars of a roleplay activity for ASL Liberal Studies and a group discussion fdr |
(S4i 5) are described in Appendic@sand9 on p.167and p.169respectively.

Strategies such as group discussion andplalg if effectivelyemployed, are consistent
with the notion oflearning as a process kfowledg constructionThey highlight the idea
that knowledgecan be effectivelybuilt through collaboration. The understanding thus
constructed is subject to the experiences and irss@ftthe group members and the contexts
in which the discussion and rgbéay take place. Students also learn to develop important
interpersonal skills through these interactive activities.

In order to promote effective enquiry, teachers may conductiattives t o r el at e
prior knowledge and relevant experience to the issues to be explored. A brief brainstorming
session may suffice to prompt studentsod init
and teachers may also wish to find out Hawstudents have progressed after an enquiry by

asking them to draw concept maps to represent their knowledge of the topic.

Other effective learning and teaching strategies for issggliry will be proposed in the
Web-based Resource Platform for Liber&tudies ttp:/1s.edbhkedcity.net Teac her s 6
professional judgmentvill be needed in selecting an appropriate mix of strategies and
conducting them in a way which motivates students to be autonomous learners, and
provides support for the knowledgengruction process.
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Extended activities and assignments

Having gone through a variety of learning activities, students may have been exposed to a
number of views, concepts, principles and questions relating to the issue or theme they are
studying. Howeverthey still have to reflect on them and organise what they have learnt so
that they have a coherent understanding of the issue in question. Teachers may arrange some
extended activities or homework, such as writing up summaries or reports, so that students
connect the learning experiences and arrive at their own personal viewpoints. Agiendix
onp.171gi ves an exampl an theformaofa soanaem map tswnmsnarigirgr k
the learning of a topic irH (S4i 5).

The careful planning of an assignment

A teacher in SKH Chan Young Secondary School assigned a newspaper commg
task to students to allow them to draw on and apply what they had learnt in the cof
of daily life. This taskwas also designed #nhance studéns 6 | nt er est
teacher planned the implementation of the taskénfollowing stages throughout the
school year to guide students to achieve the aims:

Stage I’ The studentsvere asked to choose a news article on any topic that irgdreq
them, ando write a commentary on it of any length.

Stage ZI Theywere asked to select a news article relevant to the modulentérey
studying, ando write a commentary on it of any length.

Stage 3 Theywere again asked to select a news article relet@athe module they
were studying but in this case they bao draw on what they lgalearnt and apply
their learning to commenting on selected issu€sldelines on writing the
commentaryvere given tasupport the students in their writing

This examplellustrates point C in Figure 4.3 on §4.
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4.3.4 Reading to learn

To develop the habit of reading independently is one of the goals of the school curriculum.
AReading to |l earno is also one DbG(00lhte f our
help students develop independent learning capabilities within and adrass K

The skills of AReading to Learno enhance stu
whole person development. More specifically, they are important inraifétudies in the
following ways:

o} They enable students to develop their thinking skills through understanding and
constructing meaning from what they read.

o} They cultivate an openness of mind towards different opinions, ideas, values and
cultures.

o} They emich s t u d knowilesige and broaden their understanding of iifhich
helps them to face challenges.

The effective i mplementation of M@AReading to
by the school head, curriculum leaders, the teadharian and teachers of different
subject panels. An example of how the teadifoearian can help a school to prepare for
SeniorSecondaryLiberal Studies is given in Chapter 3 orBf. Please also redgleading to
Learn, Booklet 3C in Basic Education Curriculum Guide SeriéGDC, 2002) for more
information about i mplementing AReading t

(@)
—

As an interdisciplinary subject connecting learning experiences, Liberal Studies provides an

ideal platform forencouraging reading across the curriculatthe senior secondary level

Teachers of Liberal Studies should encourage students to explore knowledge in different
domains and update themselves on current issues through extensive reading of books,
journalsnews papers and online material s. Teacher
Learno in a number of ways, including: des
significant part; providing opportunities for students to use different reading strategies;
making relevant reading materials available; personal sharing of good books and articles;

and modelling as widelyead learners.
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4.3.5 Learning outside the classroom

Teachers should explore the opportunities for students to learn in real contexts anticauthe
settings. Such experiential learning enables them to achieve certain learning goals that are
difficult to attain through classroom learning alone. hifiele learning opportunities are
especially important for Liberal Studidsecause the subject isrm@rned with real human
concerns in contemporary society.

Museums, libraries, government departments, public institutions and NGOs are all potential
sources of information for studying issues in the Liberal Studies curriculum. There are also
organisationswhich are willing to support learners in various ways, e.g. by providing
updated information, producing curriculum resources, offering service learning
opportunities and organising talks and visits.

In fact, opportunities for learning exist everywherghia community. With instruction and

guidance from their teachers, students can explore the community through observations,
surveys, interviews and various forms of fistrk. To broaden student s
schools can also make use of their own stie@nd connections to arrange crbesder

exchange programmes or visits. An example of how a mainland study tour was linked to an

ASL Liberal Studi es modul e AChina Tiadayo a
Appendix1lon p.172

4.3.6 Catering for learner diversity

Learner diversity exists in every classroom. Some suggestions on how to select learning
targets and organigbe contentsand ssues to cater for students
how to realise the poteati benefits arising from diversity, have been raisedelation to

curriculum planningn Chapter 3.

Catering for students with lower abilities

In catering for the educational needs of students of lower ability, teachers should adopt a
holistic approachr at her than | ust focusing on their
expectationgs to the potentidéarning outcomesfs uch student sé6 shoul d |
helping them to maximise their learning and make progress, it is crucial to build up their
confidence and raise their seléteem.
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An IH (S4i 5) teacher described his experiences in catering for the learning neeq
his students, most of whom have low motivation and learning wlifts such as
dyslexia. He found that the following strategies improved their learning 3
motivation.

Maximising the learning of students with learning difficulties

Identifying the strengths and limitations of his students, and the factors underly
their learning problems, before they start to study the subgeenable him to
adopt appropriate strategies to help each student learn.

Modifyingt he curri cul um plan to cater f

Spendng most of the lesson time in actiibased learning such as groug
discussions, rokplays and simuldon games. The variety in activity design ang
instructional methods involves students in learning by doamgl students are
keptinterested.

Adapingor rewriingmat eri al s to fit student s

Employing multimedia and interactive learningaterials to provide rich sensory
stimuli and enhance the active participation of students. For instiedeacher
uses popul ar songs and recent |l oc
consciousnesses and identityo with

Assignng smal and simple tasks as homework, and aitaystudents to hand in
their work in nonwritten formats, including videotapes and drawings.

Setting tests and examination papers at different levels of difficulty to avq
student frustration in assessment andaehg their intrinsic motivation.

Encouragng students to value their various achievements @ubgnisetheir
progresseven though they may not excel in academic pursuits.

Enhancing the learning of students with higher ability

For students with higér ability or potential, teachers should devisellenginglearning

opportunities to address their educational needs and develop their capabilities further. For

these studentdf is important to ensure thdahe curriculum does natepeatwhat they
alread know, and allows more time for extended wankd independent study (e.g. an

extended project on a specific theme of high personal interest). They can also be exposed to
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more demanding tasks with more challenging learning objectives, and be given more
focused teacher attention. Finally, they may be grouped together to wosemmlly
challengingasks or worksheets.

Special roles for students with higher ability

A Liberal Studies teacher i n a HOolr |
considers iimportant to provide opportunities for more able students to build on th
strengths. She identifies students who are outstanding in various respects
encourages them to take on special roles in group learning activities. She strate
arranges sidents in groups of varied ability so that they can help each other to ach
common goals.

During the interactive learning activities, students with good communication sk
take an active role in stimulating other classmates to engage in tasks,miviadiate
feedback to group members and presenting the work of the group. Students
collaborative skills are encouraged to lgmdupdiscussions, motivate group member
to participate, and coordinate discussidn arrive at conclusions. Students with
critical thinking skills deal with the accuracy of given statements and the formulag
of sound arguments; at times, they will challenge the discussion points raised
comment on cl assmatesodo vi ews.

Through taking up special roles in peer learning ntlost able students are exposed t
more demanding and challenging tasks relevant to their potential; and
contributions also benefit other members of lower ability. Also, the personéll
competence of these students is enhanced when they succkxstieimg positive
group ceoperation and interaction in the classroom.

This example illustrates point D in Figure 4.3 o1i94.

Catering for students with emotional problems

Studentsd emotional staiteg.habndinviidmpalcts tound
problems may need to be catered for at a more personal level with coordinated support from
the school and the family. The Liberal Studies curriculum provides many chances for
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students to reflect on their own personaldel opment and i1 dentity. The
Personal Devel opment o is especially relevan

contribute positively to their emotional and social development.

Students can be helped to explore their emotiortuliies indirectly by discussing issues
presented in an impersonal medium such as poems, drama or films. However, care should
be taken when considering issues that may trigger an intense emotional response from
students. In general, in Liberal Studids personal matters shembers of the class should

not be the subject of discussiofeachers should help students to protect their own privacy
and respect that of others. Any discriminatory remarks about family background, gender,
physical appearancelisability, or any aspect of performance, should be avoided at all
times.

I f the teacher deems it appropriate, study
with issues at a personal level, can be scheduled at a later time in the school year when
classmates have come to know one another better and trusting peer relationships have been
developed.

Advice on teaching students with emotional problems

A teacher in Chi Lin Buddhist Secondary School shared her experience of tead
inSel f and ddfleopmoearatlt o0 Dtevr student s wi t
behavioural disorders.

According to the teacher, it is vital to provide a positive, stable and warm learn
environment for students to develop confidence and friendships. She sets up
codes of bleaviour which guide the students to express their emotions appropriag
and she reinforces them in their daily classroom interactions. She also spends tir
listening to her students, especially those who show signs of serious emot
disturbance andelfharm. She talks with them about their concerns and identifl
their learning problems.

When the teacher discusses issues related tedeetopment and interpersonalf
relationships in class, she arranges-sgflection activities and provides oppamities
for her students to talk about their experiences. She reminds them to respect
peoplebdbs privacy and observe confi de
coming lessons, so that they can be psychologically prepared for anyigsclesnay
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embarrass them and can decide whether or not to share their personal opinig
feelings on them.

She also advises that appropriate individual counselling or referral is necessg
teachers detect any symptoms of emotional disturbance drasetf behaviour in their
students.

4.4 Interaction

4.4.1 The roles and interactions of students and teachers

In making an enquiry, the learner bears the major responsibility for learning. However,

given the limited level of experience, knowledge and sHiléd they possess, students will

encounter hurdles as they start out on their learning journey. In a general sense, what
teachers need to do is to facilitate student learning by provadiaifolds They should help

their students by breaking down challengingteni ng tasks i nto manage
by indicating possible directions and means. Overall, the students remain responsible for

their learning, but the teachers make it possible for students to fulfil their objectives.
Assistance from the teachersshadt f ade as the | earneroged compe
time the control of learning is shifted to the students. In this way, the role of teacher in the
enquiry process changes from their bemgpacilitator to beingan equal membenf the

learning cormunity. Students will thus be enabled to form their own beliefs on the basis of
independent reasoning rather than resorting to the views of an authority figure.

When students -ea-warqQubegjna nt

The following situation happens in many clagsns. The teacher poses ai
operrended question which invites students to exercise higieer thinking and
express their views in their own words, to promote further class discussion.
students put their heads dobadysaysaward. d if

The teacher then gives more information, and interprets it in greater detail. To tr
elicit responses, the teacher also rephrases the question to make it
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demandin@ but the students remain silent.

The teacher then rephrases the stjoe@ again and supplies further detail ang
interpretatiod but there is still no response. This cycle continues until the teac
finally asks a lowlevel, closed question. A hand is raised at last, and a student giv
factual answer,orayes-norespnse € and the topic i S

Professor John Elliott, an experienced educational researcher and teacher trainer,
to this situation as a Atwug of waro
most in classes where students are used tdagtit mode of teaching which does no
require them to think for themselves and to risk giving wrong answers. When
teacher tries to shift into an interactive mode, the students resist by responding
silence. In this situation, teachers who haveva level of tolerance for silence in the
class give in: the students win and the teacher shifts back to didactic teaching.

Professor Elliott advises teachers to be more persistent in encouraging studet
respond. Sometimes students need more time toaulate answers; but sometimes
their silences simply due to adherence to the previous style of teaching and learn
If the teacher is confident that the students are able to comprehend and responf
guestion, it is worth spending more time waiting éoresponse. When the student
learn that they have to accept the responsibility to participate, thegomitially start
to formulateanswes.

The above scenario illustrates the need for better questioning techniques. Tegd
should be aware of alterma ways of rephrasinghe samequestion without
compromising the level of demand. In revisiagjuestion, teachers should bear if
mind that the primary aimis not to get a correct answer from the students, but
engage them in thinking and discussing

While students can always benefit from a knowledgeable teacher, it is neither necessary, nor
likely, that teachers will have detailed knowledge of all the issues in the Liberal Studies

curriculum. As stated earlier, teachers of Liberal Studies take oy rakesi as facilitators,

information providers, consultants and learning assessors. They support enquiry by
providing access to information; they fuel the enquiring mind with timely stimulation and

input; and they enrich discussion, but they do noatkdts direction.
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The research literature shows that, among the many possible interventions to improve
learning outcomesteacher feedback has the greatest impact. Teachers shayilce
compliments and encouragement reinforce studendspositive learnig outcomesand

should providenints or suggestion® help students discover their weaknesses and improve
their work. Feedback is most helpful to students when it is spegificonstructive, and

when ittargets particular behaviour rathtean seem tortticise theperson. When students

get their work back from their teachers, they are often eager to read or hear comments on
their strengths and weaknesses, rather than just receiving a score.

Quality feedback by teachers

A teacher i n <bllege shareédohariexpsrien€eiinr Helpir students
conduct an Independent Study i&TS(S4 5) through timely feedback which addressef
students6 strengths and weaknesses,
learning. Please refer to Appendi on p. 173for details.

442 Teacherso debriefings

In Liberal Studies, students construct knowledge through diverse learning activities and
interaction with a variety of materials. From individual activitiggey may gain insigrg

and new ideas, though not necessarily in an organised manner. These insights and ideas
sometimes present apparently conflicting values or unrelated facts and concepts which need
to be put into a proper perspective and framework to constitute real kmyewkatd
understanding; otherwise students may become confused. Appropriate debriefings after
learning activities can help students to see meanmgs perspectiveandthe conceptual
connections across issuesctimsolidate what they have learnt, and wveto the next step

in learning with a clear orientation.

Debriefing after an activity can be as simple as a brief discussion to reflect on the
experience and to summarise the ideas generated from theorequest ta classto
construct a concept mdpr the theme being discuss€Blease refer to AppendiO on p.

171for a concept map drawn by a student.) Teachers can also develop a debriefing into an
assessmesior-learning task, such as a reflective writing assignnientthe students to
construct meanings out of their learning experiences. This helps teachers to assess how
successful students have been at integrating and understanding new knowledge.
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The following are some hints for teachers to consider in conductbrgetings.

0 Debriefings should be timely. When a debriefing follows an activity immediately,
there is less chance of confusion and misunderstanding.

0 Debriefings should be integrated into the schedule of work and given ssaptm
time. (Please refer to¢hdiscussion ofimetad i ng i n Chapter 3,

mi nut eso.)

0 Il n summing up activities, teachers shoul

to the activities as far as possible.

0 The debriefing should provide students with a few key concapts important
perspectives, or a simple framework for understanding and organisin¢etdreing
experiences.

0 Other thanconsolidating the previous learning experiences, a debriefing may also
aim at preparing students for further exploration of the topithe next learning
activity.

Quality debriefing to guide issueenquiry

AnXKT (S45) teacher in St. Antonius Girl
heal th issue. The | esson aimed to dey
data onthis issuecritically. The teacher designed several learning activities for t
lesson and supplemented her debriefings between the activities. App8raixp.174
has the details.

4.5 Learning Communities

Students and teaels of Liberal Studies can contribute to building learning communities for
the subject. Members of a learning community may differ in many respects, including their
learning styles and abilities; and they may take different roles and share out the wiorkload
different tasks, such as searching for information and conducting surveys. However, they all
contribute to the common learning goal of the community while developing their own
expertise.
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4.5.1 Co-construction of knowledge in a learning community

Apart from taking the lead in fostering a sharing culture and an accepting and trusting
atmospheren a learning communitythe teachefearns with the students and takes part in

the ceconstruction of knowledge. The teacher also encourages peer learning and group
work. Students come to see their teachers and classmates as partners in learning. They share
their views and even their feelings in conversations about the issues they explore. Through
discussion, debate and other collaborative tasks, students interache/gmother and learn

to appreciate and evaluate the views of others, though they do not necessarily have to reach
a consensus.

452 Devel oping each studentoés potential in a

A wide variety of learning and teaching activities should b&gihed to provide students

with a variety ofways of participating in the learning community. In order to help students
fulfil their potential to the full, teachers should organise learning and teaching activities in
such a way that students are encouragedo beyond the common knowledge base and
seek to approach the issues in their own way, so as to generate new ideas and perspectives.

4.5.3 Building a learning community in Independent Enquiry Study (IES) grouping

As suggested in Chapter 2, teachers shautdnge group learning opportunities to help
students conduct their IES. Though each student will be working on a unique toparnhey

still learn as a group. They can help each other by sharing information and ideas on a
common theme, brainstorming idcea t oget her and commenting on
methodology and progress. The teacher can organise the activity so that students have to
rely on and collaborate with one another to accomplish the task.

4.5.4 Information and communication technology (ICT) and learning communities

The Internet provide a very effective means to facilitate interaction and support the
building of learning communities among teachers and students. In fact, many youngsters in
Hong Kong are already very familiar with communiogtiand networking through, for
example, email, webased instant messages and web jour(fllogs). There are very
promising possibilities in such technology for building and linking up learning communities
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in Liberal Studies. However, the technologytself will not bring about the emergence of
learning communities. Teachers and students need to have shared goals and to contribute so
that their interaction will help to achieve the learning goals of the community. Appbhdix

on p 175describes a case where personal digital assistants (PDAsS) were used to facilitate
the building of learning communities outside the classroom.

For more examples of learning communities, please refer to Apperibcasd 16 on p.
176and p.178respectively.

4.6 Learning and Teaching for Independent Enquiry Study (IES)

IES is an integral component in the curriculum of Liberal Studies (see Section 2.8®%n p.

It is designed to provide a salirected learning experience which requires students to
shoulder the major responsibility of learning and demonstratersgiagement skills in
pursuing an investigative study on a sgibsen topic, with teacheradhother peer students
as partners in learning. It is suggested 8fahours of lesson time be allotted to conduct
learning and teaching activities for IES, in addition to this students willvatsk on their

IES outside school hours.

The discussionfollowing this paragraph focusesn some key concernsn the
implementation oflES. For detailed advice and more examples, please refer to the
References section on @85 and the Welbased Resource Platform for Liberal Studies
(http:/lsedbh k edci ty. net ) . The | at t eflLibexd Staliedi,nc | ude
which are organisations that can provide advice and resources for the learning and teaching

of the subject, including IES.

4.6.1 Building on prior experiences

Seniorsecondary students in Hong Komgll not be novices in the conductof an IES.

Project learning has already been implemented in the basic education curriculum as a
Apower f ul |l earning and teaching strat,egy the
integrate and apply their knowledge within and acrhosg learningar e a s OProject e e
Learning Booklet 3C inBasic Education CurriculunGuide SeriesCDC, 2002). Students

in their primary or junior secondary education have already gained experiedceng

individual or group projects. Most of them may have acquired skilselacting a project

title, searching forinformation, data collection, data analysis, oral presentation and

110



compiling the final report or product. They may also have experieheedifferent modes

of project learning (e.g. subjebased projects and interdisciplinary projects). Teaahsed

to find out aboutst udent sé6 pri or p r ognce their stiemgths mi ng e
self-directed learning. Although the project skills graed in the junior forms may be
elementary, they lay a good foundation for doing IES in the senior forms.

More advice and references on implementing project learning in the school curriculum can
be found at the  Curriculum Development Institute  website
(http://cd1.elb.hkedcity.net/cd/projectlearning/index.html).

4.6.2 Deciding on the title and the scope

In conducting IES, students are allowed a high degree of freedom and a wide range of
choices for the topic and scope of studiitfey may choose title conneted to the three

Areas of Study slong aghat title extend to new contexts and themeta contemporary
nature andvhichis not directly covered in the six modules.iFbpennesgnables students

to chooseitle which suit their abilities and interestahile it also posesa challengeto
students inthat they must select something manageable arel tosteerther IES into a
meaningful seHdirected learning experiencamidst the seemingly infinite possibilities.

The Themes of Enquiry for IE& suggest in thisdocumentprovide optionswhich may

be feasible when studenfgst start deliberatingon their individual titles (please refer to
Appendix 1 on pl45).

Whose choice?

When HKSYCIA Wong Tai Shan Memorial Collegestiimplemented project learning
a few years ago, the teachers gave studetttal free hand to select their own projec
titles. Many students chose titles thiund interesting, but had not considered thj
practicality and feasibility. Topics concernirsgirits, fortunetelling and horoscopes
were very popular among students. However, once they really started working on
topics, they found problems in validating the data and examining the issues. As a r
many of them had difficulties in finishgnthe projects.

After a few years, the teachers decided to set bapeas for enquiryor themwhich
related to their lives andto the community. Within these broageasstudentavere free
to choose for themselves a manageable project tBpicause théopics chosen were
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familiar to them the students fejteater ownershiplhey weremore confidentn their
explorations. The teachers observed that, with these themes, students are
committed to doing project and they are eager to try out a varietgysf to understand
and explore issues that interest them.

Before committing to a specific IES topic, students are advisedotden their horizons

on the chosen theme through different means, e.g. visiting relevant institutions, attending

talks or culural activities, reading extensively. Increased exposure toh#maewill give

more insights for choosing an appropriate title. Students may also actively bring in their life
experiences as important elements of their IES. For example, a student whaby activ

participates in the school athletiteam night consider doing an IE®ithin the themeof
Sports and relate the study to his or her experience as an athlete in various ways.

Teachers may also encourage students to start deliberating their IES witifaamiliar

theme, and help them to develop a sense of ownership of their project through exploring the
t heme. Teachers may wuse different strategie
understanding of the theme, and then encourage studensstisglactively and guide them

to formulate feasible and yet challenging questions.

Making use of past student g

Some experienced teachers advise lthalting at thepast work of former students may

help students to choose tapic, decice on the scpe of their IESand choose an
appropriate midod and presentation modé&eachergnight keep goodES work from

past students and placestin the archive set up in the school library for Liberal Studie

If the past studies weravailable in digital form& the archive ould be set up in the

school intranet so that studentsutd access them at any time. A teacher also mentior

that he hd supplemented the archive with relevant internet links as referémcpge
further information on the related topito maintain a useful archive, nestudiescan
be added to the collection every year, and outdated earkberemoved. The reference
links also need to be constantly updated.

In choosingan IES topic, students should lbencerned abouhe significanceof the study.

In other words, students should justify the choice of title by evaluating the expected
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findings. For exampl e, a study on AMy Favoul
meaningful work. The topic is too personal and trivial to haver t h f or ot her so r
is also not likely that it can connect the Areas of Study. A better alternative would be
ASports and thel deyel opmeamenaderselifn Hong Ko
the possibility of exploring views of diffent groups in society, perspectives from different
disciplines, phenomena and trends in different contexts and times, etc. It has better potential

in generating significant findings and insights on a broader concern. Students should aim at
generating new rilowledge and insights for themselves, rather than merely supplying new

data and information to validate existing claims and views. Teachers should also guide
students to focus their IES @contemporary issum anauthentic context so as to match

the ains of Liberal Studies curriculum.

The second factor in considering an IES topic is dlailability of sources ofreliable
information. For some topics, it is difficult for an average Hong Kong secondary school
student to get information, especially fifteind data. For example,afstudent wantetdb do
astudyon AThe Life of batcdldnomet anantedviewt witlong ahe t o
study would inevitaby have to rely orsecondary sourcesdone Teachersshould therefore
highlight the importancefaetting access to an appropriate range of information before a
title is finalised for an IES

Groundwork for project learning

A teacher from SKH Al Saintsd Middle
clarify their understanding of the chosemjpct title for ASL Liberal Studies. He asks
each student to submit a mind map on the chosen topic. To construct this mind
students have to explore and elaborate basic knowledge and concepts related to tt
This providegheteacher with an ideof thestudent8initial understanohgs of the itles.

The teacher also requires students to submit a reference list of at least 10 items
chosen topic. This ensures that students have secured at least some available re
for conducting the mject. The listprovidesthe basisfor the subsequeniterature
review.

The third factor to consider ithe manageability of the study.Students need toonsider
their own resources in terms of ability, money and time with respect to the scope and
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demand of the project. For e xtherPelae ,| MRE owaemo nbec
may be too broad atle. It would be impossible to finthe time and money to visdl the

major cities in the Pearl River Delta for andapth and meaningful investigatiam the

topic. Students interested in development in this relgamtbette undertake a mor®cused

study by narrowinghe scopedown toone localitywithin one ciy, or to fewer social or

economic phenomenar to asmaller group of people

Beyond a tite

To assist studentw review the feasibility of their project titles, a teacher of SKi
Bishop Mok Sau Tseng Secondary School designs a form to help students formula
title and an outline of the project. Students submit this form when the deadlting
deciding the title is due.

In completing the form, students havedet outthe project title (research question)
subquestions, research target group(s), research methods and types of data
collected. The teacher comments onsthen theform andhelps students refine their
design. Someti mes, with the teacher s
is too narrow to accommodate a range of perspectives, and fegqusstions and
concepts can be derived. At other times, they may be ahairéhe types of data to be
collected are not accessiblsing the proposed research methods. The form in fe
guides students to assess their project title in a systematicamgayto formulate a
feasible study plan.

As a core subject for all students the threeyear senior secondamurriculum, Liberal
Studies neesito be able tocater for learner diversity, and particularly in thelES
component The following is a discussionf @ome common problenthat studentsmay
have in the stage of decidinggttitle and some suggested wapfdackling them.

Some students may provide a cluster of words to represent the concepts related to their
project title but are unable to tell the relevant from the irrelevant. They may write up a list
of subquestions whic point toconfusion indirections and blur the focus of the study. In

this case, they need guidance from the teachers to articulate their actual research interest.
Through questioning, teachers guide students to narrow down their choices and select the
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sub-questions relevant to the project title. Then, teachers may help students to identify the
relevant key concepts of their project from the irrelevant ones.

Sometimes the project titles proposed by the students are too narrow. The teacher may help
by pronpting students to suggest alternativ€aidents lacking prior knowledgef ahe

chosen theme will have difficulties thinking of alternatives. Teacher can, in this case, offer
some options for them to choose from. Students at this point can usually see the
inadequacies of their previous design and come up with a better project title and outline.

4.6.3 Developing project skills in the context of learning the modules

Development of any skill takes place in a context. Tkilssused in conducting a
selfdirectedstudy, like most generic skills, atewevertransferable across contexts. To
enhance | earning effectiveness and time eff|
developed in the context tfie learning and teaching of the modulashe three Aras of

Study. The82 hours of lesson time allocated for IES do not necessarily have to be separate

from the lesson time allocated for the modules.

Incorporating research instruments into the learning and teaching of modules

A teacher of Sha Tin Methodi§tollege suggests that the teaching of skills in selecti
and employing research instruments for use in projeck can beembedded in the
content of a moduld=or example, the techniques of setting questionsie&e be taught
when the class is learning b o u t APer sonal Devel opm
learning activity which involves using questionnaires to collect views on a spef
issue. The teacher emphasizes that by actualhg a research instrument, students ca
better master the skilisvolved and beaware of the strengths and weaknessesuch
instruments irthe collection of different types of data. Thimayhelp students to select
and useppropriateesearch instruments for their IES.

4.6.4 Choice of methods and expected level of sophistication

Students shoul#now how to usea number of methodsf data collection and analysis to
suit different topics and contexts. A general introductiormethodsused inboth the
guantitative (questionnaire survey, statistics, etc.) and qualitative igrasadinterview,
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observation, etc.) should be introduced to students. However, teachers should help their
students to master these methods and tools at a level appropriate to their standard. For

example, the statistical knowledge expected of senior segostialents should be defin
by what they have learned in tN&athematicsurriculum

ed

The questionnaire survey as a popular research tool

Thequestionnaire is the most commonly used tool in student projects. It allows stug
to collect first hand datitom a group of respondents. Since the possible responses |
been confined to the options offered by the questionnaire setter, collation and analy
data are comparatively easy.

On the other hand, questionnaijrdéike all research tools, ta theirlimitations. For
example, the sampling method and the sample size of respondents may greatly affi
reliability and validity of the survey. The way questions are writteh influence the
findings of the survey. The options provided for each questiay be biased towards
the setterods way of seeing things. A
amplified in the case of a student project. Students may lack the connections
resources to get a good sample of subjects, and they mapelsiné analytical power
to design a good questionnaire and to analyse the resulting Tdasarealisation,
unfortunately,often only comest the stage o&n IES whenthe student is up against
facing an imminent deadlirfer thesubmission o&final report.

Thus, students should be made aware of the limitations of questionnaires ar
cautious about the findings generated frommth8tudents should also be encouraged
consider alternative methods to suit different situations and to produce diKerénf

data on the same topic. This helps students to see things from different perspectiwl

allows the findings from one method to be checked against the findings from ano
Qualitative methods such as different kinds of interview and field vaigen may be
considered for achieving a moctemprehensiveesearch design arabtaining aricher
set of data.
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4.6.5 Analysing the data

Through their experience with project learning in basic education, students have been
equipped with elementary skills ihandling various forms of data, such as drawing
generalgatiors from statistical data and summngang views from interviews. They should
continue to strengthen these skills and learn to construct knowledge out of tiariolst

data they collect themseds.

Digging deeper into the data

Sometimes students succeed in collecting a good pool of datgetoub further than a
superficial description of trends or patterfasling to make the best use ofetdata. Not

wanting t o Awast eoe dftétnetempteadtta sharg theirc dwe
interpretatios o f the dat a. This would def eat
seltdirected learning through IES. A more appropriate way would be to guide studj
to explore alternative frameworks for analysis Isat richer meanings can be reveale
by the data themselves and become stu

A teacher from SKH St Benedictds Scho
analysis of a data pool by grouping the data according to the gender dimeseseing
that the data fth much more to reveal thacould be discovered througthis
uni-dimensional analysis, the teacher prompted the student to extleepossible
di mensi ons for anal ysi s, and gave A
framewak for the data analysis, the student constealesicher meanings from the same
set of data.

The example shows that in helping the student to make the best use of the daf|
teacher does not substitute his interpretation of the datthésstudends wak, but,
instead, suggests examplegpoovidesguiding questions tencourage thstudent to dig
deeper into the data and discover insights themselves.

4.6.6 Variety of modes of presentation

Students do not have to rely solely on the textual medium todreca present their IES.
Students can incorporate different presentation formats into their IES reports for clearer
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communication of ideas. For example, charts and graphs are good tools to help readers
visualise trends and patterims quantitative data. iBtorial representation such as concept
maps can help explain theterrdationships among abstract ideas or concrete entities such
as people and organisations.

Students can opt for alternative formats to present their findings in litveabnventional
written research reporModel makings oneexample of what an IEBight generateas an
end product Thanks to the populadtion of digital media and internet technology,
nowadays students can easily produce auiioal clippings andconstructweb sites.
Allowing a variety of presentation modds suit the different needs, orientations and
abilities of studentalsoallows room for developing their creativity.

Teachers may encourage students to explore a wide range of formats and media by exposing
themto different media presentatignor providing suitable training. However, students
should be reminded that the choice of format should serve the primary purpose of
communcating the content knowledg&ancy packaging and meaningless audsual
effectsshould be discouragedt is the quality of thestudyprocess and its outcomes that

will countwhen assessing IES work

4.6.7 Fostering learner independence

IES is an opportunity for students to learn to plan and manage their own learning. Yet, as
teenagerstheir ability to work independently ignlikely to be fullydeveloped.The most
capable studentsre still likely toseekand need advickom teachers; while studerdsthe

other end of the ability spectrutend toneed nuch closeguidance.

Given the tassroom contexts in Hong Kong secondary schools, tutoring and monitoring of

IES on the basis of individuatudentds likely to proverathertime-consumingon the part

of teachersThere are other strategjdsoweverfor fosteing learnerindependencéhat can

be used tsupplemensomeindividual tutoring. For example, teachers may set a clear work

schedule for IESor the wholeclasa nd speci fy fAcheck pointso fo
By aligning the progress ofecikndpioviindtusaol, ptreoajc
address common problems in group teaching time, or communicate with students through
commenting on their drafts submitted in different phases, tkasrvingfaceto-face

sessiongo special needs and individual problems.

118



Sustaining studentsod wor Kk

Students of low motivatiormay lack patience and perseverance. They often hg
difficulties in finishing an extensive piece afiork or completing atask that extend
over a period of time.

An experienced Liberal Studies teacher adsithgtto help such students to completd
an independent study, teachers can try breaking it into small tasks spreading ¢
period of time, and asking students to complete them one by one. These small tas
usuallywell focusedand easier to managso that students are more willing to engag
in the work.

Sometimes, for students who refuse to do any work, the teacher may fppbel
parent s o s u pwveralllearning behavibuadf thet student canimgroved

Teachers should helpustents to take up the major responsibifity the progress of their

own IES, andadvise them not to expect teachers to do the work for.tlieachers should

be aware of the distinction between giving guidance to students and doing the work for
them.Thereis little point in ateacher assessitgs or herown work

The dual role of teacher as assessor and facilitator

In IES, teachers play the role of facilitator by giving appropriate guidance to stud¢
They should notintervene too muctby pladng rigid restrictions on the choice of
direction for an investigation, orby deciding the structure and format afreport.
Although the intention is to help students to conduct the study, teachers may er
taking away the opportumitfor them to develogelf-directed learningkills and impee
their development of creativityOver-supervision contradistonethe objecties of IES,
whichis to fosterstudent8independent learning.

Teachers should strike a balance between the role of facilitator and that sfeasaa.
Teachers facilitate studentsod work by
studentsod6 thinking and giving suppor
studentdgo reflect and toevaluatetheir own work andorm their own judymens. It is
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crucial for teachers to have a clear set of assessment crtediso maintain fairness
throughout the assessment process. Teachers may also introduce suitable dwate(
peer learning and peer assessmsntthat students may get caustive feedback and
support from one another.

For students whgeem to beaking a problematic route which the teacher thinks m|
ultimately become unproductive, teachers need to steer therbetterdirection by
asking them some procedural questiongshsas what evidence would be needed
substantiate their conclusions. In this way, students comeatiger for themselves the
problems they fagandthenformulate their owrdecisiors as to what to do

Since IES is required fd8chootbased Assessme(SBA) in this subject and contributes
towards the studentdos final actheaghergiciyeoht i n p
thelES is an importanpublicc oncer n. I n assessing ethledent s o
to identify studerg own efforts and originakcontributiors in an IES. Under theongoing

supervision of the teachersudents shouldbe required tocollect relevantdata by
themselvesand thento developtheir IESideas For example teachersmay arrange oral

presentation sessisnwhere students have to tadqeestions and challenges from peers and
teachersand providean fioral defence of their original work.This will help to demonstrate

that the IES products are based on the studemia effort, while giving the students
oppatunitiesto learn fromfeedbaclgivenby teachers angees.

For arrangements of SBA of IES, please refer to Chapter 5 @@1p.The HKEAA will

announce further details when the implementation of ttheeyear senior secalary
academic structurapproaches.
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Chapter 5 Assessment

This chapter discusses the role of assessmdrberal Studiedearning and teaching, the
principles that should guide assessment of the subject and the need for both formative and
summative assement. It also provides guidance on internal assessment and details
regarding the public assessmentLdferal Studies Finally, information is given on how
standards are established and maintained, and how results are reported with reference to
these staards. General guidance on assessment can be found Beti@ Secondary
Curriculum Guidg(CDC, 2007)

5.1 The Roles of Assessment

Assessment is the practice of collecting evidence of student learning. It is a vital and
integral part of classroom ingtition, and serves several purposes and audiences.

First and foremost, it gives feedback to students, teachers, schools and parents on the
effectiveness of teaching and on studentso

Second, it provides information sechools, school systems, government, tertiary institutions
and employers to enable them to monitor standards and to facilitate selection decisions.

The most i mportant role of assessment i s
progress. Howeverjn the senior secondary years, tlfignctiors of assessment for
certification and selection come to the fore. Inevitably, these imply-dtajtes uses of
assessmentsince the results are typically employed to make critical decisions about
individualsthataffect their future

The Hong Kong Diploma of Secondary Education (HKDSE) provides a common
endof-school credential that gives access to university study, work, and further education
and training. It summarises student performance in the four coresupjeluding Liberal
Studies) and in various elective subjects, including bwldisciplineoriented and the new

ApL subjects It needs to beead in conjunction withother information about students
shown in the Student Learning Prof{eLP).
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5.2 Formative and Summative Assessment

It is useful to distinguish between the two main purposes of assessment, namely
ilas s edosleaminggand fAascsflesameinhgo.

AAssesf@meatni ngo is concerned with ofgtaining

and utilising this to make learning more effective and to introduce any necessary changes to

teaching strategies. We refer to this kind o
is all about forming or shaping learning and teaching. Formassesament should take
pl ace on a daily basis and typically involve

AAssesadmematni ngo i s concerned with deter mi

r

referred to as fAsummat i vabaut sansraresiags hove much beca

learning has taken place. Summative assessment is normally undertaken at the conclusion of
a significant period of instruction (e.g. at the end of the year, oK@ af schooling) and
reviews much | arger fAchunkso of |l earning.

In practice, a sharp distinction cannot always be made between formative and summative
assessment, because the same assessment can in some circumstances serve both formative
and summative purposes. Teachers can refer t8e¢h@sr Secondary Curriculum Gigfor

further discussion of formative and summative assessment.

Formative assessment should also be distinguished from continuous assessment. The former
refers to the provision of feedback to improve learning and teaching based on formal or
informal assesment of student performance, while the latter refers to the assessment of
s t u d engdingwibrk and may involve no provision of feedback that helps to promote
better learning and teaching. For example, accumulating results in class tests carried out on
a weekly basis, without giving students constructive feedback, may neither be effective
formative assessment nor meaningful summative assessment.

There are good educational reasons why formative assessment should be given more
attention and accorded a hay status than summative assessment, on which schools tended
to place a greater emphasis in the past. There is research evidence on the beneficial effects
of formative assessment when used for refining instructional degisadamg in teaching

and geneiting feedback to improve learning. For this reason, the CDC réparning to

Learni The Way Forward in Curriculum Developmgi@DC, 2001) recommended that

there should be a change in assessment practices, with schools placing due emphasis on
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formative @sessment to make assessnimt learning an integral part of classroom
teaching.

It is recognised, however, that the primary purpose of public assessment, which includes
both public examinations and moderated SBA, is to provide summative assessmieats of t
learning of each student. While it is desirable that students are exposed to SBA tasks in a
low-stakes context and can benefit from practice and experience with the tasks for
formative assessment purposes without penalty, similar tasks will needatimeistered
subsequently as part of the public assessment to generate marks to summarise the learning
of students (i.e. for summative assessment purposes).

Another distinction to be made is between internal assessment and public assessment.
Internal assesment refers to the assessment practices that teachers and schools employ as
part of the ongoing learning and teaching process during the three years of senior secondary
studies. In contrasgxternalpublic assessment refers to the assessment condsgbedt af

the assessment processes in place for all schools. Within the context of the HK&S8E,

will be both public examinations and moderated SBA conducted or supervised by the
HKEAA. On balance, internal assessment should be more formative, wherebs p
assessment tends to be more summative. Nevertheless, this need not be seen as a simple
dichotomy. The inclusion of SBA in public assessment is an attempt to enhance formative
assessment or assessnfentearning within the context of the HKDSE.

5.3 Assessment Objectives

The assessmenbbjectives ofLiberal Studies, which are aligned with the broad learning
outcomes (from section 1.5@re listed belowSome of the assessment objectives are
applicable to both internal and public assessment, whikerstare applicable to only one of
these two modes

Table 5.1 Learning outcomes and assessment objectives

Learning outcomes Assessment objectives
In Liberal Studies assessment, students
should be able to:

(a) develop the capacity to construct (i) demonstrata sound understanding o
knowledge though enquiring into the key ideas, concepts and
contemporary issues which affect termindogies of the subject;
themselves, their society, their nation, t| (ii) make conceptual observations from
human world and the physical informationresulting from enquiry
environmen{see section 1.5 for details into issues;
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in ()1 (vi)) (i) apply relevant knowledge and
conceptgo contemporary issues;

(b) understand the interconnectedness of | (iv) identify and analysthe
personal, local, national and global interconnectedness and
issues, anthe interdependence of the interdependence amongst personal,
physical environment and society, and local, national, global and
appraise issues of human concern environmental contexts;
accordingly

(c) reflect an the development of their own| (v)  recognise the influence of persoaald

multiple identities, value systems and
worldviews with respect to personal
experiences, social and cultural contexj

social values in analysing
contemporary issues btiman
concern;

and the impact of developments in (vi) draw critically upon their own
science, technology andbdalization experienceand their encounters withi
the community, and with the
environment and technology;
(d) identify the values underlying different | (vii) discern views, attitudes and values

views and judgm@s on personal and
social issues, and apply critical thinking
skills, creativity and different
perspectives in making decisions and
judgments on issues and problems at
personal and social levels

(viii)

stated or impliean any given factual
information;

analyse issues (including their moral
and social implications), solve
problemsmake sound judgments an
conclusionsand provide suggestions,
using multiple perspectives, creativit
and appropriate thinking skills;

(ix) intempret information from different
perspectives;
(e) present arguments clearly and (x) consider and comment on different

demonstrate respect for evidence,
openmindedness and tolerance toward
the views and values held by other peg

viewpoints in their handlingf
different issues;

(f)

develop skills related to enquiry learnin
including selfmanagement skills,
problemsolving skills, communication
skills, informationprocessing skills and
skills in using information and
communicatiortechnology(ICT)

(g) carry out seHdirected learning which
includes the processes of setting goals
making and implementing plans, solvin
problems, aalysing data, drawing
conclusionsreporting findingsand
conducting evaluations

(xi)

(xii)

(xiii)

selfmanageandreflect uporthe
implementation of successive stages
the enquiry learning process in termg
of time, resources and attainment of
the objectives of the enquiry;
communicate clearly and accurately
a concise, logical, systematic and
relevant way;

gather, handle and analyse data and
draw conclusions in ways that
facilitate the attainment of the
objectives of the enquiry;

(h) demonstrate an appreciation for the
values of their own and other cultures,
and for universal valueand be
committed to becoming responsible an
conscientious citizens

(xiv)

(xv)

demonstrag an understanding and
appreciabn of different cultures and
universal values; and

demonstrate empathy in the handling
of different issues.
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5.4 Internal Assessment

This section presents the guiding principles that can be used as the baigsidoing
internal assessment and some common assessment practices for Liberal Studies for use in
schools. Some of these principles are common to both internal and public assessment.

5.4.1 Guiding principles

Internal assessment practices should be aligngh curriculum planning, teaching
progression, student abilities atite local school context. The information collected will
help to motivate, promote and monitor student learning, and will also help teachers to find
ways of promoting more effectivedming and teaching.

(@) Alignment with the learning objectives

A range of assessment practices should be used to assess comprehensively the achievement
of different learning objectives forlwle persondevelopmentThesenclude those listed in
5.4.2.The weighting given to different areas in assessment should be discussed and agreed
among teachers. The assessment purposes and criteria shouldditsuesed, agreed and

made known to studentso that they can have a full understandingvbét is expeted of

them

(b) Catering for the range of student ability

Assessmentvith different levels of difficulty and in diverse modes should be used to cater
for students with different aptitudes and abilities. This helps to ensure that the more able
studentsare challenged to develop their full potential and the less abés are encouraged

to sustain their interest apdirsuewith asense osuccesin learning.

(c) Tracking progress over time
As internal assessment should not be aah@xercise, schoel are encouraged to use
practices that can track learning progress over time l@agiingportfolios). Assessment

practices of this kind allow students to set their own incremental targets and manage their
pace of learning, which will have a positive iagb on theicommitment to learn.
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(d) Timely andencouragingeedback

Teachers should provide timely and encouraging feedback through a variety of means, such
as constructive verbal comments during classroom activities and written remarks on
assignmentsSuch feedback helps students to sustain their momentum in learninglpsad
themto identify their strengths and weaknesses.

() Making reference to the school 6s context

As learning is more meaningful when the content or process is linked to a sditafgis
familiar to students, schools are encouraged to design assessment tasks that make reference
to the school s own context (e.g. i1ts Il ocati

(H  Making reference to current progress in student leagn

Il nternal assessment tasks should be designed
this helps to overcome obstacles that may have a cumulative negative impact on learning.
Teachers should be mindful in particular of concepts and skillshwioien the basis for

further development in learning.

() Encouraging peer assessment and-aefessment

In addition to giving their feedback, teachers should also provide opportunities for peer
assessment and sesessment in student learning. Thenkr enables students to learn
among themselves, and the latter promotes reflective thinking whitipastant inlifelong
learning.

(h) Appropriate use of assessment information to provide fe&dbac

Internal assessment provides a rich source of dafaderding evidencéased feedback on
learning in a formative manner.

5.4.2 Internal assessment practices

A range of assessment practices, including but not limited to those in Table 5.2 below,
should be used to promote the attainment of the variousingaoutcomes in Liberal
Studies. However, teachers should note that these practices should be an integral part of
|l earning and -6e@achcthigvi nioeés Aadd
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Table 5.2 Assessment practices related to learning outcomes

Learning outcome (from sectionl.5)

Example of assessment practice

(a) develop the capacity to construct
knowledge through enquiring into
contemporary issues which affect

themselves, their society, their nation, th

human world and the physical

environment (see section 1.5 for details

(i) T (vi))

Following a discussion/video/study of
excerpts from newspaper articles about a
issue under consideration, students are
asked tanake generalisations, first verbal
(facilitated by questioning from the teache
and later in writing(In a testsituation, only
written generalisations will be involved.)

(b) understand the interconnectedness of

personal, local, national and global issut
and the interdependence of the physical

environment and society, and appraise
issues of human concern accordingly

Students are asked to demonstrate such
understanding bgroducing mind maps
debatinga theme from personal and globa
perspectives, andriting personal
reflectionson relevant current news topics
of human concern.

(c) reflect on the development of theivo
multiple identities, value systems and
worldviews with respect to personal

experiences, social and cultural contexts

and the impact of developments in
science, technology andbdalization

In theirlearning journalsstudents are aske
to write (or dravy their reflections on their
personal experiences (inside or outside th
classroom) related to the values explored
formal lessons.

(d) identify the values underlying different
views and judgments on personal and

social issues, and apply critical thinking
skills, creativity and different perspective

in making decisions and judgments on

issues and problems at both personal ai

social levels

Students in groupead textabout an issue
written from different perspectives. Then,
through discussion, they haweformulate a
written position on the issue as seen from
assigned role, and to anticipate other

positions on the issue.le-playis then
conducted with contributions from all

groups, each playing a distinctive role.

(e) present arguments clearly and daerstrate

respect for evidence, openindedness
and tolerance towards the views and
values held by other people

Before engaging themselves in a group
di scussion about a
studentdook for relevant facts and opinior]
in the mediaThey thenpresent their views
to group members who assess each othe
based on prexplained criteria of
openmindedness and tolerance. After

|l i stening to his/ heég
student writes up his/her perspective on t
topic, with supporting arguments, oibed
as necessary in the light of the discussior

(f) develop skills related to enquiry learning

including selfmanagement skills,
problemsolving skills, communication
skills, informationprocessing skills and
skills in using information and
communicatiortechnology(ICT)

In thelES, the teacher informs students
about the relevant learning objectives and
the operational descriptions of various
levels of competencies, helps students to
develop such skills, and provides
continuous feedbackt appropriate

YAl'l examples of

assessment

practice should be

understood by students in terms of attaining the learning objectives.
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(g) carry out seHdirected learning which intervals. Students keep records of their
includes the processes of setting goals,| skills levels as they move towards meetin
making and implementing plans, solving the objectives.
problems, analysing data, drawing
condusions,reportingfindingsand
conducting evaluations

(h) demonstrate an appreciation for the val| Teachers assess such affeztualities in
of their own and other culturesnd for students as demonstrateceixternal visits
universal valuesand be committed to data collection work in IE$hat involves
becoming responsible and conscientiouj external people/communities, and the wa
citizens in which they behave in the school

community.

5.5 Public Assessment

5.5.1 Guiding principles

Some principleguidingpu bl i ¢ assessment are outlined bel

(@) Alignment with the curriculum

The outcomes that are assessed and examined through the HKDSE should be aligned with
the aims, objectives and intended learning outcomes othtiee-year senior secondary
curriculum. To enhance the validity of public assessment, the assessment procedures should
address the range of valued learning outcomes, not just those that are assessable through
external written examinations.

(b) Fairness, objetivity and reliability

Students should be assessed in ways that are fair and are not biased against particular groups

of students. A characteristic of fair assessment is that it is objective and under the control of

an independent examining authority tth& impartial and open to public scrutiny. Fairness

al so implies that assessments provide a reld.@
given subject so that, if they were to be repeated, very similar results would be obtained. A

set of skiltbasel marking criteria with detailed questispecific descriptions will be used

in marking Liberal Studies papers. A marker will be assigned to mark answers to one
guestion only, and all -wakedi datesd answers w
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(¢) Inclusiveness

The assesnents and examinations the HKDSE need taccommodate the full spectrum
of student aptitude and ability. Thisreflected in the questions set for the public written
examination and the marking criteria for both the written examination and the SBA.

(d) Standardseferencing

Thereporting ystemisfi s t a nrdeafredrse n ¢ e d gerformances matched aghiest t
standards, which indicate what students have to knowasswble to do to merit a certain
level of performance

(e) Informativeness

The HKDSE qualification and the associated @ssment and examinations systeravide
useful information to all parties. First, it provgleedback to students on their performance
and to teachers and schools on the quality of the teaching prov&kembnd, ti
communicatse to parents, tertiary institutions, employers and the public at large what it is
that students know and are able to do, in terms of how their performaatchesthe
standards. Third, it facilitaseselection decisions that are fair and defele.

5.5.2 Assessment design

The table below shows the assessment design of the subject for the 2014 to 2016 HKDSE
Examinations.The assessment design is subject to continual refinement in the light of
feedback. Full detailareprovided in the Reguleins and Assessment Frameworks for the
year of the examinatioand other supplementary documents, which are available on the
HKEAA website (www.hkeaa.edu.hk/en/hkdse/assessment/assessment_framework/)
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Component | Part Weighting | Duration

Paper 1 50% 2 hours
Dataresponse question:

Public

examnation | paner 2 30% 1 hour and 15 minutes
Extendedresponse
guestions

Schootbased .| 20%
Independent Enquin

Assessment
Study(IES)

(SBA)

5.5.3 Public examinations

As has been stressed already, an encqapproach is adopted in learning and teaching the
subjecti and this is reflected in the design of the written examination. The question format
is not meant to imply that students have to identify certain correct answarthe contrary,

the approach usedresses that most issues t@@complex to allowof simple solutions.

Although, of course, one needs to have knowledge of relevant facts in order to make
judgments about issues, the examinatloasnot focus on factual knowleddeindeed great

careis taken to avoid questions which call for detailed factual recall. The emphasis
assessing understanding and the extent to which students can demonstrate appropriate
thinking skills.

In the examination, candidates should be able to (the numbers dketsrarefer to
assessment objectives stated in section 5.3):

o} demonstrate a sound understanding of the key ideas, concepts and terminologies
required to give an informed response to the question; (i)

o} identify concepts from and/or apply concepts to conteargassues appropriately,

andin the latter casgrovide examples/evidence to support arguments whenever

appropriate; (ii) and (iii)
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0 demonstrate an understanding of how certain themes/concepts are relevant to or
manifested across the domains of self, eycination, the world and the physical
environment; (iv)

provide reasons to justify the values they hold in analysing issues; (v)

identify the values underlying different views on contemporary issues, and
differentiate among facts, opinions and value judgts; (v) and (vii)

O«

O«

o draw critically upon their relevant experience and encounters within the community,
and with the environment and technology; (vi)
ol identify contradictions and dilemmas, including those with moral and social

implications, from informatio related to controversial issues, and consider such
issues froma range operspectives so as to draw conclusions; (vii), (viii) and (ix)
provide reasonable suggestions apgropriatesolutions for problems; (viii)

show openness and tolerance towardsvsjeespecially nomainstream views that
are supported by argument; (x)

o} respond in a way that reflects a proper understanding of the requirements of the
guestions in the examination paper; (xii)

communicate clearly and accurately in a concise, logicalsgstematic manner;
(xii)

make effective use of data to describe, explain and deduce; (xiii) and

make judgments based on a sound rationale. (xiii)

O«

O«

O«

O¢

O¢

In each examination questiomese abilities arerganised into rubrics at different levels

The numberof levels and the content ofthe marking guidelinesre specific to each
examination questio.he whole of the two examination papérsather than each question

or each paper reflecs an assessmerdf most if not all of the above abilitiegor most
guestons, thereare core questiorspecific criteria which candidates must meet in order to
attain a certain level of performance. These requirements on the design of the questions and
marking criteria produce moreliable marking while still maintaining theberal nature of

the subject in the sense that there are no model answers to the questions

There are clearly different standpoints and conflicts of values on the more controversial

issues considered in Liberal Studies. Answeaisnot be marked downbegass e candi dat e
viewpoints / values differ from those of the markieraarkswill be awarded on the basis of

how well the arguments are developed, not on the underlying values.

Different types of items wild/| beadvasge df t o as

skills and abilities. The two papers consist of datgponse questions and
extendeeresponse questions respectively.
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Paper 1 Data-response questions

Dataresponse questions aim to assess abilities such as identification, application and
analysis of given data. The data define the scope and reflect the comptextavversial

nature of the issue involved; and such questions also reflect thenoodssar nature of the
curriculum.

Paper 2 Extendedresponse questions

Extendeeresponse questisnprovide a wider context for students to demonstrate various
higherorder skills,such as drawing critically orelevantexperience, creative thinking, and
communicating in a systematic manner.

Since Liberal Studies is concerned with the discussion amdluation of issues,
multiple-choice questions, as a kind of objective test, will not be adopted.

Schools may refer to the sample and live examination papers regarding the format of the
examinatiorand the standards at which the questions are pitched.

5.5.4 School-based assessment (SBA)

In the context of public assessment, SBA referasessmentdministered in schools and
mar ked by the studentsd own t elsberdd Studeess The
to enhance the validity of the overasessment and extend it to include the following SBA
objectives most of which cannot be eastgg@sseth written examinations (the numbers in
brackets again refer to section 5.3):

set goals and plans, implement the plans and solve problems (xi)

developa sense of exploration, discovery and independent thinking (ii) and (viii)
demonstrate knowledge and understanding of an issue affecting our society, the
nation and/or the world (i)

O« O«

O«

o} understand how social, national and global changes occur in respormsepetiog
demands (ii)

o} use analytical skills to investigate a contemporary issue from multiple perspectives
(viii) and (ix)

o} act in an informed way to suggest possible solutions and outcomes (iii) and (viii)
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understand how hypotheses and focusing questiops uged to guide the
investigation of an issue (xi)

reflect on and evaluate learning progress (xi)

presentiews anddeas (xii)

show seHinitiative (xi)

O«

O« O«

O«

There are, however, some additional reasons for SBA. For example, it reduces dependence
on the resué of the examinations, which may not always provide the most reliable
indication of the actual abilities of candidat€onductingassessments based on student
performance over an extended period of tiraed developed by those who know the
students begt their subject teachersprovides a more reliable assessment of each student.

Anot her reason is to promote a positive fbac
staff. Within Liberal StudigsSBA can serve to motivate students by requiring tliem

engage in meaningful activities that lead to a penetrating assessment of their performance;

and for teachers, it can reinforce curriculum aims and good teaching practice, and provide
structure and significance to an activity theg eontinuouslynvolved in, namely assessing

their own students.

The Independent Enquiry Study (IES) is adopted as the mode of SBA in Liberal Studies.

The IES is an investigative study in which students are required to demonstrate various
skills such as problersolving, datagathering and analysis, and communication. Each IES
project should include a certain amount of
research and personal experiences. Students can carry out an-bagaayproject, and the

main body of the projectan be in written or nomritten form. The lattershould be
accompanied by a short written text explaining the main idea of the prajetshowing

the studesdnid.s refl ection

The IES provides a valuable opportunity for students to carry out a tbeasgiiryinto a
contemporary issue of interest with increased independamckto present theiviews,
ideas, findings, evaluations and personal reflectioagéport.

Students should document their investigations learningportfolio which illustratesthe
process of enquiry, the stages in its development, andotinginginterpretations, analyses

and reflections on the knowledge and understanding gained.

Teachers should give some guidance to students on, for example, suitable enquiry methods,
the interpretation and evaluation of findings, and appropriate modes of presentation.

133



Students are expected to submit their project proposals within the required time, finalise
their topic areas and refine the topics, consult relevant information for tiogacts, and
design plans for the enquiry.

Teachers need to ensure t hat.Forkeachepithewi# ct s
involve:

arranging regulameetings with studentt the different stages;
ensuring that class time is allocated te fginoject work; and
0 examining proposals, data atmfinal draft of projects.

O«

O«

The details of the design of SBA are provided in the Regulations and Assessment
Frameworks and Schobhsed Assessment Teaclieksandbook for the year of the
examination, whiclare available on the HKEAA website.

al

| t shoul d be not edond ad!| eSnBeAn ti si M ott hseatac uirardidc L

consideration the wide range of student ability and avoitluly increasing the workload
of both teachers and students. Dethilformation on the requirements and implementation
of the SBAand samples of assessment taskprovided to teachers by the HKEAA.

5.5.5 Standards and reporting of results

Standardgeferenced reportingSRR) is adopted for the HKDSBNhat this meas is that
candi dat es 06 | e vaeelreportea fwith pederefice tonaasat ok standards as
defined by cut scores on theark scale for a given subject. Standards referencing relates to
the way in which results are reported and does not involve amgel in how teachers or
examiners mark student work. The set of standards for a given subject can be represented
diagrammatically as shown in Figure 5.1.

Cut scores

i i i i i Mark scale

Figure 5.1 Defining Levels of Performance viaCut Scores on theMark
Scale for aGiven Subject
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Within the context of the HKDSE themgefive cut scores, whiclareused to distinguish
five levels of performance (5), with 5 being the highest. A performance below the cut
score for Level Isl abel |l ed as AUnclassifiedo (U).

For each of the five leaals, a set of written descriptangas beemevelopedo describe what

the typical candidate performing at this level is able to do. The principle behind these
descriptors is that they describe what typical candidates can do, not what they cannot do. In
other words, they describe performance in positive rather than negative terms. These
descri pt or savree pargeesoe, astd radiyceomeppliyt peecisely to individuals,
whose performance within a subject may be variable and span two or more levglesSam

of student so6 wor &ttairenentare providedio dllustrate vhe standarold
expectedf them These samples, when used together withee descriptors, willclarify

the standards expected at the various levgiedbrmance.

In sdting standards for the HKDSE, Levels 4 andrBset with reference to the standards
achieved by studentsvarded grades D in theHKALE. It needs to be stressed, however,

that the intention is that the standards will remain constant over timoe thepercentages
awardedo different levels, as these are free to vary in line with variations in overall student
performance. Referencing Levels 4 and 5 to the standards associated with the old grades
AiD is important for ensuring a degree of continuity wpidist practice, for facilitating
tertiary selection and for maintaining international recognit®ecure monitoring tests are

used to ensure maintenance standards over time.

The overall level awarded to each candidstenade up of results in both the picb
examination and the SBA. SBA results for Liberal Studiesstatistically moderated to
adjust for differences among schools in marking standards, while preserving the rank
ordering ofstudentsas determined by the school.

To provide finerdiscriminaton for selection purposes public assessmenthe Level 5
candidates with the best performance have their results annotated with the symbols ** and
the next top group with the symbol The HKDSE certificate itself records theelel
awarded to each caidite.
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Chapter 6 Learning & Teaching Resources

This chapter discusses the importance of selecting and making effective use of learning and
teaching resources, to enhance student learning. Schools need to select, adapt and, where
appropriategdevelop the relevant resources to support student learning

To assist schools in implementing ttieeeyear senior secondagurriculum, EMB will
continue to provide them with additional funding and to allow flexibility in the use of
resources to catdor their diverse needs. Schools are advised to refer to the relevant and
latest circulars issued by EMB from time to time.

6.1 Purpose and Function of Learning and Teaching Resources

The purpose of learning and teaching resources is to provide a basisafomg
experiences for students. Learnirgsourcesnclude not only textbooks, workbooks, and
audiovisual teaching aids produced by the EMBd other organisations but also
web-based learning materials, IT software, the Internet, the media, resoutbesniatural
environment, people, libraries, etc. All of these should be drawn upon to help students to
learn, broaden their learning experiences and meet different learning needs. If used
effectively, they will help students toonsolidate what they haviearnt, extend and
construct knowledge for themselves, develop the learning strategies and generic skills they
need, and reflect on their values and attitudes. Teachers can also make use of learning
resources to provide scaffolding for knowledge constadinat goes beyond their confines,
thus supporting studentsd | earning to | earn.

In Liberal Studies, learning and teaching resources are important to theefgglgy

learning process in two ways. Firstly, they provide relevant background information and

basic knowledge of perennial and contemporary issues. Learning and teaching resources can
compl ement st udent s 6-based kedtning expariehses anah hy tleec h o0 o |
foundation for further enquiry and discussioHowever, they should not beme
straitjacketdimiting the directions, scope and depth of learning and teaching.

Secondly, learning and teaching resources serve to bring out different values, interests,
views, opinions and controversies of the evolving isstié® provision of sources of
learning and teaching materidi®m a variety of culturedelps students tappreciate
diversity, the pluralistic nature of society and the existence of magnminorities, the
privileged and the disadvantaged, etc.
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The learning and teaching resour@@e not necessarily all chosen or developed by the
teacher. Studentsan use their initiativéo identify, propose and select learning resosirce
Having different socieeconomic and cultural backgrounds, the students might see issues
very different ways and have different choices of material. Their suggestions can
complementhet e a ¢ h e r amdprovide @ vaciety qgferspectivesn issues

Authentic learning and teaching resourcesll inevitably exhibit different ideological
backgrounds, worldviewssalues, perspectives and paradigms. They should not be treated
as information and fact to be studied and memorisedadartefacts to banalygd and
evaluaedcritically.

In view of the evolving and evehanging nature of issues to be studied iretab Studies,
it is inconceivable that the learning and teaching of Liberal Ststliesldrely ontextbooks.

The controversial nature of many issues requin@s$ studentshave access to a rangé
materials so that theyare notbound byone or a very sall number ofperspectives.

6.2 Guiding Principles

The followingarebasic considerations in the use of learning and teaching resources:

o} They should be in line with the curricum aims and contain the core elements of the
curriculum.

o} They should arouse steacht s6 i nterest , motivate them t
tasks and inspire them to highender thinking.

o} The choice of materials should take intc

experiences. They should provide access to knowledge as welffatdgugito help
students to progress in their learning.
o} They shoul d cater for student so i ndivid
activities at different levels of difficulty and a variety of different learning
experiences.
They should promote indepesnat learning by complementing and extending the
learning activitiewithin and beyond the classroom
The language used in the learning resources shouldékighstandard.
They should present information and ideas accurately and effectively.
They shouldacilitate discussion and furthenquiry.

O«

O« O« O«

O«

They should be affordable in terms of financial costs as well as of the time and effort
required to prepare or acquiteem
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6.3 Commonly Used Resources for Liberal Studies

6.3.1 Learning and teaching resources provided by EMB

To assist schools in managing curriculum change, EMB has provided them witks@pne
curriculum resources directory servicehetp://www.ed.gov.hk/cr. The directory provides a
central pool of readyo-use learning and teaching resources and lLsefierences
developed by MIB and other parties. Th&/eb-based Resource Platform for Liberal
Studies can be accessed via this resources directory service, or directly at
http:/As.edbhkedcity.net. It serves teachers throughgoing provision of learning ad
teaching resources. It is developed in collaboration by & Bnd theHong Kong
Education City HKedCity).

On this Resource Platform, various types of teaching and learning resources have been
planned and are being developed, including:

Relevant Coocepts: These are examples of major concepts within the six modules, and
explanatory notes on these concepts will also be provided.

Teaching Packages: These are idsased sample packages of teaching and learning
materials, including teaching plans, redaev teaching materials, thinking tools,
assignments, and suggestions on extended study.

Resources Bank: This is a bank of searchable learning and teaching resources of various
kinds.

Bilingual Glossary: This webased glossary consists of references easd words and
phrases frequently used in the learning and teaching of this subject.

Other items, such as literature selections and basic data on suggested IES themes.

The learning and teaching resources in the resource platform are not meant toitieedefin

and exhaustive. For teachers new to the subject, the resource platform may be treated as a
oneclick starting point for copyright cleared materials that can get them up and running.
Experienced Liberal Studies teachers, workingaindem with their tsdents, wl feel at

ease in selecting, editing, analysing, evaluating and criticising relevant materials provided in
the website. The use of the website is also not mandatory.

6.3.2 Textual resources

Textual resources such as books, journals, reports anoingmts are important learning and
teaching resources for Liberal Studies. Official documents and reports, both local and global,
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are part of the essential sources of information for studying perennial and contemporary
issues. They are usually good souroésinformation on the latest societal and global
developmentsOfficial viewpoints howeverhave to bebalanced byresentingviewpoints

from NGOs civil society andthe private sector. Teachers and studer#s alsoresort to
academic books and journdisr more rigorous analgs. However, the authority of any
expert should always be seen as providing one miimber ofpossible perspectives @m

issue butnot as having the final word.

6.3.3 The Internet and technology

The massive increase in the quantfyinformation available today is causing us to adopt

new approaches to learning and teaching. The Internet has become a powerful resource base

and a readily available learning tdolr everyone Educators no longdrave toact asthe

sole source of knowdge aboua subjectThe strategic use of technology has the ability to

transform learning and teaching by enhancing student engagantintproving accesso

knowledge Technologyhoweveri s a means, not an end. The 0:
teachng is already givingpnay t o t he Oguide on the sidebd &
fount of all answersteachers willfacilitate learners to asthe right questions. They will

help studentgonstruct their own knowledg&tudentswill move away fromrote learning

towards the development diigherorder critical thinking skills.

Technology, includindT, helps learning in thiollowing ways:

providing audievisual aids for difficult concepts;

helping the search for information from various sources aaddlng large
guantities of information;

allowing students to work at their own pace, including using specially designed
software;

enhancing interaction among learners, resources and teachers;

providing platforms for collaboration among learners and tearhad

facilitating thelearnefs acquisition of informationdevelopment of critical thinking

and knowledge buildingwith teachers providing the necessagyidance and
support.

Ox¢

Ox¢

Ox¢

Ox¢

Ox¢

Ox¢

For Liberal Studies, the use of IT provides an instant and global plaftbortime articulation

of different values, views and opinions. Thus, the interaction and discussion are not
confined to any locality or social group. The multiplicity of standpoints and perceptions is
highly beneficial to the learning and teaching of Lib&tadies.
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The information gathered through Bhould be treated with careowever Teachers and

students should be aware of thalueladenand oftenselectiveinformation provided in
software, web sites, chat gr dshqkl besuspehded our na
when sources of information are anonymous, paatm even falsified. The validity and

reliability of any claim should be checked and substantiated by other sources of information

and evidence.

In using IT to conduct enquiry in Lib&l Studies, teachers should take note of the
possibility of the digital divide. Support should be provided to students from IS&&r
families, who may lack access tbflacilities at home.

6.3.4 Mass media

The medialike the Internethave become importasburces of information for teachers and
students engaging in the enquiry prodeskiberal StudiesThe medigprovideinstant and

global information They also articulate different values, views and opinions which are
essential to the enquiry process Liberal Studies. Their inquisitiveness and
comprehensiveness cover various dimensions of the evolving perennial and contemporary
issues. Nosiextual materials from the media could elevate the learning motivation and
efficiency of some students with differelearning styles.

However, messages from the mass media need to be deconstructed. Students should be
guided to take into accoumihe possibleideological motivesand modes of operatioof

various media institutiongnformation presented in the mass meshould not be seen as

the full fact orthe wholetruth.

6.3.5 Other non-textual resources

Other nonrtextual resources such as photographs, posters, maps, audio records and video
records not available in the mass media or the Internet can also be imjeataimg and
teaching resourced/isual representatiareveal worldviews and paradigms of the time.
Audio andvideo recorthgs made bypeopleof different localities and social groups reveal
interestingfirst person experiences and responses with respéice changing physical and
human world. An empathetic understanding becomes more possible tlciiviies based

on suchmaterials.
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6.3.6 Community resources

A major strategy and characteristic of curriculum development is the call for partnership
among dl parties.Many parties can contribute in different ways to helping our students to
learn effectively. Parents and alumni can be promising sources of support to the learning
and teaching of Liberal Studies, if the school can strategically network thesolarittheir

help. There are different ways, other than sponsorship, for parents and alumni to show their
support to schools. Their diverbackground, experiencesnd connectionsan contribute

to widening standddevelop;@ mutiper peotivies. Please refer to
Appendix 16 and p.178 for an example of how alumni contribute to the learning and
teaching of Liberal Studies mmeschool.

Community organisations and NGOs wakdifferent levels and with diffemt interests.

Within their specific domains, they can provide valuable information, standpoints, views

and opinions through their publications, reports and web sites. ditesyften willing to

conduct talks and briefing sessions arganiseactivities forteachers and studentEhe

Web-based Resource Platform for Liberal Studies has listed a numbefFfof i ends of Li |
Studi esd6, whi c tedtasuppoinyg thelsarningpamheaching of the subject

in different ways.

Being a target of study ispecific modules or IES, community organisations and NGOs can
provide students with interview opportunities as well as access to their databases, internal
workings and even decisianakingprocesses.

Public facilities such as parks, museums, libraries] #re information centres of
government departments can all provide rich sources of material for learning.

6.4 Flexible Use of Learning and Teaching Resources

Given the vast variety of possible sources of learning and teaching materials for Liberal
Studies,teachers should exercise their professional judgment in choosing and adapting
resources for use in the learning and teaching of Liberal Sfistiess to support a wide
range of pedagogies and suit the needswide range oearners.

6.4.1 Fitness for purpose

The use of resources should fit the pedagogaabose In designing a rokplay activity,
background information regarding the different parties involved and the scenario chosen
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should be provided. Such information may be provided to students iorthef newspaper

clippings, video clips or rolspecification sheets written by the teacher. In implementing
OReading to Learnd, ample good reading mater
organising lifewide learning activities, suitable commity resources such as museums and
nongovernmerdl organisationshould bexplored.

Sometimes a learning activity may involve different kinds of learning and teaching
resources so as to maximise learning effectiven®gpendix 14 on p. 175 provides an
exenplar of a school making use of resources in the Hong Kong Wetland Park together
with advancecdommunicatiortechnology and PDAs to conduct a field study.

6.4.2 Catering for learner diversity

The use of resources should mdet different needs and learning styles of students. Some
students respond well to textual information, some to visual representation, aftikeysto

resourcesn ot her formats. The resources wused sho
characteristicand fit their learning styke They should also encompass a range of different

formats so that students can learn to learn with different types of resources and develop
different cognitive faculties.

6.4.3 Language issues in learning and teaching resources

The EMB will continue its efforts to develop teaching resources for Liberal Studies in both
Chinese and English. Studestsouldmake reference to both Chinese and English learning
resources, irrespective of MOI they use to learn the subjeeti®the naire of the subject,

it is often necessary for students to access authentic information and resources, which are
not necessarily availabletnh e i r s c.hVberel thatsis tHd Calsthere is no reason to
refrain from using Chinese materials to studydrdd Studies for classesing English as

MOI, andvice versa sincestudents in Hong Kong study both languages througtiait

years of schooling. With appropriate assistance (such as provision of a glossary), there
should be no problem fdenglishmedium instruction(EMI) classes to discuss and study
information written in Chinese for Liberal Studies lessdBy the same token, it is not
always necessary to translate materials originally written in English for use in
Chinesemedium instructiofCMI) classes.
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6.5 Resource Management

Knowledge Management (KM) is the process through which organisatiake the most

of their intellectual and knowledggased assets. Most oftenaking the most afuch assets
meanssharingknowledge and experien@mongstaff, with other schoolsand even with

other sectors in an effort to devise best practices. The culture of sharing is the key to success
in KM. Schools should make arrangements and provide opportunities for:

ol teachers and students gbare learning and teachingso@rces through the Intranet
or other means within the school; and
0 teachers to reflect on their teaching when using different types of learning and

teaching resources, and foprofessional development groups face to face and
electronic sharingf expeiences.

Keeping aconstantly updated resource bank covering the broad curriculum of Liberal
Studiesconstitutesa very important factor fosuccess in théearning and teaching of the
subject. It has to be built up and maintainedthyjoint effort of teachers and students.
Good work from past students (especially their IES products) carabery valuable
reference resource father studentsPlease refer to Sectiah4.5in Chapter 3 for more
suggestions ohuilding up and managing resources for the subject in school.
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Appendix 1
Suggested Themes of Enquiry for Independent Enquiry Study (IES)

Media

The rapid development of information and communication techngl&l) has changed

the profile of the mass med It has also brought many changes to our lifestyle and
interpersonal relationship3he sheeramount of informatioravailable inthe media is so
overwhelming and pervasive that our views and values are inevitably influenced
unconsciously. With their pacular interests and viewpoints, media producers disseminate
sets of informationpermeated with their particular values through thmwoducts. In a
heterogeneous media world, we need to learn to be discerning and, eventually formulate our
own personal w@wpoint. We must recognise the powerful impact the mass media have on us,
and find ways to enhance media quality in our city.

The mass medianfluence issues related tsociety, culture, technology, science and
environmental conservation. For example, hit mass media depict gender and social
groups is reflected in our society and culture; and extensive media coverage on issues such
as environmental conservation also stimuthseussion and concern

Possible questions for enquiry

The theme can be explarehrough the following questions, which conniécdo the
Areas of Study:

6 To what extent do the mass media propagate certain values and lifestyles?
do these values and lifestyles influence individuals?

6  With the rapid development o€T, in what ways d the mass media influence
our lifestyles and interpersonal relationships?

6 What roles do the mass media play I

6 In a media world with mixed messages and valbesy can we decide on our
own views?

6 What factors influece the operation of the mass media?

6 What is the relationship between mediabglization and the development of
ICT?

6 In what ways do the mass media influence the general public and cult
development?
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To what extent does the way gender and social gratpslepicted in the mass
media help to promote Hong Kong as an equal society?

To what extent do the mass media promote environmental conservation in H
Kong?

How can the quality of the mass media in Hong Kong be improved?
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Education

The significance oéducation in human development is well documented in the Universal
Declaration of Human Rights, the International Covenant on Economic, Social and Cultural
Rights, and the United Nations Convention on the Rights of the ,@Hlilaf which consider
Areogi widucationd a basic human right. Howev
extremely uneven globally. In developed societies, controversies have arisen with regard to
the direction, rationale, curriculurdesignand implementation of education. Thesee
contradictions between traditional values and those of a knowlsakpal society. The

school has to balance different demands and expectations, and help students to pursue
selfactualisation, so that they can find their place in society. In addiidwmances in
science and technology have prompted changes in educational content and method. This has
helped schools, teachers, and students to embrace a paradigm shift in learning and teaching.
In contrast, millions of children in less developed sociedtidsremain deprived of basic
educational opportunities.

Possible questions for enquiry
The theme can be explored through the following questions, which cabnedhe
Areas of Study:
6 What do young people feel about their educational journey?
6 Does eduation necessarily make someone a cultured person?

o Is there a connection between general education and the spread of gender e
in society?

6 Has the Ahuman righto to educati on
gender, religion, and social status

6  Should the school system deliver only mainstream values?

6 Why has Al earning to | earnd becomy
worldwide?

6 How are educational policies made in Hong Kong?

6 How effective is Hong Kong in implementing educatbreform? Wtlat are the
obstacles? What possible solutions are there?

6 What impact has the developmenti@f on education?

6 What contribution has education made to environmental conservation
sustainable development?
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Religion

Since time immemorial, human beings baween exploring spiritual life through different

forms and pursuing the goal and meaning of life in different ways. For many individuals,
religion inspires reflection on questions suchtl@Esmeaning of life and the origin of the
universe, and gives themmt r engt h and spiritual support. I
of self, of others and of the world. Religion is inseparable from culture and art, and exerts a
profound influence on them. In Hong Kong, religious groups plagry active part in

sociey . I n todaydés worl d, the rol esgreathyd@rossnf | uen
and within cultures. In some cases, for cultural and political reasons, religion can be a cause

of conflict and hatred. As science and technology continue to progediggsons may be
reinterpreted, and be disseminatea ivariety ofways.The human pursuit of a spiritual and

inner world remains a force in society.

Possible questions for enquiry

The theme can be explored through the following questions, which camnre the
Areas of Study:

o Is believing in religion a sign of weakness? How does religion provide individuf
with purpose and moral strength?

6 How does religion provide meaning and answers to the issues of fate, hu
suffering and natural disasters?

o Do religious activities such as prayer, meditation, pilgrimage and confess
el evate oneds spirit?

6 What is the role of religion in cultural development and social welfare provisg§
in Hong Kong?

6 In what ways do Chinese people express their religious sensirtteough art,
architecture and literature?

6 Why does religion at times become an obstacle to human development, eV
cause of war and hatred?

6 What is the role of religion in the political arena in the modern world?

o Is faith compatible with science? Whatthe difference between religious faiths
and superstitions?

6 Does science and technology assist or impede the spread of religion?
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Sports

Sport is a vital element in healthy living, and is closely related to social, emotional, physical
and mental devepment. The place of sport in a society is determined by, for example, its
history, the economy, attitudes to gender, and the mass media. A healthy and positive
lifestyle is the goal of every individual, and should be highly valued in society. The
realisaton of this goal depends not just on personal effogovernments should also
support and promote it. In many societies, sport is linked closely with commerce and
politics, and with outbreaks of violence, gambling and other problems, which have an
adverseaffect on the community in various ways. The development of science and
technology enables athletes to keep setting new records, but it also creates new issues
concerning health and ethics.

Possible questions for enquiry
The theme can be explored throudle following questions, which conneittto the
Areas of Study:
6 How does participation i n scpmidence?r el
6 How important is physical activity to personal health?
6 Are there any links between sporting behaviour and ¢énlpnance of athletes?

6 Inwhat ways has the development and promotion of physical activities reinfor
or challenged traditional gender roles?

6 What strategies should Hong Kong adopt to promoteldifig participation in
physical activities?

6 Whatistheonnecti on between sports perf
social and political development?

6 How do commercial interests control the development of sports?
6 How can violence, fraud and gambling be tackled in the world of sport?
6 What role do sports touaments play in the international arena?

6 In a modern city, how can suitable venues and facilities be provided to encouj
participation in sport?

6 How does science and technology enhance sports performance?

6 What problems are raised by the taking of drug®rmer to enhance personalf
performance in sport?
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Art

Through art appreciation and creation, individuals enrich their lives and widen their outlook.
But it takes much more than enthusiasm and talent for a young person to take up a career in
art. Hong Ko is a society of diverse cultures, where Chinese and foreign elements interact,
and there is a rich local heritage. The commercial orientation of the city has made it difficult
for traditional art to flourish. However, new creative skills and communitaichnologies

have opened up possibilities for creative art development and promotion. There has been
considerable controversy about the place of artistic creation in Hong Kong; and there is
concern about whether the development of art and cultdegs ng behi nd Hong
achievements ibusinesghe economy and technology.

Possible questions for enquiry

The theme can be explored through the following questions, which cahnedhe
Areas of Study:

6 How does art develop individual potential and icate values?

6 How should young people who are dedicated to art creation or performance
for their life and career?

6 Is gender a relevant factor to an individual in terms of artistic development
sensitivity?

6 How do people conserve cultural heritagel romote cultural exchange through
art creation?

6 How do we assess the importance and value of art to Hong Kong society?
6 Isthere a place for art creation and development in Hong Kong society?

6 What are the similarities and differences in terms of the ldpreent of art and
culture in Hong Kong and on the mainland?

6 Doeshigh technology impede traditional art development?
6 What impact does communication technology have on the development of artf

6 What connections can be drawn between aesthetics and envirahmg
conservation?
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Information and Communication Technology (ICT)

The rapid development and popularisation @ has brought major changes to our lives,
work, learning and leisure. Technology influences the way people communicate and relate
to each othe The extensive application of ICT in industry, commerce, education and
medicine has accelerated the development of society and its connections with other places,
which has promoted economic development. ICT has brought considerable advantages to
individuals and society, but it has also produced problems, such as computer crime, threats
to human rights and privacy, issues related to intellectual property; and the digital divide
between those with and without access.to

Society needs to be aware of tlaetbrs which influence ICT development, and the impact
of ICT development on the management of resources and environmental conservation.

Possible gestions for enquiry
The theme can be explored along the following questions, which comrtecthe
Areas ¢ Study:
6 What factors affect the development of ICT?

6 How does the popularity of ICT influence communication and hum
relationships?

o I n what ways does | CT influence pegqg

6 What threats does the popularisation of ICT impose on personal sigtiisas
those of privacy and intellectual property?

6 How can individuals, the government, NGOs, commercial and internatiof
organisations help Hong Kong solve the problerthefidigital divided?

6 How does the wide application of ICT in education in Hongné( affect the
development of science and technology?

6  What opportunities and challenges does ICT bring to the global economy?

6 Does the development of ICT promote the development of democracy
governmental control?

6 What effect does ICT have on resource nagement and environmentall
conservation?
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Appendix 2
A Sample Design for Teaching a Topic in Integrated Humanities

The following is a teaching plan designed by a teacher of Sha Tin Methodist College on a
topic in Integrated HumanitiggH) (S4i 5).
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Appendix 3
Preparing for and Facilitating Student Group Learning

Students in United Christian College have many chances to conduct group discussion when
they are at junior secondary level. Teachers employ different semteg help students
acquire the skills needed for successful group discussion and ensure the smooth running of
group learning activities in class. This kind of learning experience in the junior forms is
very good preparation for students to participatecsively in Senior SecondaryLiberal

Studies lessons, where they will have many opportunities to engage in group discussion.

The following strategiesfor organising group discussion and facilitating student
participation in it are shared by a teacher wiegrated Humanitie§lH) (S1-3) in that
school.

1. Forming of groups

At the beginning of the school year, students are asked to divide themselvésumto
groupsfor group discussiqgrelect a group leader for each group, and submit the name list to
the eacher for final approval. For classes involving group work, a special seating plan is
adopted so that the groups are seated in the order of their group number, each around four
desks. The grouping and the seating arrangement are the basis for grotigsatbivibe
conducted throughout the school year. With this arrangement, the classes form groups very
efficiently whenever the teacher asks them to do so.

2. Variations in grouping

When the students have become used to the practice of forming groups diahikae

with each other, the teacher may introduce some variations to the grouping by, for example,
asking each group to swap one or two members with another group. This allows students to
develop different collaborative relationships and group dynamics.

3. Preparation of group discussion

Sometimes the teacher may design a group act
part. In this case, the teacher will inform the students about the group task in the upcoming
lessons and explain the purpagegroup discussiomnd general arrangement for the task.

Students will be told to prepare for the taskth eachonecollecting relevant information
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and materials for sharing and discussing with other group members. This encourages
students to take moresponsibility for their learning.

4. Supervising group discussion in class

While students are working or discussing in groups, the teacher keeps an eye on the
progress of the class. As a general rule, the teacher refrains from contributing ideas or
opinios t o the groupsé discussion but wil.l i nt
moved in a wrong direction or has difficulty in continuing their discussion.

5. Postdiscussion reporting

It is common practice for the groups to share the results afrtug discussion with the

class. Sufficient lesson time has to be allocated for reporting if the groups are assigned
different tasks. Where all the groups are working on the same task, the teacher may save
time by picking only one or two groups for sharingl avholeclass discussion. The rest of

the groups may be asked to report in their learning journal, or as part of a written
assignment.

In cases where the groups are asked to finalise their discussion results after class and report
in the next lesson, thedcher requires the students to upload an electronic copy of their
presentation onto a designated location in the school intkmfetehand Students may

make their classroom presentation with the computer which is logged on to the intranet.
This helps tanake the presentation flow smoothly.

|l nt ernal assessment can also help to enhanc
performance in presentation is assessed individually as part of the internal assessment for

the subject. If students understatitht they need to give at least one individual oral
presentation during the school year, thbgcome more active in taking up this
responsibility.
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Appendix 4
Supporting the Learning of Students from

Lower Socio-economic Status (SES) Families

There isalways concern that students from less affluent families are disadvantaged in their
learning in various ways. Their exposure to society and the world is often limited by the
resources they have at their command. It is often claimed that students frorasfamtth

fewer resources shy away from class discussion, not only because of lack of confidence, but
also due to theiperception that they havecanfined view of life.According to this view,
subjects such as Liberal Studies, which puts more emphasisringing in personal
experience and exposing onedelfdifferent issues in societgnight further aggravate the
differences in learning between these and other students.

Experience in teachinglH) (S4'5) in Nam Wah Catholic Secondary School does not
support such preconceptions. In a class discussion on different styles of life in Hong Kong,
classmates from lower Soeazonomic Status (SES) families shared their knowledge of the
way poor families live with confidence. The other students listened with igitesest and

were very impressed by these authentic experiences of people around them.

The IH teacher considers that, with appropra&tpportfrom teachers, students from lower
SES families have a great deal to contribute to the class learning afidHnach to gain
from it. He makes the following suggestions for promoting a supportive culture in school,
building peer support among students, and enhancing thegstefm, so that the class can
reap the full benefit from sharing their life experiences

1. Preparing students for sharing their experiences

It can be very difficult for a student to share personal experiences with others as this touches

on their private lives. However, students may feel less anxious if they are prepared
psychologically ancequipped with certain presentation skills beforehand. The IH teacher
encourages students to focus their sharing of experience on the contribution it can make to
the class in |l earning I H, and not on the fAow
own experience if they want to, but they can also share stories they have gathered through
conducting community service; and they are advised that, even when they are talking about

their own experiences, they can attribute them to another person.
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2. Enhanci ng st u-eseentlsodghsesvicd learning

The school gives students many opportunities to be involved in community service. The
participation rate has been high and the feedback from students has been positive. Students,
rich and poor, appreciatine importance of love and the value of giving love to others
through serving them. This strengthens peer support and reinforces a supportive school
culture. Students come to recognise their own values and build up thesstedm in the
process of helpg those in need.

3. Widening studentsd horizons

To ensure that students, regardless of their semamomic background, have a good

exposure to society, the teacher and his colleagues applied for fundingwidéfeearning

and used itto arrangeougirs and Vvi sits to widen student s
weeks before the WTO Hong Kong Ministerial Conference was held in December 2005, the
teachers took students to Wanchai to see the vientigs big international event.

4. The school culture

Nam Wah Catholic Secondary School has a strong supportive school culture. The school
organises two fundaising activities each year to help studemtsfinancial need. The
activities are welsupported by students, teachers, parents and alumni. The fusdaitaa
provide financial support to students and often meet urgent indedexample, the buying

of sweaters in winter.
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Appendix 5

Examples of Schemes of Work on Cross-modular Topics

Example 1:Avian Flu

Effect of Avian Fl u
(Suggested lesson time: 2 hours)

1 With respect to the threat of Avian Flu, which
aspects of the quality of life are seen to be mot
important, and by whom?

1 How, and to what extent, have Hong Kong
residents and related organisations contributec
the prevention of the spread of Avian Flu?

Avian Flu and @Gobalization
(Suggested lesson time: 4 hours)

9 To what extent does AviarlFlead to
international cooperation?

1 Does the fight against Avian Flu lead to better
understanding among different countries and
multi-national corporations or intemfgiconflicts
among them?

Reflection on Public Health Issues Arising from

Avian Flu

(Suggested lesson time: 6 hours)

1 How is the understanding of Avian Flu and
related precautionary measuedtectedby health
information, social expectations, personal valu
and beliefs in different cultures?

1 Should the patent for Tamiflu be compromised
the sake of preventing the spread of Avian Flu
certain countries?
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ality of Hife n g

Kong Resi

Module 2, Theme 1

Which aspects of the quality of life
are seen to be more important?
Which are seen to be immediate
needs?

Module 2, Theme 1

How can individuals or organisations
contribute to the maintenance and
improvement of the quality of life?
What are the obstacles to their
efforts? Which groups of people are
the most affected if these obstacles
are not removed?

Module 4

What are the characteristics and
trends in the development of
globalization?

Module 4

Does the spread of globalization
promote international understanding
or cause greater conflict among
ethnic groups, religions, cultures and
political entities?

Module 5, Theme 1
I n what ways is pt¢
understanding of public health
affected by health information, social
expectations, personal values and
beliefs in different cultures?

Module 5, Theme 2

In the area of public health, how is
the development of science and
technology affected by various




1 To what extent is the informatiesharing system
among different countries effective with respec
to the control of the spread of Avian Flu? Why?
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factors, and what issues are
triggered by this development? How
can the fruits of scientific and
technological research be respected
and protected?

Module 5, Theme 2

What challenges do different sectors
of society, the government and
international organisations have in
maintaining and promoting public
health?




Example 2: ShenzhouwV!I

Shenzho¥! and Aspiratiors
(Suggested lesson time: 4 hours)

1 With reference to sharing of ttghenzhow!
astronauts, how would you strike a balance
among nationatommitment, family
responsibilities and

ShenzhoWI and National Identity
(Suggested lesson time: 2 hours)

1 To what extent didhe launching oShenzhow!I
and related media reports promote the nationa
identity of Hong Kong residents?

ShenzhoWI and the Development of China
(Suggested lesson time: 9 hours)

T Why is theiSkenzaodispr ops
China? What are the factors promoting the
development oherospace technology in China~

T What are the ef Sherzlios
projects on economic and social development |
China? To what extent has the overall national
strength been changed?

1 What factors facilitate or impede female
participation in he development of aerospace
technology in China?

1 How do different stakeholders in China benefit
from the development of aerospace technolog)
What are the costs and who bears them? Are t
worth it?

1 Do you agree that China should keep investing
substantibresources in developing aerospace
technology? Why?
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Module 3, Theme 2

To what extent have the traditional
concepts of the family been
maintained in modern Chinese life?
Why?

Module 1, Theme 1

What factors influence the
self-esteem of adolescents? How is it
related to adol es«
aspirations for the future?

Module 1, Theme 2

What motivates Hong Kong

adolescents to participate in
community affairs?

Module 2, Theme 3

To what extent do Hong Kong
residents regard themselves as local,
national and global citizens? How are
their identities shaped? In what ways
have their different identities affected
their daily lives?

Module 3, Theme 1

® How have the changes in living
standard and the way of life been
viewed across the whole country?

Q To what extent have the reform
and opening-up affected the
overall national strength of the
country?

O To what extent are sustainable
development and cultural
conservation feasible in such a
rapidly developing country? What
are the challenges and
opportunities?



Shenzhow! and International Relations
(Suggested lesson time: 3 hours)

1 PremerWen Jiabee mp h a sQushemdan Module 3, Theme 1

Sspace activities are I n what ways has
undertakings of sciences apde a c\éeére participation in international affairs
willing to join hands with people all over the affected the overall development of
world for peaceful use of spade. To wh a  the country?

has PremieYWerd s a s p enrealisedd n Module 4

Does the spread of globalization
promote international understanding
or cause greater conflict among
ethnic groups, religions, cultures and
political entities?

ShenzhoWI and Sustainable Development
(Suggested lesson time: 2 hours)

1 Does the development of aerospace technolog  Module 5, Theme 2
contribute to the welbeing of human beings or Can science and technology provide
make human life more miseraBl&/ho enjog new solutions in the prevention and
the benefits and who should bear the costs? control of diseases?
Module 6, Theme 2
How do science and technology
match with sustainable
development? What are the
constraints?
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Example 3: Beijing Olympic Games

The Olympic Games in Beijing and National Development
(Suggested lesson time: 6 hours)

What kind of beneft can the country gain fron
the Games? Who will gain?

What are the costs involved in orgging the
Games? Who payhem?

How is the Beijing Olympics being perceived
internationally? How does it affect the overall
development of the country?

To what extent has the preparation for the
Beijing Olympics been consistent with
international standar@s

Beijing Olympic Games and Chinese Culture
(Suggested lesson time: 2 hours)

l

T

To what extent have Chinese traditional custon
beenembedded in thBeijing Olympics? Why?

What kinds of values and cultural practices hay
influenced the preparation for the Olympic
Games? What impabave they had?

Beijing Olympic Games and Hong Kong
(Suggested lesson time: 6 hours)

T

To what extent havelong Kong adolescents bee
motivated to participate in local events by the
Beijing Olympics and the 2008 Olympic
Equestrian Events to be held in Hong Kong?

With respect to the 2008 Olympic Equestrian
Events, which aspects of the quality of life are
seen to be more important, and by whom?

How do the Beijing Olympics and the 2008
Olympic Equestrian Events influence the local,
national and global identities of Hong Kong
residents? Why?
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Module 3, Theme 1

O To what extent are sustainable
development and cultural
conservation feasible in such a
rapidly developing country? What
are the challenges and
opportunities?

QO Inwhatways has Chir
participation in international affairs
affected the overall development
of the country?

O How has the Cent
Government dealt with the effects
of reform and opening-up?

Module 3, Theme 2

To what extent are these traditional
customs of significance to modern
Chinese society?

Module 4

Does globalization promote
homogeneity or diversity in culture
and values? Does it bring mutual
rejection or integration and
evolution?

Module 1, Theme 2
What motivates Hong Kong
adolescents to participate in
community affairs?

Module 2, Theme 1

Which aspects of the quality of life
are seen to be more important?
Which are seen to be immediate
needs?

Module 2, Theme 3

To what extent do Hong Kong
residents regard themselves as local,
national and global citizens? How are
their identities shaped?




Example 4: Disney: Can the dream come true?

The ADisneyo Dream
(Suggested lesson time: 7 hours)

1 With respect to the quality of life, what are the
actual and perceived costs and benefits for Ho
Kong of the constretion and running of
Disneyland, and to whom?

1 Does the Walt Disney Company promote
homogeneity in culture and values? How does
engage with Chinese culture?

1 How do the values and beliefs being promoted
t he Walt Disney Compa
understanding of identity and roles and their
relationships with others?

1 There have been many responses to a young
Hong Kong celebrity who acted as Snow White
How does an event such as this affect the
self-esteem, behaviour and aspirasof Hong
Kong adolescents?

Thei Di sneyo Real ity

(Suggested lesson time: 6 hours)

1 How do the operations of Disneyland affect the
environment and the use of energy?

1 How has the Hong Kong Government respond
to complaints about suspected government
collusion with Disney, exploitation of labour,
overprotection by patent, and discrimination by
the Disneylandmanagemer
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Module 2, Theme 1

O Which aspects of the quality of life
are seen to be more important?
Which are seen to be immediate
needs?

O How can individuals or
organisations contribute to the
maintenance and improvement of
the quality of life? What are the
obstacles to their efforts? Which
groups of people are most
affected if these obstacles are not
removed?

Module 4

Does globalization promote
homogeneity or diversity in culture

and values? Does it bring mutual
rejection or integration and

evolution?

Module 1, Theme 2

How are adol escent
developed and roles embedded

within different relationships?

Module 1, Theme 1

What factors influence the

self-esteem of adolescents? How is it
related to adol es«
aspirations for the future?

Module 6, Theme 2

How do the living styles of people
and social development affect the
environment and the use of energy?
Module 2, Theme 2

How does the government respond
to the demands of different social
groups? What is the impact of the
responses on the governance of
Hong Kong, the safeguarding of the
rule of law and the promotion of
socio-political participation among




1 What impact has Disnégnd had on Hong Kong"

T

The

Is the impact on Hong Kong the same as in otF
cities with a Disney theme park? Why

ADi sneyo Future

(Suggested lesson timehédurs)

T

How has the Hong Kong Government and othe
organisations responded to the impact of the
construction works and operations at
Disneyland on habitats, antiquities and
monuments? How should the government plan
extension worksat Disneyland? Whaghould be
the roles of the company, the general public an
NGOs?

China is planning to construct another g
theme park in Shanghai. With respect to
sustainable development and cultural
conservation, what issues should be considere
the negotiating table?
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Hong Kong residents? Why?
Module 4

Is the impact of globalization similar
or different between countries and
within countries?

Module 6, Theme 2
What responses could be made by

the public, different sectors, and
governments regarding the future of
sustainable development?

Module 3, Theme 1

To what extent are sustainable
development and cultural
conservation feasible in such a
rapidly developing country? What are
the challenges and opportunities?




Appendix 6
The Role of a School Principal in the Introduction of a New Subject

The principal decided to offer Integrated Humanifiéh (S4 5) in his school starting from
2003.He was glad that students were very interested in IH and it had a positive impact on
them. Having studied IH, students had a range of perspectives to share and their
interpersonal skills improved. He attributed this to the effort and teamwork of higteach

Besides its benefits to students, the principal decided to implement IH at this stage because
it could help to prepare teachers and the schooSénior Secondaryliberal Studies and

thus benefit future school development. He deployed several ytmauhpers to start
teaching IH because it was easier for them to adopt a new mindset and accept a new
pedagogy. These teachers will help the school to accumulate knowledge and experience
relevant to the teaching 8niorSecondaryLiberal Studies.

Reflectng on the implementation of IH, the principal noted that support from the school to
the teachers is very important. The tangible resources the school could afford to offer were
minimal. However, the principal gave his support through personal involveRe ok up

the leadership role in the initial stage of preparation; and he attended seminars with the
teachers, studied the curriculum guide with them, and had extensive discussion with them
about the implementation of the subject. At a suitable stagg\Jeethe teachers a free hand

to plan and organise their work. In the middle of the term, he reviewed progress with them
and gave them feedback and encouragement.

He also emphasised that one of important things a principal must do is to give teachers time
and opportunities to participate in professional development activities, because this helps in
building up their professional capacities and gradually brings very significant benefits to
students and the school.
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Appendix 7
Experience Sharing of a Liberal Studies Panel Chairperson

Sha Tin Methodist College offers both Integrated Humanitles (S4 5) and ASL Liberal
Studies. A composite subject panel is formed by 12 teachers of these two subjects, who have
different subject expertise and years of expegeinclH or Liberal Studies teaching. The
panel chairperson noted that the following points are vital for maintaining good
collaboration and enhancing peer learning among colleagues on the panel:

1. To recognise and respect the uniqueness and value of thembers

Like students, teachers have different strengths and needs. The panel chairperson can give
teachers who are very experienced and confident more opportunities to mentor teachers
with less experience. However, teachers who are inexperienced in te#idhan Liberal

Studies may need more help and support. The panel chairperson can offer support by
sharing his/her own work (e.g. lesson plans) and inviting the teachers to observe his/her
lessons. Also, rapport can be built by celebrating success witkableers and listening to

their difficulties in teaching as this will greatly enhance their confidence and sense of
belonging to the panel. Where teachers are independent and like to work on their own, the
panel chairperson should intervene only when #ekyfor help or when some irregularities

arise.

2. To maintain collaboration and to establish agoodteam spirit

As Liberal Studies panel requires a great deal of collaboration among teachers,
teambuilding is very important. Common lesson planning peyicdn be provided for
teachers who teach similar modules or classeomaluct collaborative lesson preparation

and reflect on teaching practice; and there should be panel meetings for the members to
report on recent developments, share their teachingierpe and collect feedback from

their peer colleagues.

3. To encourage sharing of resources

To encourage sharing of resources among members, a panel chairperson can start by sharing
his / her own resources with other teachers and encourage other téacletise same.
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4. To enhance peer learning

Common collaborative lesson preparatigreriods are very helpful for enhancing peer
learning. To promote peer learning, a panel chairperson can take the lead in offering lesson
observations and invite feedbackrh other members. Informal discussion after class also
allows teachers to share their experience fruitfully without pressure.
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Appendix 8
A Role-play Activity in an ASL Liberal Studies Lesson

A teacher in SKH St. Benediegplyastitpferdibematl ar vy Sc
Studies, in which students take different roles and engage in a debate on a controversial
issue.

The design

The issue AfShould the Northern Link be built t o
Lok Ma Chau?bo

Preparation Studentsare divided into five groups of four to five. They collect information
about opinions on the construction of the Northern Link

Teachers prepare respecification sheets with background information and
the views held by the following parties: represaunés from the Transport
Department, the Environmental Department, the railway, local residents and
truck drivers.

Class activity Students study the role sheets in groups. Two members from each group take
part in a debate on the issue, with the fesning the audience. Before the
debate, students are asked to write down whether they are for or against the
proposal; during the debate, they have to jot down the views of the different
parties; and after it, they are asked if they have changed their vieyi$ smd
why.

The advantages of roleplay

A

The teacher considers thatrgld ay can wi den studentsd per spe
change their stance on an issue after a short activity, they are at least exposed to other
viewpoints, and have an opporitynto develop empathetic thinking and understand the

positions taken bylifferent parties.

The key to success

The teacher advises that the issue chosen s
they can master the roles of those involved. Afram providing background information

on the issue under debate and the parties involved, the teacher can deliberately build in
Aconflictsd among di f f er-spacificatioro dheets. Debheding d e s i
after the debate is also importaatallow students to reflect on contrasting and competing
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Vi ews and consolidate their own under st andi
Debri ef i ng&dRonipi07Secti on

A detailed description of the relgday activity can be accessed in the Wetsed Resource
Platform for Liberal Studies. Please refer to the limitp:/As.edbhkedcity.net. After

selecting the | anguage, chooserdlLedromi nfgurdr
information.
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Appendix 9
A Group Discussion Activity in Integrated Humanities (IH) (S4i 5)

An IH teacher in C&MA Sun Kei Secondary School shared her experience in conducting
group discussion.

Choosing a topic for discussion

Poverty alleviabn was one of the key social policies mentioned in the iIZ®%olicy

Addr ess. The teacher wanted to arouse stude
awareness of poverty in Hong Kong. She arranged for students to hold a group discussion
ontheisue: AWhat should the government do to s«

Securing a knowledge base

Studentsd discussion can end up in empty tal
So the teacher asked the students to collect information omtpavéiong Kong and bring

it back to class for discussion. She also briefed them on some key concepts related to the
issue, such as absolute poverty and relative poverty.

Further input for a balanced discussion

The teacher noticed that the informationlecied by students presented only one side of the
issue. She also noted that the topic of poverty and the discrepancies between the rich and
the poor were rather remote from the experience of some students.

She, therefore, provided supplementary inforrmatio the factors leading to poverty, the
impact of poverty on families and the risk of intergenerational poverty. To provide
additional perspectives, she showed students a TV programme produced by Radio
Television Hong Kong on the services provided by llecéuntary organisations to help the
unemployed to seek jobs. The programme also introduced the measures taken by the
government, which were to be the focus of the upcoming discussion.

As the students were now equipped with factual information aboubphe the views of
different parties in society, and some relevant key concepts, they could start an informed
discussion on solutions to the problem of youth poverty.
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Studentsd interactions

In group discussion, students learnt not only to formulate arsgpréheir own positions on

the i ssue, but also to respect othersoéd vi ews
For example, when one group suggested that schools could providgsgtda training to
young students, another group argued thatsh woul d | i mit studentsod a

another group also expressed doubts about the kinds -oélptled training that could be
provided by a school. This kind of peer interaction helped students to deweltiple
perspectives.
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Appendix 10
A Concept Map Drawn by a Student

The following concept map represents the attempt of a student of Integrated Hunfit)ities
(S4i5) to summarise his |l earning about t he t
di stributiono.
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