(Final \ersion)

Personal, Social and Humanities Education
Key Learning Area

Tourism and Hospitality Studies

Curriculum and Assessment Guide
(Secondary 4 - 6)

Jointly prepared by the Curriculum Development Council and
the Hong Kong Examinations and Assessment Authority

Recommended for use in schools by the Education and Manpower Bureau
HKSARG

2007






Preamble
Acronyms
Chapter 1
1.1
1.2
1.3
1.4
1.5
1.6

Chapter 2
2.1
2.2

Chapter 3
3.1
3.2
3.3

3.4

Chapter 4
4.1

CONTENTS

Introduction
Background

Rationale

Curriculum Aims
Curriculum Objectives

Broad Learning Outcomes

Interface with Junior Secondary Education and Post-secondary
Pathways

Curriculum Framework

Design Principles

Curriculum Structure and Organisation
2.2.1 Compulsory Part

2.2.2 Elective Part

2.2.3 Time allocation

Curriculum Planning
Guiding Principles
Progression

Curriculum Planning Strategies

3.3.1 Interfacing junior secondary and senior secondary
curriculum

3.3.2 Catering for learner diversity

3.3.3 Developing a coherent curriculum structure that suits
students’ needs

3.3.4 Cross-curricular planning

3.3.5 Integrating learning with assessment
Managing the Curriculum

3.4.1 Areas of work

3.4.2 Roles of different stakeholders

Learning and Teaching
Knowledge and Learning
4.1.1 Views of knowledge

Page

111

LD D B W N =

O o0 3~

29

37
37
38
40
40

40
40

41
41
42
42
43

47
47
47



4.2
4.3

4.4
4.5

4.6

Chapter 5
5.1
5.2
5.3
5.4

5.5

Chapter 6
6.1
6.2
6.3

6.4

6.5

Guiding Principles

Approaches and Strategies

4.3.1 Choosing appropriate strategies: fitness for purpose
4.3.2 Reading to learn

4.3.3 Life-wide learning

Catering for Learner Diversity

Classroom Interaction

4.5.1 The roles and interaction of students and teachers
4.5.2 Questioning

4.5.3 Teacher debriefing

Learning Community

Assessment

The Roles of Assessment

Formative and Summative Assessment
Assessment Objectives

Internal Assessment

5.4.1 Guiding principles

5.4.2 Internal assessment practices
Public Assessment

5.5.1 Guiding principles

5.5.2 Assessment design

5.5.3 Public examinations

5.5.4 School-based Assessment (SBA)
5.5.5 Standards and reporting of results

Learning and Teaching Resources

Function of Learning and Teaching Resources
Guiding Principles

Commonly Used Resources

6.3.1 Textbooks

6.3.2 References

6.3.3 Technology and web-based resources
6.3.4 Community resources

Flexible Use of Learning and Teaching Resources

6.4.1 Developing school-based learning and teaching
resources

6.4.2 Catering for learner diversity

Resource Management

48
49
49
53
54
54
55
55
56
56
58

61
61
62
63
64
64
66
67
67
68
69
69
71

75
75
75
76
76
76
77
77

78
78

78
79



Appendices
1
2
3

0 3 O W

10

Glossary

References

Membership of the CDC-HKEAA Committee on Tourism and Hospitality Studies

6.5.1 Sharing of learning and teaching resources
6.5.2 Managing resources in schools

6.5.3 Accessibility of resources

6.5.4 School librarians

The effective use of direct instruction in THS lessons

Students led into an ocean of learning through the Internet

An example of an enquiry learning on sustainable tourism
development in Tai O

An example of a role-play competition on “The Best Tour Guide
of 2005

Other learning and teaching strategies
Planning site visits and excursions

An example of catering for learner diversity

An example of helping higher ability students to fulfil their
potential

The relationship between learning and teaching resources and
pedagogical strategies

Examples of the learning and teaching resources

(Senior Secondary)

79
79
79
80

81
81

83
84

85

86
87
90
91

92

93

95

101






Preamble

The Education and Manpower Bureau (EMB) stated in its report' in 2005 that the
implementation of a three-year senior secondary academic structure would commence at
Secondary 4 in September 2009. The senior secondary academic structure is supported by a
flexible, coherent and diversified senior secondary curriculum aimed at catering for students'
varied interests, needs and abilities. This Curriculum and Assessment (C&A) Guide is one of
the series of documents prepared for the senior secondary curriculum. It is based on the goals
of senior secondary education and on other official documents related to the curriculum and
assessment reform since 2000, including the Basic Education Curriculum Guide (2002) and
the Senior Secondary Curriculum Guide (2007). To gain a full understanding of the
connection between education at the senior secondary level and the basic education level, and
how effective learning, teaching and assessment can be achieved, it is strongly recommended

that reference should be made to all related documents.

This C&A Guide is designed to provide the rationale and aims of the subject curriculum,
followed by chapters on the curriculum framework, curriculum planning, pedagogy,
assessment and use of learning and teaching resources. One key concept underlying the
senior secondary curriculum is that curriculum, pedagogy and assessment should be well
aligned. While learning and teaching strategies form an integral part of the curriculum and
are conducive to promoting learning to learn and whole-person development, assessment
should also be recognised not only as a means to gauge performance but also to improve
learning. To understand the interplay between these three key components, all chapters in the

C&A Guide should be read in a holistic manner.

The C&A Guide is jointly prepared by the Curriculum Development Council (CDC) and the
Hong Kong Examinations and Assessment Authority (HKEAA). The CDC is an advisory
body that gives recommendations to the HKSAR Government on all matters relating to
curriculum development for the school system from kindergarten to senior secondary level.
Its membership includes heads of schools, practising teachers, parents, employers, academics
from tertiary institutions, professionals from related fields/bodies, representatives from the
HKEAA and the Vocational Training Council (VTC), as well as officers from the EMB. The
HKEAA is an independent statutory body responsible for the conduct of public assessment,
including the assessment for the Hong Kong Diploma of Secondary Education (HKDSE). Its

governing council includes members drawn from the school sector, tertiary institutions and

! The report is The New Academic Structure for Senior Secondary Education and Higher Education — Action
Plan for Investing in the Future of Hong Kong.



government bodies, as well as professionals and members of the business community.

The C&A Guide is recommended by the EMB for use in secondary schools. The subject
curriculum forms the basis of the assessment designed and administered by the HKEAA. In
this connection, the HKEAA will issue a handbook to provide information on the rules and
regulations of the HKDSE examination as well as the structure and format of public

assessment for each subject.

The CDC and HKEAA will keep the subject curriculum under constant review and
evaluation in the light of classroom experiences, students’ performance in the public
assessment, and the changing needs of students and society. All comments and suggestions
on this C&A Guide may be sent to:

Chief Curriculum Development Officer (Personal, Social and Humanities Education)
Curriculum Development Institute

Education and Manpower Bureau

13/F, Wu Chung House

213 Queen’s Road East

Wanchai, Hong Kong

Fax: 2573 5299

E-mail: ccdopshe@emb.gov.hk
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C&A Curriculum and Assessment
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Chapter 1  Introduction

This chapter provides the background, rationale and aims of Tourism and Hospitality Studies
(THS) as an elective subject in the three-year senior secondary curriculum, and highlights
how it articulates with the junior secondary curriculum, post-secondary education, and

future career pathways.

1.1 Background

The senior secondary THS curriculum was formulated alongside The New Academic
Structure for Senior Secondary Education and Higher Education — Action Plan for Investing
in the Future of Hong Kong (EMB, 2005) and the Senior Secondary Curriculum Guide (CDC,
2007). These two documents provide the overall direction for the development of senior
secondary education in Hong Kong. The curriculum framework stipulates that there should
be a combination of core and elective subjects, Applied Learning (ApL) and other learning

experiences to suit individual interests and aptitudes.

THS curriculum is one of the six elective subjects in the Personal, Social and Humanities
Education (PSHE) Key Learning Area (KLA). It shares all the generic skills involved in the
study of humanities subjects, such as critical thinking, communication, and interpersonal
skills. In addition, the THS curriculum aims at assisting students to develop the essential

skills needed for tourism and hospitality.

THS curriculum has evolved from the Travel and Tourism (Secondary 4 — 5) (S4 — 5)
curriculum (implemented in 1999), which focuses primarily on the study of the tourism
industry. It follows the general directions set out in the Personal, Social and Humanities
Education Key Learning Area Curriculum Guide (Primary 1 — Secondary 3) (CDC, 2002)
and extends the knowledge, skills, and values and attitudes learners develop through the
PSHE curriculum for basic education. As a three-year subject, the proposed senior secondary
THS curriculum encompasses the updated content of Travel and Tourism (S4 — 5) and,

introduces a new module on hospitality.



1.2 Rationale

In Hong Kong, the current transformation of the economy has altered the economic landscape.
In particular, the tourism and hospitality industry has taken on a role of growing importance
in the local economy. In equipping students for this new socio-economic environment, the
proposed THS programme provides students with a solid foundation of knowledge about the
industry. The profile of tourism and hospitality education, especially at the tertiary level, has
developed and matured. Thus, the introduction of THS opens up opportunities for senior

secondary students with a strong interest in this field to pursue their studies further.

THS provides opportunities for students to develop generic skills, such as communication,
interpersonal, information-processing, problem-solving and decision-making skills for
life-long learning. Capitalising on the opportunities arising from the study of a dynamic
tourism and hospitality industry in Hong Kong, it will help students to become self-motivated

problem-solvers and life-long learners.

THS also develops students’ adaptability, which is required in a rapidly changing society. On
completing the curriculum, they should have acquired relevant knowledge and concepts, and
have developed a range of technical and generic skills that can be applied in various contexts,
especially within the service industries sector. By providing a wide range of learning
experiences, the study of THS enables students to explore different pathways for further
study and careers. These might include the academic study of, for example, tourism and
hospitality management studies, architectural conservation studies, environmental studies, or
careers in the industry, such as working in a hotel, a travel agency, a tourist attraction or a

service related industry.

THS enables students to explore and understand the relationship between individuals and
society through the study of local and international tourism and hospitality trends and issues,
and their social, economic and environmental impact. For example, the study of the social
aspects of tourism and hospitality education will not only enhance students’ personal
development, but also help them to develop a sense of ethical responsibility and a healthy

hospitality culture of benefit to the community.

THS is a complex field of study. Directly or indirectly, it involves a variety of disciplines
related to the understanding of tourism. Its multi-disciplinary nature will complement
students’ learning in other subjects. For example, the study of sustainable tourism
development will illustrate the concept of biodiversity and social responsibility, through

examining contemporary tourism-related issues familiar to students.



This curriculum adopts an approach that enables students to acquire a broad knowledge and
understanding of the tourism and hospitality industry. Whether they are taking this subject
with a view to future employment or academic pursuits, students will acquire the basic
knowledge of this field upon completion of the three-year course. THS does not take on a
sector-specific training approach, nor does it aim at equipping students with specific
industry-related operational skills, such as airline ticketing, tour guiding or catering
operations. It is thus not one of the Applied Learning courses, which put greater emphasis on

applications in the working environment.

1.3 Curriculum Aims

The aims of this curriculum are to enable students to:

(a) enhance their awareness of the importance of the tourism and hospitality industry to our
society, the nation and the world;

(b) acquire comprehensive understanding of the tourism and hospitality industry, in particular
the tourism system and aspects of hospitality skills, and personal qualities and attitudes
that are valued by the industry;

(c) recognise the importance of their role as host residents in contributing towards the
tourism and hospitality industry;

(d) develop the intellectual capacity for life-long learning through the application of relevant
concepts and knowledge in THS to daily situations;

(e) appreciate the positive values and attitudes that contribute to the sustainability of the
tourism and hospitality industry; and

(f) explore pathways for further studies in post-secondary institutions and for career

development in the tourism and hospitality industry.



1.4 Curriculum Objectives
Students are expected to develop knowledge and understanding of:

(a) the reasons why people travel and how the tourism and hospitality industry meets
travellers’ needs;

(b) the interdisciplinary and diverse nature of the tourism and hospitality industry including
tourist destinations, infrastructure and superstructures;

(c) local and international tourism and hospitality trends and issues, and their social,
economic and environmental impact; and

(d) the major functional areas or sectors within the tourism and hospitality industry and the

career opportunities available.
Students are expected to master the skills to:

(a) develop a range of specific and generic skills, including effective communication skills,
customer service skills, information-processing skills, critical thinking skills, creativity,
and problem-solving skills; and

(b) apply appropriate skills in a wide range of tourism and hospitality industry and

service-related situations.
Students are expected to cultivate positive values and attitudes that will enable them to:

(a) be willing to introduce local tourism resources to tourists;

(b) appreciate and respect the tourism resources of other places when they are tourists
themselves;

(c) reflect on the role of tourist-host relationships and develop an appreciation of other
cultures, customs and beliefs;

(d) appreciate the importance of integrity and ethical behaviour in the tourism and hospitality
industry, and apply this to daily life situations;

(e) acquire an understanding of the personal qualities required for successful work in the
tourism and hospitality industry, such as courtesy, initiative, adaptability, flexibility, and
collaboration, etc.;

(f) value the importance of sustainability in the tourism and hospitality industry with respect
to its economic, environmental, cultural and social contexts; and

(g) recognise and be able to demonstrate quality customer service.



1.5 Broad Learning Outcomes
By the end of the course, students should be able to:

(a) describe the structure and nature of the various interdependent components of the tourism
and hospitality industry;

(b) explain and evaluate the relative importance of the tourism and hospitality industry to a
host destination and the global economy;

(c) understand tourism and hospitality issues and analyse the main factors affecting the
demand for and supply of tourism and hospitality services;

(d) identify sustainable tourism strategies that can be used to minimise the negative economic,
environmental and social impact of tourism and maximise the positive one;

(e) reflect on the importance for tourists and tourism or hospitality operators of fulfilling
ethical responsibilities;

(f) demonstrate effective application of information technology skills, communication skills,
problem-solving skills and critical thinking skills in the context of a dynamic tourism and
hospitality industry;

(g) demonstrate the basic principles and skills in providing quality customer service;

(h) demonstrate life skills through class discussions, role-plays and project work;

(1) understand the development of an event from the conceptual stage through to its
completion; and

(j) describe and provide examples of how various hospitality sectors differentiate themselves

through the variety and mix of hospitality services they provide.

1.6 Interface with Junior Secondary Education and Post-secondary
Pathways

THS at senior secondary level is based on students’ prior learning experiences in junior
secondary education, especially in the PSHE KLA. Students should have acquired a basic
knowledge and understanding of social, economic, political and environmental issues in
Hong Kong through the study of subjects such as History, Geography, EPA and Integrated
Humanities. They will also have developed generic skills, geographical concepts, knowledge
of local, national and world history, and an understanding of economic activities,
environmental issues and human needs, all of which are needed as a foundation for the study

of this subject.

The study of THS enables students to explore different pathways for further study and careers.

These might include tertiary level study of areas such as tourism and hospitality management



studies, entertainment and business operations, environmental studies, or careers in the
industry, such as working in a hotel, a travel agency, a tourist attraction, or a service related

industry.



Chapter 2  Curriculum Framework

The curriculum framework for Tourism and Hospitality Studies (THS) embodies the key
knowledge, skills, values and attitudes that students are to develop at senior secondary level.
It forms the basis on which schools and teachers plan their school-based curriculum and

design appropriate learning, teaching and assessment activities.

2.1 Design Principles

The design of this curriculum is based on principles which are derived from those
recommended in Chapter 3 of The New Academic Structure for Senior Secondary Education
and Higher Education — Action Plan for Investing in the Future of Hong Kong (EMB,
2005), namely that this curriculum should:

(a) build on the basis of the prior knowledge, skills, values and attitudes, and learning
experiences students should have gained through their study of the PSHE curriculum in
basic education;

(b) provide a balance between breadth and depth;

(c) provide a balance between the learning of theoretical knowledge and its application to
real-life situations with emphasis being given to enhancing students’ conceptual
knowledge as well as their application of information technology skills, enquiry skills,
and providing them with an understanding of the trends and issues in the tourism and
hospitality industry;

(d) provide a balance between essential learning and a flexible and diversified curriculum,
catering for students’ different interests, needs and abilities;

(e) provide suitable contexts for students to develop self-directed and life-long learning
skills;

(f) be based on the Travel and Tourism (S4 — 5) curriculum (implemented in 1999) and
introduce additional concepts and theories so as to make it a more coherent course of
study; and

(g) ensure that assessment is closely aligned with learning.



2.2 Curriculum Structure and Organisation

The THS curriculum provides students with opportunities to explore the complex and
multi-disciplinary nature of this area of study, as well as its intricate interrelationship with
other disciplines, such as business administration, geography, history and information

technology.

The primary aim of this curriculum is to broaden students’ knowledge and appreciation of the
tourism and hospitality industry, including a variety of trends and issues, by providing them

with the relevant basic concepts and knowledge as well as some practical experience.

The curriculum framework of THS consists of two parts: a Compulsory Part and an Elective
Part. The Compulsory and Elective Parts are developed to examine certain sectors of the
tourism and hospitality industry, and each part includes knowledge, concepts, attitudes and
generic skills. The Elective Part aims to cater for students’ aptitudes and interests, and

enhance their understanding of a selected topic chosen by them.

The Compulsory Part comprises:

I : Introduction to Tourism

¢ I : Introduction to Hospitality

¢ Il : Destination Geography

¢ [V : Customer Relations and Services

V : Trends and Issues in the Tourism and Hospitality Industry

The Elective Part comprises: (Students to choose ONE only)

¢ |: Meetings, Incentives, Conventions and Exhibitions (MICE)
e II: Theme Parks and Attractions
e Il : Hospitality Marketing

The total time allocation for this curriculum is approximately 270 hours, with about 220
hours allocated to the Compulsory Part and around 30 hours to the Elective Part. The Elective
Part adopts a task-based approach in which students are required to conduct an in-depth study
on a selected topic. The remaining 20 hours are to be used for conducting tourism and
hospitality industry related field trips that help students to engage in learning outside the
classroom as well as inside it.
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Compulsory Part

Introduction to Tourism

Unit

Key Points

Explanatory Notes

1.

Tourism concepts

and principles

Tourism and the tourist

(1) Introduction to tourism

(i1) The meaning of “travel”,

“tourism” and “tourist”
(ii1)Classification of tourists:
e (Cohen’s classification

* Plog’s classification

(iv) Tourist’s codes of behaviour

understand and explain travel and tourism as an integrated discipline

state the major industry sectors with respect to careers in tourism, such as
travel companies, attractions, destination marketing, and the channels of
distribution

explain the factors that encourage and facilitate the development of
tourism

distinguish between “travel” and “tourism”

examine the different definitions and meanings of “tourist”

describe the four main types of tourists classified by Cohen

describe the three main types of tourists classified by Plog

identify the behaviour of a responsible tourist




(0]

Unit

Key Points

Explanatory Notes

Travel motivations

(1) Why do people travel?

(i1) Tourist motivations

explain how tourists (or potential tourists) are influenced by various
internal and external factors when they choose tourism products with
respect to:

- location

- environment

- economy

- social characteristics

- cross-cultural communications
- mobility

- affluence

compare models of consumer behaviour in tourism:
- Hudman’s motivators of travel

Typology of motivators in tourism

Maslow’s theory
Push and Pull theory

Attractions

(1) Role and functions of attractions

role and functions of attractions:
- define the term ‘attractions’

- describe the role of attractions in the tourism industry

- explain the attributes of tourism attractions
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Unit

Key Points

Explanatory Notes

(i1) A typology of attractions and
forms of tourism development

(ii1) Tourism product planning

typology of tourism attractions:

- classify the categories of tourism attractions

- examine the supply side aspects of tourism and its role in the process
of tourist destination image formation

- examine the nature of tourism attractions — i.e. primary and secondary

tourism product planning concepts :

- examine and explain the characteristics of the Product Life Cycle
(PLC) and its usefulness in studying the attractiveness of a destination
or tourism product

- examine the role and importance of planning in destination
development

Channels of distribution

(1) The role of travel agencies in the
travel distribution system

(i1) The role and functions of a travel
agency

(ii1)Product knowledge necessary for a
travel agent to satisfactorily
answer customers’ enquiries

explain the linkage between potential tourist with product supplier

list the factors that a tour operator or travel planner will consider when
planning a tour

describe how to access relevant information about a particular destination
or attraction and present the information to tourists

list and describe the products and services that a travel agent sells to
travellers in the following sectors of the tourism industry:

- air travel
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Unit

Key Points

Explanatory Notes

rail travel

cruises
accommodation
food and beverage

meetings and events

The travel and tourism industry

(1) The part played by government in
the development and management
of tourism

(i1) The part played by travel and
tourism organisations in the
development of tourism

show awareness of the major role of government in the development of
tourism such as the planning, control, ownership and promotion of
tourism

illustrate with examples the role and work of the Hong Kong SAR
Government in the development and promotion of travel and tourism

describe the role and functions of the following local organisations and
statutory bodies:

Tourism Commission (TC)
Hong Kong Tourism Board (HKTB)

Travel Industry Council of Hong Kong (TIC)
Hong Kong Hotels Association (HKHA)

describe the role of the following international organisations:

United Nations World Tourism Organization (UNWTO)
World Travel & Tourism Council (WTTC)

Pacific Asia Travel Association (PATA)

International Air Transport Association (IATA)

United Federation of Travel Agents’ Associations (UFTAA)
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Unit

Key Points

Explanatory Notes

2. The local tourism

industry

The development of tourism in Hong
Kong
(1) Overview:

* Different sectors of the
tourism industry and their
linkages

* The role of the public and

private sectors

(i1) Visitors:
*  Visitor profiles

*  Purposes of visits

(iii)Attractions:
e Different tourism resources

- Natural
- Man-made
- Human/cultural

(iv)Product knowledge:
e The different sources of travel

information

identify sectors of the travel and tourism industry and explain their core
purposes

identify and discuss the role of public and private organisations in the
local tourism industry

analyse the geographic, demographic, psychographic and socio-economic
aspects of the inbound tourist market in order to identify the local travel
trends

understand the nature and characteristics of different types of tourism
attractions and explain their roles in the local tourism industry

examine the present and future tourism products and their development in
Hong Kong

identify and provide the tourists with information to assist them in visiting
local tourism products

demonstrate the ability to match attractions and services with specific
tourist profiles
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Unit Key Points Explanatory Notes
Impact of tourism
(1) Social, economic, political, and identify factors with an impact on the tourism industry in general
environmental impact of tourism describe and discuss the positive and negative impact of tourism on Hong
Kong
explain the importance of quality service and its effects on the tourism
industry
The role of The development of technology in the
technology in the | travel and tourism industry

travel and tourism

industry

(1) The importance of employing
up-to-date information technology
in the following sectors:

* accommodation
* transportation
* intermediaries

e travel-related services

(i1) The way technological changes
improve the operational efficiency
of the tourism industry for

customers, tourists and staff

(i11)The Global Distribution System
(GDS) in the tourism industry

describe the impact on customers and the tourism industry resulting from
the development of computers, and the Global Distribution System (GDS)
used in travel agencies, cruise companies and airlines

illustrate how modern technology helps tourism industry staff to meet
customer needs

illustrate with examples how the tourism industry benefits from modern
technology

develop an understanding of the functions provided by the GDS:

- explain the role and usefulness of GDS in speeding up passenger
reservations and confirmations and providing essential travel
information
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Introduction to Hospitality

(1) Classification of accommodation

establishment

Unit Key Points Explanatory Notes
1. Hospitality Introduction to the hospitality industry
Industry
(i) The nature of the hospitality identify the various sectors of the hospitality industry and their
industry relationship to the tourism industry
2. Accommodation Introduction to the accommodation
Sector sector

describe the accommodation options available to travellers and their
characteristics such as hotels, motels, etc.

Introduction to the hotel operations

(1) Hotel ownership

(i1) The functions and departments of
a hotel

(ii1)Introduction to the Rooms

Division

identify various forms of business ownership in the accommodation
sector and their characteristics such as franchising and management
contracts, etc.

state the functions and departments of a hotel

outline the duties of key executives and department heads

state the functions and organization of the rooms division
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Unit

Key Points

Explanatory Notes

(a) Front office operations:
e The front office department:
- Functions
- Organisation

- Staff duties
- Relationship with other
departments in the hotel

* Types of hotel guests

e The accommodation product

*  Guest cycle

state the functions and organisation of the front office department

identify the duties of front office staff

outline the relationship between the front office department and other
departments in a hotel

identify the different types of hotel guests and their needs such as free
independent travelers (FITs), very important persons (VIPs) and
incognito, etc.

distinguish between the different types of rooms in a hotel such as
double rooms, suites, etc.

explain the criteria for setting the room rate structure such as type of
accommodation, size, décor, view, etc.

examine the hotel brochures and tariffs and describe some commonly
used room tariffs such as rack rate, commercial rate, etc.

describe the frequent-guest programmes, services and amenities for
guests such as express check-in and check-out, free newspapers, etc.

identify the four phases of the guest cycle, i.e. pre-arrival, arrival,
occupancy and departure, and the various transactions and services
within each phase
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Unit

Key Points

Explanatory Notes

(b) Housekeeping operations:

The housekeeping

department:

Functions

Organisation

Staff duties
Relationship with other
departments in the hotel

The in-room guest supplies

and amenities

Room status codes

Type of guest requests

Security procedures

state the functions and organisation of the housekeeping department
identify the duties of housekeeping staff
outline the relationship between the housekeeping department and other

departments in a hotel

identify the in-room guest supplies and amenities

identify the various room status codes such as DND (Do Not Disturb),
etc.

identify the different types of guest requests for items, services and
information such as roll-away beds, repairs and maintenance, and hours
and location of meals, etc.

explain the basic security procedures for handling guests’ valuables,
keys, and telephone calls, etc.
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Unit

Key Points

Explanatory Notes

3. Food and

Beverage Sector

Introduction to the food and
beverage sector

(1) Food and beverage operations

(Hotel):

(i1) Classification of food service

Functions
Organisation
Staff duties

Relationship with other
departments in the hotel

establishments:

Independent
Chain
In-hotel
Specialty

(ii1) Types of food and beverage
services:

Fast food
Cafeteria
Traditional restaurants

Bars

state the functions and organisation of the food and beverage department

identify the duties of the food and beverage staff

outline the relationship between the food and beverage department and
other departments in a hotel

explain the different classification of food service establishments with
respect to:

- scale of operation

- types of clientele

explain the characteristics of each type of food and beverage services
with respect to:

- location of establishment

- menu items

- theme of the establishment




61

Unit

Key Points

Explanatory Notes

Food and beverage service principles
(1) Basic knowledge of menus, food
and beverage services and kitchen

operations

(i1)) Ambience of an establishment

(iii)Menu planning and design:
* Planning

* Design

distinguish the different types of menu, such as selective, non-selective,
cycle, healthy and banquet used in food service operations and illustrate
how they affect the ways in which customers are served

compare different styles of table-service and their characteristics such as
French, Russian, American and Buffet, etc.

examine the kitchen layouts for different food and beverage services

define restaurant ambience and identify the elements of ambience such
as décor, uniforms, table settings and themes

describe factors that determine menu planning such as theme, cost, time,
food preferences, nutritional requirement and sociocultural elements so
as to meet the needs of customers

outline the basic factors of menu design such as colour, print,
attractiveness and information

illustrate ways that menus can be used as promotional tools to increase
sales

compare different factors in menu pricing, such as customer mix,
competition, budget and organizational goals
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Unit

Key Points

Explanatory Notes

Food safety and personal hygiene

(1) The types of food contamination:

Viral food-borne infection
Bacterial food poisoning
Parasites

Chemical

Physical

(i1) Food safety in:

Purchasing
Receiving
Storage
Preparation

Serving

(ii1))Employees’ personal hygiene and
safety procedures:

Personal hygiene
Fire safety

list the common causes of food-borne illnesses and the characteristics of
each type of food contamination

state the causes of cross-contamination

explain and demonstrate procedures to prevent and control the incidence
of food-borne illnesses

understand the importance of food safety in a food service establishment
identify the different aspects of food safety in a food service

establishment

list good food handling and storage procedures, and temperatures for
perishable food items

understand the importance of employees’ personal hygiene in a food
service establishment

list and be familiar with the general employee personal hygiene
standards and safety procedures of the food and beverage sector
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Unit

Key Points

Explanatory Notes

. The role of

technology in the
hospitality
industry

The development of technology in the
hospitality industry

(1) The importance of employing
up-to-date information technology

in the following hotel departments:

*  Front office
* Housekeeping

* Food and beverage

(i1) The ways technological changes
improve the operational efficiency
of the hospitality industry for
customers, tourists and staff

(ii1)The Property Management System
(PMS) in hotels

describe the impact brought about to the customers and the hospitality
industry through the development of internet booking, computerised
check-in and check-out, etc.

illustrate how modern technology helps hotel staff to meet customer
needs

illustrate with examples how the hospitality industry benefits from
modern technology

explain the role and usefulness of the PMS in handling guests’
reservations, confirmations, and check-in and check-out, etc.

develop an understanding of the functions provided by the PMS




lll. Destination Geography
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Unit Key Points Explanatory Notes
1. Destination World geography
geography (i) Basic concepts of world * acquire knowledge of the basic geographical features of the world as it
geography: relates to tourism, including location, uniqueness, time zones and
e Climate seasonality

* Time zone
* Hemisphere
e Latitude/longitude

(i) Attractions - Physical and human | « examine the physical and human resources on which tourism is based

resources for tourism * cvaluate the different types of travel such as MICE, cultural tourism,
developments: sports tourism, leisure and spa tourism, and describe how they are

e Physical resources (natural influenced by geographical location and resources

* examine how different types of tourists are being attracted by the

vegetation and wilderness, .
physical and human resources

climatic regions, landforms)

*  Human resources (social
system, economic system,
political system, culture and

heritage)
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Unit Key Points Explanatory Notes
Tourism regions
(i) Major tourism regions: * develop knowledge and awareness of the major attractions in the
. . Eastern Hemisphere (Europe, Africa, Asia, and Oceania) and Western
Western hemisphere Hemisphere (North America and South America) as identified by the
* Eastern hemisphere industry
* analyse the assets and liabilities of tourist destinations in the Eastern
and Western Hemispheres, taking into account factors such as health
concerns, visa requirements, currency, time differences, accessibility,
physical and human resources, the political system and economic
development
2. Global GDS training
Distribution (i) Application of GDS in the study of | « introduce the basic features of GDS
destination geography

System (GDS)




V. Customer Relations and Services

Unit Key Points Explanatory Notes

¥C

1. Customer services | Professional services

(1) The nature of customer services describe and explain customer relations and services:

- examine the nature of customer services

- understand the importance of customer satisfaction with respect to
services and products

(ii) Personal attributes of tourismand | e examine the personality traits of a customer service professional:

hospitality service personnel - state the required personal attributes of the front-of-the-house
tourism and hospitality service personnel such as initiative,
flexibility, immaculate personal appearance and an ability to create
a good impression, etc.

- state the personal attributes of the back-of-the-house tourism and
hospitality service personnel such as pleasant, attention to detail
and adaptability, etc.

- understand the importance of the personal attributes of tourism and
hospitality service personnel for the successful delivery of quality
service

2. Customer relations | Cultural issues

(i) Customs and protocols in the * examine how culture impact upon customer expectations

major tourism regions * identify the appropriate etiquette, customs and protocols when greeting
guests with different cultural backgrounds such as the form of address,

gestures, use of names and eye contact, etc.
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Unit

Key Points

Explanatory Notes

Customer expectations and
perceptions

(1) Company policies on customer
services

examine a company’s mission on quality customer services and service
pledge

describe the importance of company policies and procedures for
improving or maintaining quality customer services

explain the importance of values and ethics in customer service

Challenges in providing quality
customer services

identify potential problems that may arise in a service situation

Dealing with difficult customers

understand different types of difficult customers

identify and evaluate methods for handling difficult customers
illustrate with examples how tourism and hospitality organisations can
benefit from dealing successfully with difficult customers such as the

creation of goodwill, etc.

3. Communication

skills

Communicating with customers

state the importance of courtesy and hospitality
identify ways of communicating with customers:
- written communication

- verbal communication

- non-verbal communication
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V. Trends and Issues in the Tourism and Hospitality Industry

Unit

Key Points

Explanatory Notes

1.

Current issues in

Tourism

Sustainable tourism development

(1) A conceptual approach to
sustainable tourism:

*  What is sustainability?
* Types of sustainability
* Obstacles to change

(i1) Guidelines for sustainable tourism
development:

* Limiting the damage

* Community participation

(iii)Misconceptions and issues related
to sustainable tourism
development

(iv)Sustainable tourism development
case studies

explain the basic concepts of sustainability, heritage and cultural
preservation

understand the role of UNESCO in protecting significant cultural and
natural heritage around the world

summarise the selection criteria established by UNESCO that constitute
a cultural or natural heritage site

explain the role and importance of sustainable tourism in maintaining or
enhancing a destination’s competitiveness

examine the diverse nature of sustainability, sustainable tourism, and
identify some common misconceptions

examine briefly the environmental, economic and cultural aspects of
sustainable tourism development

examine sustainable tourism development in selected
destinations/regions using a multi-disciplinary perspective
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Unit

Key Points

Explanatory Notes

Social tourism issues

(1) Social impact of tourism
development

(i1) Effects of globalisation on tourism
development

examine the issue of exploitation of women and children in the
development of tourism such as sex tourism and child labour

explore the implications of globalisation for tourism development with
reference to standardisation, mass tourism, exploitation and
sustainability

2. Current issues in

Hospitality

Issues in accommodation sector

(1) Trends and issues shaping
accommodation development:

Lifestyles

Branding

Technology

Socio-economic development

Legislation and regulations

discuss trends and issues facing the accommodation sector such as:

the impact of lifestyles and social cohorts on trends in the
accommodation sector, e.g. baby-boomers, X and Y generations and
seniors

the impact of changing demographics in developing marketing
plans for the hospitality industry

the influence of social and economic changes on accommodation
development

changes in technology that affect tourist accommodation patterns
such as Internet reservations, and the automation of services

the impact of environmental tourism in shaping accommodation
development, e.g. greening of hotels and guest rooms

the hotel-as-destination concept as viewed by travelers such as
hip/boutique hotels and resorts

the impact of legislation and regulations in shaping accommodation
development
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Unit

Key Points

Explanatory Notes

Issues in food service sector

(1) Trends and issues shaping the food
service development:

* Lifestyles

* Branding

* Food production and supply
* Technology

* Legislation and regulations

discuss trends and issues facing the food service sector such as:

the impact of changing demographics, lifestyles and social cohorts
on trends in the food service sector, e.g. ageing baby-boomers, X
and Y generations and seniors

social issues related to the provision of genetically modified (GM)
foods and bio-technology

the impact of the increasing use of technology to enhance guest
services and control costs such as electronic point-of-sale (POS)
terminals

the changes in technology that affect consumption patterns in the
food and beverage sector

the effect of globalisation phenomena on the development of food
services from fast food to full-service restaurants

the impact of legislation and regulations in shaping food service
development, e.g. non-smoking legislation and no serving of
alcohol to minors

the physiological and psychological factors which influence what
people eat
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2.2.2 Elective Part

The Elective Part aims to cater for students’ aptitudes and interests, and enhance their understanding of a selected topic. For this purpose,
students are required to study ONE of the following components in depth:

I: Meetings, Incentives, Conventions and Exhibitions (MICE)
II: Theme Parks and Attractions
III: Hospitality Marketing

Students are required to perform a task related to the selected component in which they:

* put theory into practice;

* use knowledge creatively;

* demonstrate an understanding of the basic concepts through the application of skills inside or outside the classroom,;
e describe/apply the process, product or performance that may be used in the real world; and

* lay out a step-by-step method for fulfilling the task.



Elective Part

I.  Meetings, Incentives, Conventions and Exhibitions (MICE)

This elective component enables students to gain a broad understanding of the MICE industry and its linkages with other sectors of the tourism
industry. It also takes into account issues such as the constraints of venues, facilities and supporting infrastructures. In addition, students will
develop an understanding of the process of MICE planning.

Key Points Explanatory Notes

0¢

(1)  The MICE business: * explain why meetings, incentives, conventions and exhibitions are an important part of the

tourism and hospitality industry

* MICE i rtant part of th . . . . . . .
as an iportant part of the * describe how the different sectors of the tourism industry are involved in hosting MICE, e.g.

tourism industry

accommodation, transportation, attractions, and supporting infrastructures

* outline the roles of the public sector in the development of the MICE industry, e.g. policies,
facilities and infrastructure, etc.

* identify the customers of the MICE industry

(i) MICE planning —The essentials of * introduce the aims and objectives of a MICE event
event planning:

* explore the basic tasks involved in planning, organising and implementing a MICE event

* Initial planning e list, evaluate and select the necessary facilities, services and infrastructure in planning MICE

*  Budgeting event

e Venue
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Key Points

Explanatory Notes

(ii1) Current global development in MICE

outline the potential benefits and costs of the MICE industry to the host destination
evaluate the future challenges that the MICE industry faces
examine the facilities and advantages Hong Kong has as a MICE destination

discuss the issues of environmental conservation in the MICE industry
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Elective Part

[I. Theme Parks and Attractions

This elective component enables students to gain an understanding of attractions. It explores the economic, social, political and environmental

impact of attractions on a destination. It also examines the key features to be considered in the development of a theme and amusement park.

Key Points

Explanatory Notes

(1) Attractions

identify the major types of attraction

describe how attractions meet travellers’ needs

examine briefly the impact that attractions have on a destination

(i1) Characteristics of theme parks and
attractions

identify and describe the experiences a theme park and attractions can offer to visitors in the
following respects:

- recreation
- authentic experiences

- synthetic experiences

examine the short-term and long-term impact a theme park and major attractions have on a
destination

classify and examine factors required for the development of a theme park and attractions
such as geographical location, climatic condition and sociocultural elements.
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Key Points

Explanatory Notes

(ii1))Fundamental factors contributing to a

theme and amusement park’s popularity

state and explain the attributes of a theme and amusement park:

common attributes

theming in a theme park : the development of a main theme; coordination of the setting ,
architecture, landscape and costume

visitors’ expectations: how to satisfy visitors’ expectations

attractions: the provision of core and supporting attractions




Elective Part

lll. Hospitality Marketing

This elective component enables students to recognise what is involved in services marketing and the approaches used in hospitality marketing.
Students investigate the marketing activities of the hospitality industry so as to understand the basic principle of marketing: offer the right
product, to the right customer, at the right place, with the right price, using the right promotion.

143

Key Points Explanatory Notes
(1) Services marketing o differentiate “general or product marketing” versus “services or hospitality marketing”
(i1) The marketing plan * define the market:

- marketing segmentation/target marketing such as by geography, demographics, purpose
of trip, lifestyle or behaviour
- market research such as surveys, questionnaires, observation and the Internet

* describe the importance of marketing mix for the hospitality industry in the following
aspects: product, partnership, people, packaging, programming, place, promotion and pricing
* evaluate the importance of promotional mix for the hospitality industry in respect of:
- Advertising
- Public relations
- Sales promotion
- Merchandising

- Personal selling




93

Key Points

Explanatory Notes

(i11)Electronic marketing

examine the impact of electronic marketing and its applications in the hospitality industry:

Internet marketing

Database marketing




2.2.3 Time allocation

Suggested
lesson time
(hours)
Compulsory Part
I: Introduction to Tourism 55
IT: Introduction to Hospitality 50
III: Destination Geography 45
I'V: Customer Relations and Services 35
V: Trends and Issues in the Tourism and Hospitality Industry 35
Elective Part (choose ONE only)
I: Meetings, Incentives, Conventions and Exhibitions (MICE) 30
II: Theme Parks and Attractions 30
III: Hospitality Marketing 30
Suggested time allocation for conducting learning activities such
as tourism and hospitality industry related field trips. 20
Total 270
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Chapter 3  Curriculum Planning

This chapter provides guidelines to help schools and teachers to develop a flexible and
balanced curriculum that suits the needs, interests and abilities of their students, and the
context of their school, in accordance with the central framework provided in Chapter 2.

3.1 Guiding Principles

To enhance the effectiveness of the learning and teaching of Tourism and Hospitality Studies
(THS), teachers are encouraged to develop a balanced and coherent curriculum that will

enable students to take an active role in enquiring into tourism and hospitality issues.

The following are some of the major principles involved in curriculum planning for teachers’
reference:

(a) The primary considerations teachers need to take into account throughout planning are:
the curriculum rationale, students’ needs, the school context and the characteristics of the
discipline of THS.

(b) PSHE KLA Co-ordinators, Panel heads of THS and teachers should have a thorough
understanding of the rationale and objectives of the curriculum and enable students to
acquire a broad understanding of important sectors in the tourism and hospitality industry.

(c) PSHE KLA Co-ordinators, Panel heads of THS and teachers should take into
consideration students’ prior knowledge, experience and interests, and allow flexibility in
the teaching sequence of certain units in S4 to ensure effective progression to their chosen
unit of study in S5 and S6.

(d) The THS curriculum should encourage students to work independently and in groups, and
to present their materials in interesting and innovative forms.

(¢) The THS curriculum should provide opportunities for a wide range of learning
experiences in order to provide appropriate levels of challenge for students of different
abilities at senior secondary level.

(f) PSHE KLA Co-ordinators, Panel heads of THS and teachers should develop a sustainable

curriculum through continuous capacity building and resource management.

(g) The subject should prepare students adequately for further study of tourism and
hospitality at the tertiary level; at the same time, it should also provide an equally
valuable learning experience for those who will leave the subject at the end of senior
secondary education.
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3.2 Progression

|
: Compulsory Part IV :
___________ ;! Customer Relations and | ,
] : Services ]
c | ! 1| Compulsory Part 11| :
PE(:IT Fl):‘] sory I : Destination Geography |
| ]
Introduction to | : :
Tourism o Compulsory Part V .
| : Trends and Issues in the ]
oy Tourism and Hospitality :
: [ Industry I
1
| ]
|
Compulsory Lo :
Part Il ** ! : Elective Part : (Choose ONE only) :
IntrO('lucFlon to : 1 I. Meetings, Incentives, Conventions and |
Hospitality I : Exhibitions (MICE) I
oy II. Theme Parks and Attractions :
: 1 II1. Hospitality Marketing |
1
! |
;! ]
___________ 4 |
S4 S5 and S6
Exploring the subject’s Engaging in different areas of interest and in-depth
core units, taking into investigation.
account students’
different inclinations. SBA will contribute 30%
of the overall assessment
«— _

* MUST firstly cover Compulsory Part | which sets the context for the learning and teaching of the whole
curriculum.
** Can move on to Compulsory Part Il or explore other parts based on students’ interest and aptitudes.

Figure 3.1 Progression
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The design of the THS curriculum includes a Compulsory Part and an Elective Part. The
Compulsory Part aims at assisting students to acquire basic concepts, knowledge and
information about the tourism and hospitality industry. The Elective Part provides students
with an opportunity to apply the concepts learnt, construct knowledge and develop a deeper
understanding on a selected topic according to their own needs.

The inter-related sectors and services in the tourism and hospitality industry allow a flexible
curriculum approach in the learning and teaching of THS. In the Compulsory Part, it is not
necessary to complete any unit, except Compulsory Part I, “Introduction to Tourism”, before
introducing students to a new unit (see Figure 3.1).

“Introduction to Tourism” introduces the subject and sets the context for the learning and
teaching of the other Compulsory Parts and Elective components. It is, therefore, important to
start with “Introduction to Tourism” in S4.

Teachers can reorganise the inter-related units within the different parts of the curriculum, to
enhance students’ understanding of a particular topic or issue. The Elective Part has been
designed with the objective of deepening students’ understanding of the subject matter learnt
in the Compulsory Part. It adopts a task-based approach to learning and teaching, and
provides an opportunity for students to put theory into practice. The learning and teaching of
the THS curriculum in S4 will enable students to thoroughly understand the basic elements
and characteristics of the tourism and hospitality industry. This will enable them to undertake
the tasks in the Elective Part.

The first year of the THS curriculum builds a strong foundation for students who aim to
pursue further studies and for those who do not, it provides a means to become a
well-educated consumer. Students who wish to study tourism and hospitality in a more
practical context, using a sector-specific training approach, can take an appropriate course in
Applied Learning when they proceed to S5. Students who wish to develop a deeper
understanding of the tourism and hospitality industry or take up related studies at the tertiary
level should continue to study THS in S5 and S6.
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3.3 Curriculum Planning Strategies

In planning the implementation of the senior secondary THS curriculum, schools should take
advantage of the flexible nature of the curriculum design and give attention to the following

curriculum planning strategies.

3.3.1 Interfacing junior secondary and senior secondary curriculum

The design of the senior secondary THS curriculum, like other senior secondary subjects, is
based on students’ learning experiences during junior secondary education. Schools should
review the junior secondary curriculum and ensure that students have a solid basic knowledge,
sound development of generic skills, and positive values and attitudes. Students’ prior
learning especially in the PSHE KLA, will support their study of THS, and help them to
make informed decisions and judgements on various issues related to the tourism and
hospitality industry.

3.3.2 Catering for learner diversity

In order to cater for individual differences when planning learning and teaching activities,
teachers should:

e provide opportunities for a variety of learning modes such as individual presentations,
pair work and group projects to suit students’ different working styles and to develop
their creativity in generating ideas and solving problems;

* employ questions and activities that are aimed at different levels of ability and foster
the development of critical thinking skills. Such activities might range from reading
through an article, discussing the article with peers, and drawing out meaning from
given data, to generating and evaluating arguments and making their own judgements;

* provide different ways of doing the same activity, e.g. conducting research on a topic
through using newspaper cuttings and trade journals, surfing the Internet or
conducting interviews; and

e cater for both poorly motivated learners and highly engaged ones by providing a
variety of activities such as role-plays, hands-on tasks, communicating with peers,
presenting ideas, commenting on the views of others, producing authentic drawings
for an idea on blackboard, etc. so that different students can develop their strengths
and gain competencies, confidence and a sense of achievement.

3.3.3 Developing a coherent curriculum structure that suits students’ needs

In order to deliver a coherent curriculum that responds to students’ differing needs, teachers
should:
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* cover the knowledge, skills, values and attitudes set out in the curriculum framework,
including the personal attributes of tourism and hospitality service personnel in the
“Customer Services” unit of Compulsory Part IV;

*  build on strengths of the school and the needs of its students;
*  help students to achieve the learning objectives;

e adopt appropriate curriculum organisation and learning, teaching and assessment

strategies;
* adapt the curriculum content, duration and degree of difficulty to suit students’ needs;
* include activities which incorporate a progression of skill components; and

*  constantly reflect on, review and improve the curriculum.

3.3.4 Cross-curricular planning

THS is, in many ways, a cross-curricular subject. To maximise student learning, collaboration
with teachers of other subjects should be organised. For example, those studying destination
geography and heritage tourism will benefit if their area of enquiry can be supported by
learning experiences in relevant topics in Geography and History. Business, Accounting, and
Financial Studies (BAFS) will also support the study of the operations of the tourism and
hospitality industry. Likewise, THS will also provide authentic cases for the study of BAFS.

Many approaches to tourism and hospitality issues demand multi-disciplinary insights.
Teachers can design tasks such as enquiry projects in which THS teachers work with
Economics or Liberal Studies teachers to provide a rich learning experience. As THS is a
complex field of study which involves a variety of disciplines, either directly or indirectly,
students should come to accept that subject boundaries do not always exist in the construction
of an effective framework of knowledge. The multi-disciplinary nature of THS complements

students’ learning of other subjects.

3.3.5 Integrating learning with assessment

Assessment is one of the most powerful educational tools for promoting effective learning.
Many skills, e.g. the empathetic understanding of current trends and issues of the tourism and
hospitality industry, or collecting and analysing evidence for a research project, are more
appropriately measured through formative assessment than in an externally set examination.
Formative assessment enables teachers to provide students with immediate feedback on their

performance, as well as help them to determine focuses for their future study.

The learning tasks in the Elective Part, for example, will serve both as useful learning
experiences and as a means of providing feedback to students on their understandings,
strengths and weaknesses.
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3.4 Managing the Curriculum
In managing the THS curriculum, teachers should consider the following:

3.4.1 Areas of work
(a) Understanding the curriculum and learning context

* Understand the Senior Secondary Curriculum Guide (CDC, 2007) and this Guide
with a view to adapting the central curriculum for school-based curriculum
development;

¢ Understand the school’s vision and mission, strengths and policies, as well as
students’ abilities and interests; and

* Understand the community culture and the changing needs of society.

(b) Planning and implementing the curriculum

¢ Design and implement schemes of work to help students achieve the curriculum
aims and learning objectives of the THS curriculum; and

* Promote assessment for learning.

(c) Evaluating the curriculum

¢ Evaluate the THS curriculum through collecting data from different sources and
analysing evidence of student learning; and

¢ Review the curriculum in accordance with the learning and teaching context and
make adjustments whenever necessary.

(d) Developing resources

¢ Networking with industry

- In order to deliver this curriculum effectively, subject co-ordinators should
develop a good working relationship with the industry. The industry is the main

source of useful brochures, map guides, videos and magazines.

- To support learning and teaching and to bring the subject to life, teachers are
strongly advised to invite subject experts from the local tourism and hotel
authorities, travel-related and accommodation establishments, and academics from
tourism and hospitality schools to share their experiences with students.
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* Networking with schools

Schools are encouraged to establish face to face and electronic links with other schools
offering THS. This will benefit both students and teachers in the learning and teaching
of the subject. Schools can enter into jointly organized field visits and share lesson

plans, learning and teaching resources and experiences, etc.

(e) Building capacity

* Many teachers who have to teach this subject do not possess a fully relevant
background or degree in Tourism and Hospitality, and therefore need to develop a
learning culture among themselves and fully utilise professional development
opportunities such as:

- seminars, workshops and experience-sharing sessions on knowledge enhancement
and pedagogy; and
- teachers’ networking activities involving the exchange of resources such as lesson

plans and examples of assessment.

* In addition, teachers should consider engaging themselves in experiential learning
in the tourism and hospitality industry through well-structured educational visits.
They can share the experience gained from the visits with their students which
benefits both teachers and students, and helps to bring the curriculum alive.

(f) Managing change and monitoring progress

* In order to sustain the THS curriculum over time, it is important to monitor
progress and evaluate the effectiveness of learning and teaching. Action research or
self-directed study can give teachers valuable data and evidence on how to refine
and enhance practice. Teachers should pay attention to the latest trends in tourism
and hospitality education to bring in appropriate changes.

3.4.2 Roles of different stakeholders

Principals, Tourism and Hospitality panel chairpersons, teachers and parents play different
roles in the planning, development and implementation of the THS curriculum. Collaboration

is vital in developing and managing the curriculum.

(a) THS teachers

* Keep abreast of the latest trends in the tourism and hospitality industry, as well as
changes in the curriculum, learning and teaching strategies and assessment

practices;
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* Contribute to the THS curriculum development, implementation and evaluation,

and make suggestion on the strategies for learning, teaching and assessment;

¢ Develop work schedules, lesson plans, and learning and teaching activities that
align with the curriculum’s objectives;

* Encourage students to learn actively and realise the need for life-long learning
through effective learning and teaching strategies; and

* Participate actively in professional development, peer collaboration and

professional exchange.

(b) PSHE KLA Co-ordinators/THS Panel Chairpersons

* Lead and plan THS curriculum development, and set a clear direction for it;

* Monitor the implementation of the curriculum, and make appropriate adjustments in
strategies for learning, teaching and assessment with due consideration to students’

needs;

* Conduct formal classroom observations and evaluate learning and teaching

materials;
* Review lesson plans and curriculum documents periodically;

* Choose learning and teaching resources, equipment and materials that help students

to achieve the desired learning outcomes;

* Facilitate professional development by encouraging panel members to participate in

training courses and workshops;

* Hold regular meetings (both formal and informal) with panel members to

strengthen coordination and communication among them;

* Promote professional exchange on subject knowledge and learning and teaching
strategies; and

* Make the best use of the resources available in the school and community.

(c) Principals

¢ Understand students’ strengths and interests, as well as the significance of tourism
and hospitality education;

* Consider students’ needs, the school context and the central curriculum framework

in formulating the curriculum as well as instructional and assessment policies;

* Coordinate the work of KL A leaders and subject panels, and set clear targets in

curriculum development and management;

*  Support PSHE KLA Co-ordinators/THS panel chairpersons and teachers to promote
a culture of collaboration among teachers and to facilitate the learning and teaching
of Tourism and Hospitality;
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* Convey a clear message to parents regarding the significance of tourism and
hospitality education; and

* Build networks among schools, and various tourism and hospitality-related
organisations at management level to facilitate the development of the THS

curriculum.

(d) Parents

* Support the development of the THS curriculum;

¢ Understand the value of Tourism and Hospitality education, and encourage and
support their children in actively pursuing their studies in this area; and

* Assist their children to relate their school work to everyday life by discussing
relevant tourism and hospitality issues with them and encouraging them to visit
attractions, airports, museums and tourism and hospitality-related operations.

Teachers need to adopt a student-centred teaching style to stimulate students’ interest and
motivation. Through a range of practical activities, students gain personal experience, and
develop knowledge, understanding and skills related to tourism and hospitality, as well as
skills in thinking, independent learning and collaboration. Teachers should adopt diverse
modes of assessment, and use formative and summative assessment flexibly in order to
provide a comprehensive assessment of students’ performance and gauge their development
in generic skills, values and attitudes. (Please refer to Chapters 4 and 5 for further suggestions
on learning, teaching, and assessment strategies.)
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Chapter 4 Learning and Teaching

This chapter provides guidelines for effective learning and teaching of the Tourism and
Hospitality Studies (THS) curriculum. It is to be read in conjunction with Booklet 3 of the
Senior Secondary Curriculum Guide (CDC, 2007) which provides the basis for the
suggestions about learning and teaching set out below.

4.1 Knowledge and Learning

4.1.1 Views of knowledge

In the knowledge-based society, knowledge exists in various forms and contexts, and subject
boundaries are fluid. Knowledge in THS has many sources owing to its multi-disciplinary
nature as well as its intricate interrelationship with other disciplines, such as business
administration, geography and history. Knowledge in this subject is dynamically changing

and is best constructed through study and field visits, and through interaction with others.

The tourism and hospitality industry has experienced explosive growth, radically changing
consumer demand, and a substantially different social and economic environment over the
past few decades. As a result, tourism and hospitality education now aims at preparing
graduates who are “knowledge workers” with strong and flexible skills in using technology to
find information quickly for decision-making and practical applications. Therefore, tourism
and hospitality educators have revised their views on knowledge acquisition — from seeing it
as “being able to remember and repeat information or procedures” to “being able to find and

use it”.

In line with this changing view of knowledge, the conception of learning has also been
revised. The focus of learning is no longer limited to what students should learn, but also how
they learn and what brings about learning. In tourism and hospitality education, knowledge
and understanding become processes of discovery, integration and application of knowledge,
rather than of regurgitation of the content of lessons. Against this background, teachers’ roles
change according to the objectives of different activities, with the ultimate goal of helping
students to become independent, self-directed learners. Teachers need to adopt a wide range
of learning and teaching strategies to cater for learners’ different abilities and learning styles,
and maintain a balanced emphasis on knowledge acquisition and the development of skills

and positive values and attitudes, so as to enhance students’ capacity for lifelong learning.
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4.2 Guiding Principles

The following are guiding principles for effective learning and teaching of Tourism and
Hospitality Studies (THS).

e Building on strengths: Hong Kong classrooms demonstrate many positive features of
Chinese students (such as the attribution of academic success to effort, and the social
nature of achievement motivation) and of their teachers (such as a strong emphasis on
subject disciplines and moral responsibility). These strengths and uniqueness of local
students and teachers should be acknowledged and treasured.

e Acknowledging prior knowledge and experience: The learning activities should be
planned with students’ prior knowledge and experience in mind.

e Understanding learning objectives: Each learning activity should have clear learning
objectives and students should be informed of them at the outset. Teachers should also be
clear about the purpose of assignments and explain their significance to students.

e Teaching for understanding: The pedagogies chosen should aim at enabling students to
act and think flexibly with what they know.

e Teaching for independent learning: Generic skills and reflection should be nurtured
through learning activities in appropriate contexts of the curriculum. Students should be
encouraged to take responsibility for their own learning.

e Enhancing motivation: Learning is most effective when students are motivated. Various
strategies should be used to arouse the interest of students.

e Effective use of resources: A variety of teaching resources can be employed as tools for
learning.

e Maximising engagement: In conducting learning activities, it is important for the minds
of students to be actively engaged.

e Aligning assessment with learning and teaching: Feedback and assessment should be
an integral part of learning and teaching.

e Catering for learner diversity: Students have different characteristics and strengths.
Appropriate learning and teaching strategies should be employed to cater for learner
differences. The diversity among students also provides a good reason for building up a

learning community in which students support each other’s learning.
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4.3 Approaches and Strategies

In choosing learning and teaching strategies, teachers should take into account the practical,
complex and multi-disciplinary nature of THS, as well as their students’ prior knowledge,
learning styles and abilities. Learning outcomes can be attained by more than one type of
strategy: lectures, case studies, field trips, role-play and group discussion can be suitably
deployed to meet the different aims and objectives of individual lessons, and the needs of
different students. The most important guideline for choosing suitable strategies is “fitness for
purpose”.

4.3.1 Choosing appropriate strategies: fitness for purpose

Given the wide range of objectives to be fulfilled in this curriculum, there is no single
pedagogical approach that can meet all the requirements. Teachers should therefore adopt a
wide range of strategies to suit the varying content and focuses of learning, as well as
learners’ diverse needs. The figure on the next page is the basic framework of learning and
teaching adopted in the senior secondary THS curriculum. It shows the spectrum of
approaches available for different purposes. These approaches complement each other: for
example, there can be direct instruction at certain stages or for certain students in enquiry
learning; and simulation activities on delivering quality customer services may entail direct
instruction and/or co-construction at certain points. The examples placed along the spectrum
are illustrated later in the chapter.
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Content knowledge | / (curriculum) = = .
(sources, understanding, A
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direct instruction
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Teaching as ...
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respectively.

School examples of A, B, C, D and E can be found on pp. 81, 83, 85, 56 and 59

Figure 4.1 Approaches to Learning and Teaching

50




Direct instruction by the teachers

Direct instruction (e.g. lecturing) can be an effective means for transmitting knowledge
quickly to students in THS. Teachers can help students to understand the background to an
issue (such as dealing with difficult customers), fundamental theories and facts in a short time.
This approach is most relevant to contexts where explanation, demonstration or modelling is
required to enable learners to gain knowledge and understanding of a particular aspect of the
subject. It allows the teacher to determine the aims, content, organisation, pace and direction
of lessons. It can also be used to arouse interest in a subject, and complement and clarify text
materials. For example, a video can help students to understand quickly guest check-in
procedures or the practical nature of table-setting in food and beverage services. Please see
Appendix 1 for examples of the effective use of direct instruction in THS lessons.

Enquiry learning by the students

Students should have ample opportunities, with guidance from their teachers, to search for
information by themselves from a range of sources. The need to develop their skills in
“learning to learn” by collecting information, searching for different viewpoints, expressing
ideas and/or opinions, developing a wide range of skills and abilities, clarifying attitudes and
exploring differences in values. The enquiry approach encourages teachers to use
“open-ended” questions to lead students to conduct their own enquiry. A typical example of
enquiry learning would be when students surf the Internet or use authentic case study
materials assigned by the teacher to explore a topic, such as how service staff make decisions
when dealing with customers. Appendix 2 includes an example concerned with theme parks
which illustrates effective learning through the Internet. Enquiry learning by individual
students using industry software such as Global Distribution Systems (GDS) or Property
Management Systems (PMS) will help them to develop skills in using the software, and
enhance their understanding of the increasing importance of communication and information
technology within the industry.

An exciting feature of tourism and hospitality education for students is that they have
opportunities to get out of the classroom to visit airlines, hotels, historical sites, museums and
tourism-related institutions in the community, and they may even conduct visits abroad. On
such visits, they explore real contexts related to the tourism and hospitality industry. Such
enquiry learning, involving students’ active participation in seeking answers, is likely to be
more meaningful and applicable than knowledge acquired passively.
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An example of enquiry learning

on sustainable tourism development in Tai O

In January 2005, teachers from the SKH St. Benedict’s School organised a field trip for the
S5 Travel and Tourism students to study “Sustainable tourism development in Tai O”.
Being aware of the increasing concern about sustainable tourism development both at home
and abroad, the teachers used this field trip as an important teaching strategy to increase
students’ awareness and knowledge, and develop appropriate attitudes. Students’ critical
thinking skills were enhanced through study of the causes of the negative effects and
possible solutions to the problem of sustainable tourism development in the area. (See
Appendix 3 for field trip excerpts.)

Role-play and group discussion are two commonly employed strategies for engaging
students actively in the classroom.

In tourism and hospitality education, role-play is important for simulating authentic
situations in the industry, to bridge the gap between academic knowledge and the industry’s
practices. Such simulations help students to develop their critical thinking skills and also
provide a way of assessing their performance which is not possible through paper-and-pen
tests.

Role-play exercises can help students to:

* understand issues from the viewpoints of different stakeholders;
¢ develop the capacity to handle pressure when taking on unfamiliar roles; and

e improve their oral and written communication skills.

They also:

¢ develop teamwork by engaging students in pair and group work — a vital collaboration
skill valued by the industry; and

* engage them in analytical thinking and investigation to explore the interdisciplinary
nature of tourism and hospitality as a subject and as an industry.
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Appendix 4 contains an example of a role-play competition entitled “The Best Tour Guide of
2005”.

When students are engaged in group discussion, they learn through actively formulating and
communicating their opinions among their peers. In the process, they learn to see things from
others’ viewpoints, and to accept and respond to challenges from them. Teachers can promote
successful group discussion by giving clear tasks for the groups to accomplish, providing
appropriate materials for discussion, and assigning specific roles to group members. Through

such discussion students develop effective communication skills and respect for others.

If effectively employed, role-play and group discussion highlight that knowledge is not
something out there to be discovered, but rather an understanding to be developed through
collaboration and sharing. The understanding constructed is built upon the experiences and
insights of group members, the issues to be examined, the information available and the

settings in which the discussion and role-play take place.

Overall, teachers need to exercise their professional judgment in selecting strategies which
motivate students to act as self-directed learners, and support them in the process of
knowledge-construction. A list of learning and teaching strategies is provided in Appendix 5

for teachers’ reference.

4.3.2 Reading to learn

Reading and preparing for lessons, assignments, projects and examinations are an integral
part of students’ learning experience. Because of the multi-disciplinary nature of tourism and
hospitality studies, it is important for learners to read extensively to gain a full understanding
of the subject. Students should not be confined to, or rely too heavily on, reading tourism and
hospitality textbooks, but should consult material from other disciplines including geography,
history, business studies, economics and environmental studies. Suitable material can be
found in newspapers, magazines, articles, papers, reports and the media.

Teachers should assist students to acquire skills and techniques that enable them to read with
understanding, and to analyse and apply qualitative and quantitative information. Students
who are interested in reading will often do so on their own, though their interest needs to be
sustained. Those who are less interested need to be supported and taught how to read
effectively. The ultimate aim is to assist all students to become independent and willing
readers.
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4.3.3 Life-wide learning

Providing life-wide learning experiences enables students to achieve certain learning goals in
contexts beyond the classroom. Teachers should make use of resources and situations
available in the school and the wider community in order to provide a range of opportunities
for students to learn in real settings about issues such as the impact of air pollution or the

changing economic climate on the tourism and hospitality industry.

Museums, travel agencies, hotels, restaurants, theme parks, attractions, libraries, government
departments, public institutions and non-governmental organisations (NGOs) are all potential
sources of information for studying different issues in the THS curriculum. There are also
organisations which are willing to support student learning in various ways, for example by
providing updated information, producing curriculum resources, offering service learning

opportunities, and organising talks and visits.

There is a wide variety of possibilities for experiential learning of this subject in the
community. With instruction and support from their teachers, students can explore the
tourism and hospitality industry through, for example, pleasure trips with their families, field
study at airports or travel agencies, hotel familiarisation visits, watching related TV
commercials, or even through the experience of patronising different food service institutions.
Schools can also make use of their strengths and connections to arrange cross-border
exchange programmes to broaden students’ horizons. An extract from the UNESCO

education website on planning site visits and excursions can be found in Appendix 6.

4.4 Catering for Learner Diversity

Students have diverse backgrounds, needs and interests. When planning learning and
teaching activities to cater for individual differences in the classroom, teachers should:

e consider individuals’ experiences, learning styles and interests;
e develop questions and activities that are aimed at different levels of ability;
¢ modify the expectations for some students;

e provide opportunities for a variety of forms of participation, such as individual, pair
and small group activities; and

e assess students based on individual progress and outcomes.
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With regard to learner diversity, it is helpful for teachers to pay particular attention to the
following:

o Learning styles: Ensure that different ways of carrying out the same activity are
available to students with different learning styles.

e The pace of learning: Ensure that all students — those with learning difficulties as
well as those with average and high ability — are catered for in terms of the pace of
learning. An example of experience in catering for students of diverse ability can be
found in Appendix 7.

e Differences in achievement levels: Cultivate an atmosphere of understanding and
acceptance of individual differences among students. Teachers should give recognition
to all students’ strengths so that their confidence and self-esteem are enhanced. An
example of ways of improving student attainment is provided in Appendix 8.

4.5 Classroom Interaction
45.1 The roles and interaction of students and teachers

In carrying out an enquiry project, the learner bears the major responsibility for learning.
However, given their limited level of experience, knowledge and skills, students may
encounter hurdles as they start out on their learning journey. In such circumstances teachers
may then need to facilitate student learning by providing “scaffolds”. They should help their
students by breaking down challenging learning tasks into manageable “chunks” and by
indicating possible directions and means. Assistance from teachers to achieve objectives
should fade as the learners’ competence increases, so that the control of learning is shifted to
the students over time. In this way, the role of teachers in the enquiry process changes from
being a facilitator to being a partner in the exploration process. Students have to learn to form
and express their own beliefs on the basis of independent reasoning, rather than always
resorting to the views of an authority figure such as the teacher.

While students can always benefit from a knowledgeable teacher, it is neither necessary, nor
likely, that teachers will have a detailed knowledge of all the issues in the THS curriculum.
As stated earlier, teachers of THS take on many roles — not just as information-providers but
as facilitators, consultants, partners in learning and learning assessors. They support enquiry
by providing access to information; they provide timely stimulation and input; and they
enrich discussion without dictating its direction.
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4.5.2 Questioning

The vibrant tourism and hospitality industry encompasses different sectors of the economy
characterised by a wide range of issues and problems. The questions teachers ask can play an
important role in assisting students to gain a fuller understanding of the industry. By using
appropriate questioning strategies, teachers can stimulate students to think, which can lead

them to further questions. For example, they may ask questions which lead students to:

o make associations between aspects of knowledge they have learned;

o examine their assumptions and prompt them to think along different lines;
J look for the sources of information, and assess their quality;

o interpret how they are organising or giving meaning to information; and

J apply reasoning to address issues or problems.

Figure 4.2 lists examples of various kinds of questions teachers may use.

Type of question Example

Association Cruise ships are often called floating resorts. Why do land-based
resorts have trouble competing with them?

Assumption Can you foresee what may happen to the future economy of a
resort destination in Indonesia which is mainly dependent on
tourism?

Information What kind of research data support the ranking of Hong Kong as

one of the world’s ten most popular tourist destinations?

Interpretation

Can you think of any other ways of categorising tourists visiting
Shanghai apart from Cohen’s and Plog’s theory?

Reasoning

Is tourism a blessing or a curse?

This example illustrates point D in Figure 4.1 on page 50.

Figure 4.2 Examples of different types of questions

4.5.3 Teacher debriefing

In attempting to construct knowledge through group discussion and role-play, students may at
times feel that they are making little or no progress. It is important for the THS teacher to
provide debriefings during the learning process, where necessary, and shortly after a learning
activity has been completed. Such sessions should help students to summarise and build on
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what they have learned through the activity, and move on to enquiring about new issues.

The following points provide some guidelines on how to conduct successful debriefings:

*  They should be clear and specific: too little or too much unfocused feedback during
debriefings may create confusion and misunderstanding, and overload students.

*  Ample time should be allocated for this purpose, and this should always be built into
the design of learning activities.

*  Debriefings should take place at appropriate intervals during and soon after activities
so that students can recollect their experiences clearly.

It is useful for students to share their reactions to debriefings, indicating which aspects have
been most helpful in rounding off activities and preparing them for new ones.

An example of conducting a role-play debriefing

Having completed a role-play competition entitled “The Best Tour Guide of 2005 as
described in Appendix 4, the teacher thanks students for their efforts and contributions
and then starts the debriefing by asking questions such as the following:

How did you feel during the role-play process?

What happened in the role-play?

Did you find this learning experience beneficial to your study of the topic? Why?

What could you do next time to improve your role-play performance?

What do you suggest to improve our next round of role-plays?

What other topic would you have interest in learning about through role-play?

Did the role-play exercise meet the learning outcomes of the unit?

Did the role-play exercise provide an accurate representation of a situation in the
tourism and hospitality industry?
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4.6 Learning Community

The goal of nurturing independent learning in students does not imply that they always have
to work in isolation. On the contrary, the construction of knowledge in THS can often best be
carried out in collaboration with others, i.e. in a community of learners. Members of the
learning community have common learning goals, though they may differ in many other
aspects, including their learning styles and abilities. They contribute to each other’s learning
by sharing experiences, insights and views on issues of common concern; and they may also
share the workload in collecting information and conducting investigative studies.

The teacher has an important part to play in fostering a sense of community in the class. First,
to operate successfully, a learning community requires an ethos of acceptance and a sense of
trust among students, and between them and their teachers. Teachers can help to foster
acceptance and trust through encouragement and personal example, and by allowing students
to take risks as they explore and articulate their views, however immature these may appear
to be. Such an atmosphere helps to develop open-mindedness, objectivity and respect for the
views of others. The more students talk through what they believe, and listen to the views and
reactions of others, the more they will be able to develop their own thinking. Students also
come to realise that their classmates (and their teachers) are partners in learning. Through
discussion, debate and other collaborative tasks, students interact with one another and learn
to evaluate and appreciate the views of others.

Teachers can also encourage cooperative learning by designing appropriate group learning
tasks, which include, for example, collecting background information, conducting small-scale
surveys, or producing media presentations on certain issues and themes. Students need to be
reminded that, while they should work towards successful completion of the tasks,
developing positive peer relationships in the process is an important objective of all group

work.

As noted in Chapter 2, students have to conduct an in-depth investigation on a selected topic
in the Elective Part. Though they will be working on their individual tasks, they can still learn
as a group. They can help each other by sharing information and ideas on a common theme,
brainstorming ideas together, and commenting on each other’s proposals, methodology and
progress. In this way, students will learn to appreciate that knowledge can be constructed both

individually and through collaboration in a learning community.
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An example of a learning community

In 2003, Fat Ho Buddhist Memorial College collaborated with the Hans Andersen

Club (# &% rﬁ ) to establish a Tour Ambassador Programme for the students.

The Hans Andersen Club provided trainers and conducted tour guide training for
around 20 students, equipping them with the essential skills. Having completed the
Tour Ambassador Programme, students acted as tour guides around Tai O’s
attractions. The guided tour normally lasted for three hours. It took visitors to
the .stilt houses, mangroves and shops famous for local specialty products, and
introduced the tourists to the history of Tai O.

Graduates of the Tour Ambassador Programme would train the new recruits and

passed on their knowledge and skills in tour-guiding to them. Meanwhile, trainers

from the Hans Andersen Club acted as facilitators during the training process to

ensure that appropriate knowledge and skills were learned. Thus, a learning
community was created among students, and between students and the Hans
Andersen Club, in learning and teaching tour-guiding skills.

This example illustrates point E in Figure 4.1 on page 50.

Many youngsters in Hong Kong are familiar with communicating and networking through
e-mail, web-based instant messages and web journals (“blogs”). Such uses of IT provide
promising opportunities for building up and linking learning communities in THS. However,
a learning community will not emerge simply by using IT. Teachers and students need to have
shared goals and contribute in a focused way, so that their interaction helps to achieve the
learning goals of the community.
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Chapter 5 Assessment

This chapter discusses the role of assessment in learning and teaching Tourism and
Hospitality Studies (THS), the principles that should guide assessment of the subject and the
need for both formative and summative assessment. It also provides guidance on internal
assessment and details regarding the public assessment of THS. Finally, information is given
on how standards are established and maintained and how results are reported with reference
to these standards. General guidance on assessment can be found in the Senior Secondary
Curriculum Guide (SSCG) (CDC, 2007).

5.1 The Roles of Assessment

Assessment is the practice of collecting evidence of student learning. It is a vital and integral

part of classroom instruction, and serves several purposes and audiences.

First and foremost, it gives feedback to students, teachers, schools and parents on the

effectiveness of teaching and on students’ strengths and weaknesses in learning.

Second, it provides information to schools, school systems, government, tertiary institutions

and employers to enable them to monitor standards and to facilitate selection decisions.

The most important role of assessment is in promoting learning and monitoring students’
progress. However, in the senior secondary years, the more public roles of assessment for
certification and selection come to the fore. Inevitably, these imply high-stake uses of
assessment since the results are typically employed to make critical decisions about

individuals.

The Hong Kong Diploma of Secondary Education (HKDSE) provides a common
end-of-school credential that gives access to university study, work, and further education and
training. It summarises student performance in the four core subjects and in various elective
subjects, including both discipline-oriented subjects such as THS and the new Applied
Learning courses. It needs to be interpreted in conjunction with other information about

students provided in the Student Learning Profile.
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5.2 Formative and Summative Assessment

It is useful to distinguish between the two main purposes of assessment, namely “assessment

for learning” and “assessment Of learning”.

“Assessment for learning” is concerned with obtaining feedback on learning and teaching,
and utilising this to make learning more effective and to introduce any necessary changes to
teaching strategies. We refer to this kind of assessment as “formative assessment” because it
is all about forming or shaping learning and teaching. Formative assessment should take

place on a daily basis and typically involves close attention to small “chunks” of learning.

“Assessment Of learning” is concerned with determining progress in learning, and is referred
to as “summative” assessment, because it is all about summarising how much learning has
taken place. Summative assessment is normally undertaken at the conclusion of a significant
period of instruction (e.g. at the end of the year, or of a key stage of schooling) and reviews

much larger “chunks” of learning.

In practice, a sharp distinction cannot always be made between formative and summative
assessment, because the same assessment can in some circumstances serve both formative
and summative purposes. Teachers can refer to the SSCG for further discussion of formative

and summative assessments.

Formative assessment should also be distinguished from continuous assessment. The former
refers to the provision of feedback to improve learning and teaching based on formal or
informal assessment of student performance, while the latter refers to the assessment of
students’ on-going work and may involve no provision of feedback that helps to promote
better learning and teaching. For example, accumulating results in class tests carried out on a
weekly basis, without giving students constructive feedback, may neither be effective

formative assessment nor meaningful summative assessment.

There are good educational reasons why formative assessment should be given more attention
and accorded a higher status than summative assessment, on which schools tended to place a
greater emphasis in the past. There is research evidence that indicates that formative
assessment is beneficial when used for refining instructional decision-making in teaching and
generating feedback to improve learning. For this reason, the CDC report Learning to
Learn — The Way Forward in Curriculum Development (CDC, 2001) recommended that there
should be a change in assessment practices, with schools placing due emphasis on formative

assessment to make assessment for learning an integral part of classroom teaching.
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It is recognised, however, that the primary purpose of public assessment, which includes both
external public examinations and moderated School-based Assessments, is to provide
summative assessments of the learning of each student. While it is desirable that students
are exposed to SBA tasks in a low-stake context and that they benefit from practice and
experience with the tasks (i.e. for formative assessment purposes) without penalty, similar
tasks will need to be administered soon as part of the public assessment to generate marks to

summarise the learning of students (i.e. for summative assessment purposes).

Another distinction to be made is between internal assessment and public assessment.
Internal assessment refers to the assessment practices that teachers and schools employ as
part of the ongoing learning and teaching process during the three years of senior secondary
studies. In contrast, public assessment refers to the assessment conducted as part of the
assessment process in place for all schools. Within the context of the HKDSE, public
assessment means both the public examinations and the moderated School-based
Assessments (SBA) conducted or supervised by the HKEAA. On balance, internal
assessment should be more formative, whereas public assessment tends to be more
summative. Nevertheless, this needs not be seen as a simple dichotomy. The inclusion of
SBA in public assessment is an attempt to enhance formative assessment or assessment for
learning within the context of the HKDSE.

5.3 Assessment objectives

The following assessment objectives are closely aligned with the curriculum framework and

the broad learning outcomes presented in earlier chapters.

e Understanding the structure and nature of the various interdependent components of the
tourism and hospitality industry;

e Recognising the relative importance of the tourism and hospitality industry to host
destinations and the global economy;

e Understanding tourism and hospitality issues and analysing the main factors affecting the
demand for tourism and hospitality services;

e Evaluating sustainable tourism strategies that can be used to minimise the negative
economic, environmental and social impact of tourism and maximise the positive one;

e Appreciating the importance for tourists and tourism/hospitality operators of fulfilling

responsibilities in an ethical manner;
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e Applying information technology skills, communication skills, problem-solving skills and
critical thinking skills effectively in the context of a dynamic tourism and hospitality
industry and

e Demonstrating the basic principles and skills of providing quality customer service.

54 Internal Assessment

This section presents the guiding principles that can be used as the basis for designing the
internal assessment and some common assessment practices for THS. Some of these

principles are common to both internal and public assessment.

5.4.1 Guiding principles

Internal assessment practices should be aligned with curriculum planning, teaching
progression, student abilities and the school contexts. The information collected will help to
motivate, promote and monitor student learning, and will also help teachers to find ways of

promoting more effective learning and teaching.

(a) Alignment with the learning objectives

A wide range of assessment practices should be used to assess the achievement of different
learning objectives for whole-person development. These include oral questioning, tests and
examinations, role-play, group discussion, projects and field trips and familiarisation visits.
The weighting given to different areas in assessment should be discussed and agreed among
teachers. The assessment purposes and criteria should also be made known to students so

that they can have a full understanding of what is expected of them.

(b) Catering for the range of student ability

Assessment at different levels of difficulty and in diverse modes should be used to cater for
students with different aptitudes and abilities. This helps to ensure that the more able
students are challenged to develop their full potential and the less able ones are encouraged to
sustain their interest and sense of success in learning.

(©) Tracking progress over time

As internal assessment should not always be a one-off exercise, schools are encouraged to
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use practices that can track learning progress over time (e.g. portfolios). Assessment practices
of this kind allow students to set their own incremental targets and manage their own pace of

learning, which will have a positive impact on their commitment to learning.

(d) Timely and encouraging feedback

Teachers should provide timely and encouraging feedback through a variety of means, such
as constructive verbal comments during classroom activities and written remarks on
assignments together with indications as to where improvements should be made. Such
feedback helps students to sustain their momentum in learning, and identify their strengths

and weaknesses.

(e) Making reference to the school’s context

As learning is more meaningful when the content or process is linked to a setting which is
familiar to students, schools are encouraged to design some assessment tasks that make
reference to the school’s own context (e.g. its location, relationship with the community, and

mission).

€3) Making reference to current progress in student learning

Internal assessment tasks should be designed with reference to students’ current level of
knowledge to avoid making tasks too difficult and thereby causing a negative impact on
learning. Teachers should be mindful in particular of concepts and skills which form the basis

for further development in learning.

() Encouraging peer assessment and self-assessment

In addition to giving their own feedback, teachers should also provide opportunities for peer
assessment and self-assessment in student learning. The former enables students to learn
among themselves, and the latter promotes reflective thinking which is vital for students’
lifelong learning.

(h) Appropriate use of assessment information to provide feedback

Internal assessment provides a rich source of data for providing evidence-based feedback on

learning in a formative manner.
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54.2 Internal assessment practices

A range of assessment practices suit THS, such as oral questioning, tests and examinations,
projects and field trips and familiarisation visits, should be used to promote the attainment of
the various learning outcomes. However, teachers should note that these practices should be
an integral part of learning and teaching, not “add-on” activities -

Oral questioning

Oral questioning does not needs to be confined to language subjects — it may be helpful
in other subjects also. It allows teachers to discuss matters in depth with able students,
to tease out the meaning of obscure statements, and to find out why they think as they
do. Teachers are encouraged to try using oral assessment as it can be a valuable
supplement to conventional assessment methods and can also help students to improve

their oral communication skill.

Tests and examinations

Tests and examinations are widely employed in everyday learning and teaching. In
devising the items, an effort should be made to include questions with different
demands (e.g. for reproduction of simple factual knowledge or deeper conceptual
understanding) and of different types (e.g. multiple-choice, data-based and essay-type).
A variety of items should be used to assess a wide range of skills, including creativity,

critical thinking and problem-solving skills.

Role Play

In tourism and hospitality education, role-play is important for simulating authentic
situations in the industry and bridging the gap between academic knowledge and the
industry’s practices. Simulations help students to develop their critical thinking skills
and also provide a way of assessing their performance on practical tasks which cannot

be done through paper-and-pen tests.

Role-play exercises can
¢ introduce students to the concept of team-building by engaging them in pair or
group work — a vital collaboration skill valued by the industry; and

e engage them in analytical thinking and investigation to explore the interdisciplinary

nature of tourism and hospitality as a subject and as an industry.
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Field Trips and Familiarisation Visits

Field trips and familiarisation visits have many applications in different subjects,
ranging from collecting specimens on an outing to reflecting on visits or tours. In THS,
students have the opportunity to explore the real contexts within the tourism and
hospitality industry. This calls for keen observation, mastery of concepts and skills, and
accurate recording. Field trips and familiarisation visits can often contribute
significantly to establishing good relations between the school and the community and

can be very rewarding for students.

5.5 Public Assessment

5.5.1 Guiding principles

The principles guiding public assessment are outlined below for teachers’ reference.

(a) Alignment with the curriculum

The outcomes that are assessed and examined through the HKDSE should be aligned with the
aims, objectives and intended learning outcomes of the senior secondary curriculum. To
enhance the validity of public assessment, the assessment procedures should address the
range of valued learning outcomes, not just those that are assessable through external written

examinations.

The public assessment for THS will be aligned with the curriculum aims and objectives of
tourism and hospitality education, and the SBA component within it will assess a wide range

of generic skills essential to the tourism and hospitality industry.

(b) Fairness, objectivity and reliability

Students should be assessed in ways that are fair and are not biased against particular groups
of students. A characteristic of fair assessment is that it is objective and under the control of
an independent examination authority that is impartial and open to public scrutiny. Fairness
also implies that assessments provide a reliable measure of each student’s performance in a

given subject so that, if they were to be repeated, very similar results would be obtained.

(c) Inclusiveness
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The HKALE is designed for a relatively elite group of students, most of whom aspire to
university study. However, the assessments and examinations for the three-year senior
secondary curriculum will accommodate the full spectrum of student aptitude and ability. For
THS, the public assessment comprises an external public examination based on the
Compulsory Part of the curriculum and an SBA component based on the Elective Part. Both
the Compulsory and Elective Parts cover knowledge, concepts, attitudes and essential generic
skills required in certain sectors of the tourism and hospitality industry; and the Elective Part
aims to cater for students’ aptitudes and interests, particularly by allowing them to select a
topic for in-depth study.

(d) Standards-referencing

The HKDSE is ‘standards-referenced’, i.e. students’ performance will be matched against
standards, which indicate what students have to know and be able to do to merit a certain
level of performance. Level descriptors will be developed for THS to provide a more specific

indication of the expected student performance.

(e) Informativeness

The new qualification and the associated assessment and examinations system should provide
useful information to all parties. First, it should provide feedback to students on their
performance and to teachers and schools on the quality of the teaching provided. Second, it
should communicate to parents, tertiary institutions, employers and the public at large what
students know and are able to do, in terms of how their performance compares with the

standards. Third, it needs to facilitate selection decisions that are fair and defensible.

5.5.2  Assessment design

The assessment design (refer to Table 5.1 below) is subject to continual refinement in the
light of feedback. Full details will be provided in other supplementary documents, in
particular the approved Regulations and Assessment Frameworks for the year of the
examination.
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Component Description Weighting Duration

. o Section A: Multiple-choice
Public examination Paper 1 30% 1v4 hours

Section B: Data-based questions

Paper 2 Essay-type questions 40% 1% hours
School-based Task on Elective Part (20%):
Assessment (SBA) S5-S6 - An in-depth study of a chosen Elective

Part.

0
Course assignment (10%): 30%

S5 - Two course assignments on the Compulsory
Part.

Table 5.1 Components of the Public Assessment for Tourism and Hospitality Studies

553 Public examinations

The overall aim of the public examination is to assess students’ ability to demonstrate their
knowledge and understanding in different areas of the tourism and hospitality industry, and to

apply them in a wide range of industry and service-related situations.

As indicated in Table 5.1, various types of question — multiple-choice, data-based and
essay-type — will be used. Multiple-choice questions allow a quick, comprehensive coverage
of areas in the curriculum and encourage students to develop basic knowledge in the
Compulsory Part; data-based questions require students to perform various skills such as
analysis and application of the data provided; and essay-type questions allow students to
discuss tourism and hospitality issues in depth. These types of item are similar to those
adopted in the HKCE examination. Specimen papers will be provided to schools by the
HKEAA to illustrate the format of the examination and the standards at which the questions

are pitched.

5.5.4  School-based Assessment (SBA)

In the context of public assessment, SBA refers to assessments administered in schools and
marked by the students’ own teachers. The primary rationale for SBA in THS is to enhance
the validity of the overall assessment by extending it to include the assessment of a range of
specific and generic skills — such as skills in communication, customer services,
information-processing, critical thinking, creativity and problem-solving — that can be applied

in various contexts both within and beyond the tourism and hospitality industry.
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The key learning outcomes to be assessed through SBA in THS are as follows:

e Demonstrating effective information technology skills, communication skills,
problem-solving skills and critical thinking skills in the context of a dynamic tourism and
hospitality industry;

e Demonstrating mastery of the basic principles and skills in providing quality customer
service;

e Demonstrating life skills through class discussions, role-plays and project work;

e Identifying sustainable tourism strategies that can be used to minimise the negative
economic, environmental and social impact of tourism and maximise the positive one;

e Understanding the development of an event from the conceptual stage through to its
completion; and

e Describing and providing examples of how hospitality sectors differentiate themselves
through the variety and mix of services they provide.

There are, however, some additional reasons for SBA. For example, it reduces dependence on
the results of one-off examinations, which may not always provide the most reliable
indication of the actual abilities of candidates. Assessments based on student performance
over an extended period of time and developed by those who know the students best — their

subject teachers — are more reliable.

Another reason for including SBA is to promote a positive “backwash effect” on students,
teachers and school staff. Within THS, SBA can serve to motivate students by requiring
them to engage in meaningful activities and for teachers it can reinforce curriculum aims and
good teaching practice, and provide structure and significance to an activity in which they are

already involved on a daily basis, namely assessing their own students.

The SBA of THS consists of two parts to be done in S5 and S6: (a) a task and (b) course

assignments.

(a) The task requires students to undertake an in-depth study on a selected topic in the
Elective Part. They can choose either to plan and organise a THS-related event (e.g.
design and display a booth in school to promote fair trade in the tourism and hospitality
industry), or to produce a THS theme-based product (e.g. an information booklet on
ecotourism destinations in South America). A list of suggested task topics and their
specific requirements and mode of delivery will be provided to students. The major

areas for assessment are: (1) data sourcing, (ii) oral presentation and (iii) product.
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(b) Course assignments take the form of brochures, reports on visits and news
commentaries assigned by the subject teacher for completion in S5. Each student is
required to submit two assignments based on topic areas in the Compulsory Part and

delivered in different modes as stipulated.

To allow time for the smooth implementation of SBA, the following strategy for phasing it in

will be adopted:
Year of examination Implementation of SBA
2012 Schools are not required to submit SBA marks.
Public examination results constitute 100% of the final subject results.
Schools are not required to submit SBA marks.
2013 Public examination results constitute 100% of the final subject results.
Starting from 2014, all schools have to submit SBA marks contributing 30% to the final subject
results.

Table 5.2 Implementation schedule of SBA

It should be noted that SBA is not an “add-on” element in the curriculum. The modes of SBA
are normal in-class and out-of-class activities suggested in the curriculum, and therefore
should not unduly increase the workload of teachers and students. The requirement to
implement the SBA should take into consideration the wide range of student ability. Detailed
information on the requirements and implementation of the SBA and samples of assessment
tasks will be provided to teachers by the HKEAA.

5.5.5  Standards and the reporting of results

The HKDSE will make use of standards-referenced reporting of assessments. What this
means is that candidates’ levels of performance will be reported with reference to a set of
standards as defined by cut scores on the variable or scale for a given subject. Standards
referencing relates to the way in which results are reported and does not involve any changes
in how teachers or examiners mark student work. The set of standards for a given subject can

be represented diagrammatically as shown in Figure 5.1.
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Cut scores

Variable/scale

Figure 5.1 Defining levels of performance via cut scores on the variable or scale for a given

subject

Within the context of the HKDSE there will be five cut scores, which will be used to
distinguish five levels of performance (1-5), with 5 being the highest. A performance below
the threshold cut score for Level 1 will be labelled as “Unclassified” (U).

For each of the five levels, a set of written descriptors will be developed that describe what
the typical candidate performing at this level is able to do. The principle behind these
descriptors is that they describe what typical candidates can do, not what they cannot do. In
other words, they describe performance in positive rather than negative terms. These
descriptors will necessarily represent “on-average” statements and may not apply precisely to
individuals, whose performance within a subject may be variable and span two or more levels.
Samples of students’ work at various levels of attainment may be used to illustrate the
standards expected of them. These samples, when used together with the level descriptors,

will illustrate the standards expected at the various levels of attainment.

In setting standards for the HKDSE, Levels 4 and 5 will be set with reference to the standards
achieved by students awarded grades A-D in the current HKALE. It needs to be stressed,
however, that the intention is that the standards will remain constant over time — not the
percentages awarded different levels, as these are free to vary in line with variations in
overall student performance. Referencing Levels 4 and 5 to the standards associated with the
old grades A-D is important for ensuring a degree of continuity with past practice, for

facilitating tertiary selection and for maintaining international recognition.

The overall level awarded to each candidate will be made up of results in both the public
examination and the SBA. SBA results for THS will be statistically moderated to adjust for
differences among schools in marking standards, while preserving the rank ordering of
students as determined by the school.
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To maintain current levels of discrimination for selection purposes, the Level 5 candidates
with the best performance will have their results annotated with the symbols ** and the next
top group with the symbol *. The level awarded to each candidate will be recorded on the
Diploma. There will also be a Statement of Results which will in addition provide level
descriptors.
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Chapter 6 Learning and Teaching Resources

This chapter discusses the importance of selecting and making effective use of a wide range
of learning and teaching resources, including textbooks, to enhance student learning. Schools
need to select, adapt and, where appropriate, develop the relevant resources to support student

learning.

6.1 Function of Learning and Teaching Resources

The function of learning and teaching resources is to provide a basis for students’ learning
experiences. Learning resources include not only textbooks, workbooks and audio-visual
teaching aids produced by the Education and Manpower Bureau or other organizations, but
also web-based learning materials, computer software, the Internet, the media, libraries,
resources in the natural environment, and people. All of these should be drawn upon to help
students to broaden their learning experiences, and to meet their different learning needs. If
used effectively, they will help students to: consolidate what they have learned; extend and
construct knowledge for themselves; and develop the learning strategies, generic skills,

values and attitudes they need — and thus lay a solid foundation for lifelong learning.

6.2 Guiding Principles

The following are considerations in the selection and use of textbooks and other learning and

teaching resources:

e They should be in line with the curriculum aims and contain core elements of the
curriculum.

e They should arouse students’ interest and motivate them to engage actively in learning
tasks.

e They should provide access to knowledge, as well as scaffolding, to help students
progress in their learning.

e They should present information and ideas accurately and effectively and, in particular,
should facilitate discussion and further enquiry.

e They should promote independent learning by complementing and extending the learning
activities in class.

e They should cater for students’ individual differences by providing a variety of learning

activities at different levels of difficulty.
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6.3 Commonly Used Resources

Learning and teaching resources such as texts, audio-visual teaching aids and software assist
students to meet the expectations for learning in the senior secondary THS curriculum. The

following points should be considered when selecting them.
6.3.1 Textbooks

Textbooks are a basic resource for learning, but they are not the curriculum itself. Teachers
should exercise their professional judgment in selecting textbooks which help students to
achieve the learning objectives of the curriculum. In doing so, the following guidelines

should be considered:

e They should be designed to allow flexibility to cater for the diversity of students’ interests
and aptitudes.
e The content should enhance students’ understanding of the dynamic nature of the tourism

and hospitality industry and provide:

- appropriate coverage of the subject area, including both international and local
contexts; and
- an overview of the major tourism and hospitality theories, concepts, trends and

issues.

e The content should motivate students to examine their attitudes and behaviours, and
understand their responsibilities, rights and privileges as tourists and citizens.

e They should include discussion questions to deepen students’ understanding and help
them to apply theories and concepts.

Teachers should refer to the following documents in selecting textbooks for their students:
J Recommended Textbook List
o Guiding Principles for Quality Textbooks

o Notes on Selection of Textbooks and Learning Materials for Use in Schools

(http://www.emb.gov.hk/; then > Kindergarten, Primary and Secondary Education >

Curriculum Development > Textbook Information)

6.3.2 References

Students should be encouraged to use a wide range of reading materials or resources — for

example, reference books, book reviews, journals, magazines, press releases, policy papers,
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reports, surveys, newspaper cuttings, maps, pictures, cartoons, drawings and slogans — to
encourage students to understand real-life contexts within the tourism and hospitality industry.
These learning resources complement textbooks and are useful for promoting “Reading to
Learn”; and they help students to see the relevance of what they have learned to current
developments and issues. Teachers can select suitable resources from a wide range of sources.
For example, the statistics from the Hong Kong Tourism Board provide opportunities for

students to read, analyse and apply qualitative and quantitative information.
6.3.3  Technology and web-based resources

IT should be properly used in the delivery of the THS curriculum. IT can be used to promote
a more student-centred approach to learning and teaching and provide a stimulating learning
environment. The Internet is a global medium that teachers and students can use for
identifying authentic resources such as case studies, scenarios and simulated activities from
the industry and from academics teaching in this field. Such resources are very valuable for

engaging students in the process of knowledge-construction. In the THS context, IT helps to:

e cnhance students’ appreciation of multicultural diversity and local and international
differences by studying information from different countries;

e develop enquiry, problem-solving and decision-making skills through problem-based
learning, using case studies, or simulated authentic tourism or hospitality scenarios;

e understand fundamental customer services and relations concepts and the practical skills
involved in serving customers; and

e make choices over when and where to learn, as they can access learning resources

without constraints of time and place.

Also, Computer-based Training (CBT) packages are indispensable interactive learning and
teaching resources which have been widely adopted in the industry. Schools are encouraged
to adopt a variety of CBT packages so that students can acquire new industry-related skills
and knowledge in a simulated work environment. These CBT packages include tasks and
guidance which reduces complexity of tasks, and they may motivate learners to undertake

some independent learning.

6.3.4 Community resources

Learning and teaching of the subject should not be bound by textbooks which often fail to
catch up with the most recent developments of the dynamic tourism industry. Students and
teachers should make use of the wide variety of resources available in the community — for

example, brochures, magazines, videos and maps from the customer services departments of
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travel agencies, hotels, restaurants, airlines and amusement parks. Subject co-ordinators
should develop cordial working relationships with these private organisations and develop a

reliable databank of information for use in the learning and teaching of THS.

In addition, an extensive range of digital and non-digital resources are available from public
to quasi-public organisations such as the Tourism Commission, the Hong Kong Tourism
Board, the Travel Industry Council, the Hong Kong Hotels Association, the Leisure and
Cultural Services Department and the Agriculture, Fisheries and Conservation Department.
These resources provide information on the latest special events in museums, heritage trails,
monuments, marine parks and country parks. In addition, schools should explore experiential

learning opportunities for their students through these organisations.

6.4 Flexible Use of Learning and Teaching Resources

Given the variety of possible sources of learning and teaching materials for THS, teachers
should exercise their professional judgment in choosing and adapting the best of them to

support a wide range of pedagogies and suit the needs of different learners.

6.4.1 Developing school-based learning and teaching resources

As teachers need to employ a wide variety of learning and teaching strategies to address the
different learning styles of their students, they may have to adapt whatever materials they
choose to use. The following points should be considered when using learning and teaching

resources for the THS curriculum:

e Resources should be adapted so that tasks and activities challenge different students at the
right level i.e. to ensure that highly motivated students are challenged while the less
motivated remain engaged in their studies.

e Make good use of the most recent quantitative data and factual information.

e Authentic tourism and hospitality industry resources such as case studies, scenarios and
illustrations need to be adapted to deepen students’ understandings and provide

opportunities for application of the theories and concepts learned.
6.4.2 Catering for learner diversity

The resources selected should meet the varied needs and learning styles of students: for
instance, some students may respond well to textual information, others to visual
representation, and yet others to resources in other formats. Using a variety of types of

resources can help to develop different cognitive faculties. Please refer to Appendix 9 for
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examples of learning and teaching resources and pedagogical strategies.

6.5 Resource Management
6.5.1 Sharing of learning and teaching resources

A culture of sharing is the key to the success of knowledge management. Schools should
make arrangements for:

e teachers and students to share learning and teaching resources through the Intranet or
other means within the school; and
e teachers to form professional development groups for the exchange of experience through,

for example, the Hong Kong Education City website or face-to-face meetings.
6.5.2 Managing resources in schools

The management of learning resources is an ongoing process which includes budgeting,
purchasing, organising and providing access. Resources must be organised and classified
according to their nature — books, journals, magazines, encyclopedias, CD-ROMs, interactive

media and online resources.

Having a variety of resources is important and students should have access to tourism and
hospitality related books, magazines, TV programmes and computer software. Resources
prepared in digital and non-digital format should be carefully managed and constantly
updated. In particular, more frequent updating are probably needed for online resources.
Finally, resources should be easily accessible to students, but intellectual property rights must

be strictly adhered to and respected by teachers and students at all times.

Tourism is a globalised industry and it is therefore necessary to help students develop an
international perspective. Selection of learning and teaching resources should reflect tourism
from around the world. These resources will help students to clarify the concepts learnt and

supplement them with illustrations from a wide range of contexts.
6.5.3  Accessibility of resources

Students should have access to a wide variety of resources such as books, TV programmes,
and computer software. It is useful to set up a learning corner in the classroom so that
students have easy access to tourism and hospitality related magazines, journals, books,

brochures and multi-media resources. In addition, the learning corner can be modelled on a
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travel agency or a hotel’s business centre to allow students to practise customer services skills
through role-play. Please refer to Appendix 10 for examples of the learning and teaching

resources.

6.5.4 School librarians

Librarians play an important part in supporting the implementation of the THS curriculum, by,
for example:

e providing relevant learning resources to promote students’ attainment of the curriculum
objectives and learning outcomes;

e informing teachers about resources that might be useful for supporting the curriculum;

e maximising the use of resources; and

e promoting the ethical use of resources (e.g. citing sources, copyright and intellectual
property issues) and the proper use of equipment.

80



Appendix 1

The effective use of direct instruction in THS lessons

Below are two examples of the effective use of direct instruction in THS lessons:

*  When teaching the unit on tourism concepts and principles, teachers can spend some
time introducing students to a number of essential tourist motivation theories which
deal with the complex nature of consumer behaviour. These theories analyse tourists’
destination choices and ultimately explain how their choices determine the rise and
fall of a destination’s popularity. Once students have acquired these fundamental
tourism development concepts, they will be able to examine in more detail the role
and importance of sustainable tourism in maintaining and enhancing a destination’s
popularity and competitiveness.

e Through viewing a video when learning “Employees’ personal hygiene and safety
procedures”, students can easily understand the standardized safety procedures being

taught, remember them more vividly and be stimulated to put them into practice.
Direct instruction on THS theories can be effective in the following ways:

e Teachers can summarise the key points and explain the central components when
guiding students to study a complex theory which they might find difficult to learn
on their own. This can ensure that students grasp the basic, but important, elements
in the theory, and avoid misunderstanding and misinterpretation. This is especially
important when a subsequent enquiry on the issue draws on information from this

theory.

*  The most common type of direct instructional strategy in THS is lecturing, with the
teacher using a text as a basic guideline. However, the teacher has to make sure that
the content knowledge is suited to the academic level of students. Some academic
articles are too difficult for secondary school students as they are aimed at a more
advanced target audience. In such cases, the teacher may adapt the articles or texts

first, presenting the key points to the students at a level suitable for them.

* Some articles or theories are written and formulated within a cultural or historical
context with which the students are unfamiliar (e.g. the customs and protocols in
some major tourism regions). After explaining the theory and its background, the
teacher can give local examples or instances related to the students’ lives to help
them to understand it. Also, a relevant video can allow students to visualise and
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acquire knowledge on, for example, different cooking styles, table settings and

service styles.

* By using this approach, a teacher can disseminate a great deal of information in a
short time. However, this only serves as a means to an end. Direct instruction,
should be accompanied by further discussion and coursework to check students’
understanding of theories and whether they can apply them to other issues.

This example illustrates point A in Figure 4.1 on page 50.
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Appendix 2

Students led into an ocean of learning through the Internet

* To enable students to have a deeper understanding in the study of Elective Part II
“Theme parks and attractions”, the teacher recommends the following websites:

Site 1: Theme Park City (www.themeparkcity.com)

Background information: It provides a comprehensive listing of theme parks,
amusement parks, water parks and zoos in the United States (by state), Canada and
Europe. It also provides directories for circuses and carnivals.

Site 2: Theme Park Insider (www.themeparkinsider.com)

Background information: It provides a listing of theme parks in the United States (by
state), Canada, Europe, Japan and Australia. It also provides directories for circuses

and carnivals.

and then ask them to work first on their own, and then in pairs, to carry out initial
research on a topic of interest to them through the following activity:

*  Compare the similarities and differences in the information collected from the two
websites below.

e  State three reasons for choosing website (a) or (b) to introduce to a friend who is a
theme park enthusiast.

In this way, the students engage in thinking through the initial independent enquiry, then
discuss, exchange views and negotiate through pair work. They present what they have
learned, demonstrate their expertise, share opinions with their classmates and, in the
process, enhance their self-esteem. This allows the teacher to see clearly students’ level of

understanding and what interests them.

Adapted from Powers, T., & Barrows, C. W. (2006). Introduction to management in the hospitality
industry (8th ed.). Hoboken, NJ: John Wiley and Sons, Inc.

This example illustrates point B in Figure 4.1 on page 50.
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Appendix 3

An example of an enquiry learning on sustainable tourism development in Tai O

This field trip uses an enquiry learning strategy to help students develop investigative and
thinking skills. The flow of the field trip is outlined below:

Preparation — pre-trip planning (teachers)

Make a preparatory visit to Tai O.

Prepare the pre-trip and post-trip questionnaires to measure the changes in
students’ knowledge, skills and attitudes.

Prepare an activity sheet(s) for students to complete during the visit.
Prepare enquiry-based questions for students to answer after the field trip.

Preparation — pre-trip planning (students)

Students form groups to gather information on Tai O using newspapers, guide
books and the Internet, etc.

They complete the pre-trip questionnaire on Tai O based on the information
gathered and their perceptions of Tai O.

The visit

The visit involves students in investigating the social, environmental and
economic impact of tourist activities on Tai O. The investigations include
interviews with some local people and shop-owners. Exploratory visits to the
local community centre and both artificial and natural tourist attractions enable
students to conduct an impact assessment of tourist activities on Tai O based on
personal observations.

Follow-up

The follow-up to the site visit is just as important as the field trip as it allows
students to share their experiences with the class, and each group is required to
do so.

Students have to answer enquiry-based questions after the visit which helps them
to explore what they have perceived to be the impact of tourist activities on the
community. The following are some sample questions:

What is the issue or problem?
Whom does it involve?
Why does it arise in Tai O?

What significance does it have for my life and that of the Tai O
community?

What decisions does it involve, who loses and gains from them, and why?

What is the relationship among the people involved in this issue or
problem?

What alternatives to the issue or problem are at hand?
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Appendix 4

An example of a role-play competition on “The Best Tour Guide of 2005

A teacher from the United Christian College (Kowloon East) arranged for the S5 Travel
and Tourism students to participate in a role-play competition entitled “The Best Tour
Guide of 2005”. The competition had the following aims:

*  to promote active learning through a role-play approach which leads to a more
exciting learning environment, and enhances students’ knowledge acquisition and
skills retention;

*  to apply generic skills to an authentic situation so that students learn how to put
theory into practice;

*  to illustrate the multi-disciplinary nature of tourism by formulating a commentary

which draws together the social, economic and environmental issues; and

*  to create an industry setting in a tourism lesson where students can simulate the
setting and any problems that may arise.

To cater for student diversity, the teacher prepared a list of attractions from which
students could choose. some were more difficult and required a greater effort. Students
were allowed to conduct their role-play exercise in the classroom or anywhere within the
school. Regardless of the venue, they had to play the role of a tour guide and act as if they
were conducting a coach tour. The students’ commentaries were evaluated by fellow
classmates in terms of the quality and interest of content, communication skills and the
ability to answer questions from other students (the tourists).

This example illustrates point C in Figure 4.1 on page 50.
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Case studies

Demonstrations

Guest speakers

Report-back
sessions

Appendix 5

Other learning and teaching strategies

Strengths

Develop analytical
and problem-solving
skills

Allow for exploration
of solutions for
complex issues

Cater for visual
learners in a
stimulating and
motivating learning

Enrich a text-centred
teaching strategy with
demonstrations which
help students to
understand concepts
that are difficult to
explain verbally

Motivate students by
giving personalised
examples

Provide first-hand and
real-life information to
students

Give students a chance
to reflect on their field
work experience

Limitations

Students may not
see the relevance
to their own
situation.

Insufficient
information can
lead to
inappropriate
results.

May be difficult
to find relevant
multimedia
resources for
demonstrations

May be difficult
to find good
speakers

A possibility of a
mismatch
between
expectations of
speaker and
students

Can be repetitive
if students keep
saying the same
thing
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Areas of application
(curriculum framework)

Compulsory Part V

All three Electives

Compulsory Part I and Part
11, in particular Unit 3

Compulsory Part I, in
particular the “Food and
Beverage sector”

Compulsory Part IV

Compulsory Part V

Compulsory Part I and I,
in particular Unit 2

Compulsory Part 111

SBA of the Elective Part



Appendix 6

Planning Site Visits and Excursions
(Extract from the World Heritage in Young Hands. To know, cherish and act. -
UNESCO 1998; http://whc.unesco.org/education)

Visits to Sites and Museums

An exciting feature of World Heritage education is the opportunity it offers to bring young
people out of the classroom and have them visit sites and museums in their community, the
country, or abroad. For optimum impact the visits require careful planning, effective

organisation and follow-up activities.

Site excursions
Experience has shown that one of the culminating moments of World Heritage education is
a visit to a World Heritage site. The following practical steps can lead to a very memorable

experience for both teachers and learners:

Preparation

Sufficient preparation is a prerequisite for a successful site visit. This involves:

. a preparatory visit to the site by the teacher(s)

. preparing a before and an after-the-visit a questionnaire in order to measure the
change in students’ knowledge, attitudes, skills and behaviour about the site

. preparing students for special types of activities, such as recreating the past, telling
stories and legends about the site or making drawings of it

*  planning the work that students will be asked to do as follow-up to their visit.

Pre-visit

Try to involve a team (as large as possible) of teachers from as many disciplines as possible
to help you prepare your students for their visit. The history teacher, for example, could
provide information about the site throughout the ages; the geography teacher could point
out special features about the site’s location and its geographical features; the language
teacher could provide special texts (literary, poetic, dramatic); the art teacher could invite
students to draw pictures or produce scale models of the site; the mathematics teacher could
ask students to calculate how a cultural site was built, or the approximate number of species
a natural site contains; the science teacher could acquaint students with possible threats to
the site from tourism.

Make the visit an unforgettable experience for students by inviting them to dress in

traditional clothing, bringing ancient or traditional music with you or having the students
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sing it, inviting a special guest (a surprise for the students). Inquire if the site has an
Education Officer to assist you in planning the visit.

If some educational material has already been produced about the site, use it with your
students prior to the visit. Gather all the practical information you need (such as the price of
admission, opening and closing hours, permission to take photographs, availability of food
or snacks, souvenir shops, rest rooms, first aid), and check whether all the students can be
accommodated at the same time, or if they should be divided into groups.

Prepare Student Activity Sheets to be completed during the site visit and collect all
materials and equipment needed for the visit, such as writing and drawing paper, cameras
and pencils.

If you have a video recorder, the visit could be taped and a video programme produced to

be shown afterwards to students, parents and others.

The site visit

Try to foresee a variety of types of activity during the site visit, such as making drawings or
taking photos, carrying out interviews (with site guides or personnel or among the students
themselves), preparing an individual student’s journal of the visit, producing a video,
allowing rest and recreation (for example, a song festival, a special snack prepared by
parents and shared with site workers). Bring a small gift and have students present it to the

site manager to say thank you on leaving.

Follow-up to the site visit

The follow-up to the visit is just as important as the preparations, to allow students to

assimilate their experience and to share it with others. Suggestions for follow-up include:

. Discuss with your students what they saw and learned, including what they liked most
and least.

. Propose a new research project to students, such as how to improve the site to
promote tourism while protecting it, examine possible threats to the site and eventual
solutions, make proposals for young guides to help with tourist management.

. Invite students to make larger paintings or sculptures based on their sketches and
drawings, and exhibit their work.

. Encourage students to develop photographs taken during the visit and set up an
exhibition where students or parents could select several of the best heritage pictures,
and provide small gifts for the winners.

. Invite students to write an article on their visit for a school and/or a local/national
newspaper.

. Ask students to propose other site visits.
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Museum visits

Visits to museums are another important aspect of World Heritage education and museum
personnel can be useful partners to teachers. Museums are often the only places where
evidence of a particular cultural or natural feature can be seen and studied.

For schools which are not located near a museum, other local places, local people, parents
and grandparents can play instrumental roles in recalling the past and linking the past to the

present.

Special talks during museum visits

Some museums are enormous and hold thousands of objects and artefacts, too many for
young people to assimilate and appreciate during one visit. Hence some teachers prefer to
focus on a particular theme or topic for their museum visit and arrange for a special lecturer

(someone who is both knowledgeable and entertaining).

Investigating a museum object

Prior to a museum visit, each student could be given one object to observe and investigate
in depth, particularly during the visit. The Student Activity Sheet, investigating a museum
object, could be given to each student to guide them in the task. After the visit, in the

classroom, the students could present their findings.

Visits to craft workshops

Some types of craft (for example, pottery) seen in museums are still being made today by
craftspeople whose art has been passed down from one generation to another for decades or
even centuries. By organizing visits to craft workshops, students can touch and see for
themselves how traditional crafts, which they have seen in museums, are still being made
today. They can thus understand the linkages between their identity, heritage (including
World Heritage) and local crafts.
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Appendix 7

An example of catering for learner diversity

A teacher from a school shared the following experience of helping a class of mixed
ability Travel and Tourism students to participate in group discussion.

* In grouping students, attention was paid to ensuring a balanced composition of
members with higher ability, average ability and learning difficulties.

*  Each student in the group was assigned a role, e.g. a recorder, a leader or a presenter,
to develop a sense of responsibility and accountability.

*  Experience showed that when a student with learning difficulties was assigned a
significant role, she/he often experienced a sense of achievement after completing
the task.

* Group discussion activity designed as a competition event usually increased
students’ enthusiasm and involvement greatly.

* In the debriefing session, the teacher praised the students for their hard work in
fulfilling their roles in the discussion.
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Appendix 8

An example of helping higher ability students to fulfil their potential

A teacher from a school designed a role-play for Travel and Tourism students of higher
ability. The role-play was conducted outside the classroom with the assistance of a
registered tour guide. It involved a one-day Lantau Island tour. The itinerary covered the
major tourist attractions including Tai O, Tung Chung Fortress and Po Lin Monastery.

On the day of the tour, students performed the role of tour guides and were responsible
for planning the itinerary and group management. They also had to present commentaries
on the assigned routes and attractions in the trip. In the pre-trip preparation stage, the
teacher suggested relevant websites and brochures for preparing the commentaries. To
make the task more demanding, students were not informed in advance which routes or
attractions to present. This posted a challenge to the students and motivated them to

investigate the topic more thoroughly and prepare for unfamiliar situations.

To deepen students’ learning experience, a registered tour guide was invited to join the tour
to give demonstrations and evaluate the students, and thus facilitate the students’ learning of
good tour-guiding techniques, which they might not have learned if they had worked by
themselves.
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Appendix 9

The Relationship between learning and teaching resources and
pedagogical strategies

Resources IT Images Textbooks
(The Internet and digital (Brochures, illustrations,
Modes resources such as CD-ROMs pictures and posters)
of and interactive media)
Pedagogies

Direct Instruction

Less motivated groups and
more visual learners respond
well to the use of interactive
media as it can sustain their
attention.

Enriching a text-centred
teaching strategy with
images will help visual
learners to understandin,
concepts that are difﬁcuﬁ
to explain verbally.

In catering for learners’
diversity, images are
useful aids for learners
with limited verbal
understanding.

Images can be effective
for topics such as
destination geography,
menu design, hospitality
marketing and
accommodation products.

Good textbooks are
reliable learning and
teaching resources
for engaging students
in teacher-led
learning.

Textbooks provide
students with a
framework for
learning which is
suitable for
text-centred learners
who rely on concrete
examples.

Group Discussion

Role-play

Audio-visual aids employed in
teaching practical skills, such
as customer services, food
theory, food safety and
Eersonal hygiene. They can

elp students to clarify
concepts for further discussion
of issues related to the
provision of professional
services.

Role-play allows verbal
learners to play the characters
in the AV aids, and can
strengthen students’
understanding of the concepts
or procedures being studied, as
well as offer them the
opportunities to put theory
into practice.

Images prompt ideas,
emotions and responses in
students better than words
do. This enhances
students’ creative thinking
skills, and helps them to
formulate inquiry
questions for discussion.

Other enquiry
learning activities

Video recordings during field
visits can be used in debriefing
sessions to promote student
discussion.

The Internet allows students
and teachers to access large
amounts of quantitative data
and factual information for
enquiry learning on major
tourism and hospitality
concepts and issues, such as
sustainable tourism
development, hospitality
marketing and the impact of
tourism development.

Images can engage
feelings, particularly in
role-play.

They raise students’
interest in particular
information so that they
are keen to engage in
enquiry learning
experiences/activities.

Scenarios, case
studies and learning
activities enriched
with real examples
quoted in textbooks
can help students to
understand and
analyse concepts or
theories throuigh
discussion, role-play
and enquiry learning.
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Appendix 10

Examples of the learning and teaching resources

When conducting role-plays, students can make use of both digital and non-digital learning
resources in preparing travel itineraries, planning tours and making MICE arrangements for
the customers. The digital resources include the Internet and GDS. The Internet is useful for
looking up information about destinations, airlines, hotels and car rental information. The
GDS (Global Distribution System) is a yield management system specialising in financial
costing, sales forecasting and reservations. Non-digital resources include magazines, maps,
reference books, brochures and tariffs for students to practise their customer services and

marketing skills in selling tours and/or accommodation products to customers.

In a business centre, computers and printers are essential equipment. As a customer
relations officer, students can use their IT skills to help to meet guests’ needs. Through
learning activities in this area, students can become competent in using computers to
collect, consolidate and present information to hotel guests in the form of reports and

multimedia presentations.

In view of the increasing use of IT in tourism and hospitality lessons, the school
administration can consider designating a classroom for THS. This classroom should have a
learning corner with industry journals/magazines, desktop computers, GDS and Property
Management System (PMS) training software, fax printers, and CD-ROMs. The THS
teachers should ensure that most lessons are conducted in this room with a special timetable
for its use. The special resources, equipment and furniture in this THS classroom enable
students to understand tourism and hospitality concepts more easily through practice and
self-directed study.
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Glossary

Term

Applied Learning (ApL,
formerly known as
Career-oriented Studies)

Biliterate and trilingual

Co-construction

Core subjects

Curriculum and
Assessment (C&A) Guide

Description

Applied Learning (ApL, formerly known as Career-oriented
Studies) is an essential component of the senior secondary
curriculum. ApL uses broad professional and vocational fields
as the learning platform, developing students’ foundation skills,
thinking skills, people skills, values & attitudes and career-related
competencies, to prepare them for further studies and / or for
work as well as for lifelong learning. ApL courses complement
24 senior secondary subjects, diversifying the senior secondary
curriculum.

Capable of reading and writing effectively in Standard Written
Chinese, English and to use Cantonese, Putonghua and spoken
English. The language education policy of Hong Kong is to
enable the Hong Kong students to become biliterate (in written
Chinese and English) and trilingual (in Cantonese, Putonghua and
spoken English).

Different from the direct instruction and construction approaches
to learning and teaching, the co-construction approach
emphasises the class as a community of learners who contribute
collectively to the creation of knowledge and the building of
criteria for judging such knowledge.

Subjects recommended for all students to take at senior secondary
level: Chinese Language, English Language, Mathematics and
Liberal Studies.

A guide prepared by the CDC-HKEAA Committee. It embraces
curriculum aims / objectives / contents and learning outcomes,
and assessment guidelines.
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Term

Curriculum interface

Elective subjects

Generic skills

Hong Kong Diploma of
Secondary Education
(HKDSE)

Internal assessment

Description

Curriculum interface refers to the interface between the different
key stages/educational stages of the school curriculum (including
individual subjects), e.g. the interface between Kindergarten and
Primary; Primary and Secondary; and Junior Secondary and
Senior Secondary. The Hong Kong school curriculum, made up
of eight key learning areas (under which specific subjects are
categorised), provides a coherent learning framework to enhance
students’ capabilities for whole-person development through
engaging them in the five essential learning experiences and
helping them develop the nine generic skills as well as positive
values and attitudes. Thus when students move on to senior
secondary education, they will already have developed the basic
knowledge and skills that the study of various subjects requires.
When designing the learning and teaching content and strategies,
teachers should build on the knowledge and learning experiences
students have gained in the previous key stages.

A total of 20 subjects in the proposed new system from which
students may choose according to their interests, abilities and
aptitudes.

Generic skills are skills, abilities and attributes which are
fundamental in helping students to acquire, construct and apply
knowledge. They are developed through the learning and
teaching that take place in different subjects or key learning
areas, and are transferable to different learning situations. Nine
types of generic skills are identified in the Hong Kong school
curriculum, 1i.e. collaboration skills, communication skills,
creativity, critical thinking skills, information technology skills,
numeracy skills, problem solving skills, self-management skills
and study skills.

The qualification to be awarded to students after completing the
three-year senior secondary curriculum and taking the public
assessment.

This refers to the assessment activities that are conducted
regularly in school to assess students’ performance in learning.
Internal assessment is an inseparable part of the learning and
teaching process, and it aims to make learning more effective.
With the information that internal assessment provides, teachers
will be able to understand students’ progress in learning, provide
them with appropriate feedback and make any adjustments to the
learning objectives and teaching strategies they deem necessary.
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Term

Key Learning Area
(KLA)

Knowledge construction

Learner diversity

Learning community

Learning differences

Learning outcomes

Description

Organisation of the school curriculum structured around
fundamental concepts of major knowledge domains. It aims at
providing a broad, balanced and coherent curriculum for all
students in the essential learning experiences. The Hong Kong
curriculum has eight KLAs, namely, Chinese Language
Education, English Language Education, Mathematics Education,
Personal, Social and Humanities Education, Science Education,
Technology Education, Arts Education and Physical Education.

This refers to the process of learning in which learners are
involved not only in acquiring new knowledge, but also in
actively relating it to their prior knowledge and experience so as
to create and form their own knowledge.

Students are individuals with varied family, social, economic and
cultural backgrounds and learning experience. They have
different talents, personalities, intelligence and interests. Their
learning abilities, interests and styles are, therefore, diverse.

A learning community refers to a group of people who have
shared values and goals, and who work closely together to
generate knowledge and create new ways of learning through
active participation, collaboration and reflection.  Such a
learning community may involve not only students and teachers,
but also parents and other parties in the community.

This refers to the gaps in learning that exist in the learning
process. Catering for learning differences does not mean rigidly
reducing the distance between the learners in terms of progress
and development but making full use of their different talents as
invaluable resources to facilitate learning and teaching. To cater
to learners’ varied needs and abilities, it is important that
flexibility be built into the learning and teaching process to help
them recognise their unique talents and to provide ample
opportunities to encourage them to fulfil their potential and strive
for achievement.

Learning outcomes refer to what learners should be able to do by
the end of a particular stage of learning. Learning outcomes are
developed based on the learning targets and objectives of the
curriculum for the purpose of evaluating learning effectiveness.
Learning outcomes also describe the levels of performance that
learners should attain after completing a particular key stage of
learning and serve as a tool for promoting learning and teaching.
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Term

Level descriptors

Other learning
experiences

Public assessment

SBA Moderation
Mechanism

School-based assessment
(SBA)

School-based curriculum

Standards-referenced
Reporting

Student learning profile

Description

A set of written descriptions that describe what the typical
candidates performing a certain level is able to do in public
assessments.

For whole person development of students, ‘Other Learning
Experiences” (OLE) is one of the three components that
complement the examination subjects and Applied Learning
(formerly named as Career-oriented Studies) under the Senior
Secondary Curriculum. It includes Moral and Civic Education,
Aesthetics Development, Physical Development, Community
Service and Career-related Experiences.

The associated assessment and examination system for the Hong
Kong Diploma of Secondary Education.

The mechanism adopted by HKEAA to adjust SBA marks
submitted by schools to iron out possible differences across
schools in marking standards and without affecting the rank order
determined by the school.

Assessments administered in schools as part of the teaching and
learning process, with students being assessed by their subject
teachers. Marks awarded will count towards students’ public
assessment results.

Schools and teachers are encouraged to adapt the central
curriculum to develop their school-based curriculum to help their
students achieve the subject targets and overall aims of education.
Measures may include readjusting the learning targets, varying
the organisation of contents, adding optional studies and adapting
learning, teaching and assessment strategies. A school-based
curriculum, hence, is the outcome of a balance between official
recommendations and the autonomy of the schools and teachers.

Candidates’ performance in public assessment is reported in
terms of levels of performance matched against a set of standards.

It is to provide supplementary information on the secondary
school leavers’ participation and specialties during senior
secondary years, in addition to their academic performance as
reported in the Hong Kong Diploma of Secondary Education,
including the assessment results for Applied Learning courses,
thus giving a fuller picture of the student’s whole person
development.
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Term

Values & attitudes

Description

Values constitute the foundation of the attitudes and beliefs that
influence one’s behaviour and way of life. They help form
principles underlying human conduct and critical judgment, and
are qualities that learners should develop. Some examples of
values are rights and responsibilities, commitment, honesty and
national identity. Closely associated with values are attitudes. The
latter supports motivation and cognitive functioning, and affects
one’s way of reacting to events or situations. Since both values
and attitudes significantly affect the way a student learns, they
form an important part of the school curriculum.
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9. World Wide Web - § &4

Tourism and Hospitality Related Online News, Magazines and Research Links

R R A T R
Address

http://www.china.org.cn/english/TR-e/33.htm
http://www.china.com.cn/chinese/TR-c/1722.htm
http://big5.china.com/gate/bigS/travel.china.com/zh_cn/
http://www.cnta.com/lyen/index.asp
http://www.traveltrade.com
http://www.travelweekly.com
http://www.atwonline.com
http://www.meetingsnet.com/associationmeetings
http://www.btonline.com
http://www.cruiseindustrynews.com
http://www.hotel-online.com
http://www.hkctp.com.hk
http://www.traveler.com.cn
http://www.lonelyplanet.com

http://www.clubmgmt.com

http://www.meetingsnet.com
http://www.specialevents.com

http://www.icca.nl
http://www.bigvolcano.com.au/ercentre/outdoor.htm#Other

http://www.culinarycafe.com
http://www.infoplease.com/ipa/A0778328.html
http://www.factmonster.com/atlas/index.html

http://www.cooksrecipes.com/cooking-dictionary/cooking-dict
ionary.html

http://www.foodsubs.com

http://www.hometravelagency.com/dictionary/index.html

http://travelvideo.tv/index.html
http://www.geog.nau.edu/igust/asiatour/research.html

http://www.waksberg.com/research.htm
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Name

China.com - Travel
Il

I i

China Tourism

Travel Trade Magazine
Travel Weekly

Air Transport World
Association Meetings Magazine
Business Traveller
Cruise Industry News
Hotel Online
st

BES

Lonely Planet

Club Management Associates,
Inc.

MeetingsNet’s
Special Events Magazine

International Congress and
Convention Association (ICCA)

Big Volcano Ecotourism
Resource Centre

Culinary I
Infoplease
Infoplease

The Cooks Recipes.com

The Cook’s Thesaurus

The Home-based Travel Agent
Resource Centre

TravelVideo. TV
Asia Tourism Research

Tourism research links



Address Name

http://www.education.ntu.edu.tw/school/geog/teachdata/teachd ﬁfﬁ'ﬁlfil%ﬂv?ﬁ[ﬂé"iﬁﬁﬁ‘fﬁ il
ata-trip.htm SErRIf

http://www.cotsa.com/cotsa/ China Online Tourism Studies
Association - Ef?lbiﬁjré[‘ﬁ[ﬁ

Professional Associations

Fpys
Address Name

http://www.cruising.org Cruise Line Vacation
International Association (CLIA)

http://www.ifea.com International Festivals and Events
Association (IFEA)

http://www.ahla.com American Hotel & Lodging
Association

http://www.istte.org International Society of Travel
and Tourism Educators

http://www.ecotourism.org The International Ecotourism
Society

http://www.sptourism.net Sports Tourism International
Council

http://www.hartco.org Hong Kong Association of
Registered Tour Co-ordinators

http://www.hata.org.hk Hong Kong Association of Travel
Agents (HATA)

http://www.hkha.org Hong Kong Hotels Association
(HKHA)

http://www.iata.org International Air Transport
Association (IATA)

http://www.site-intl.org Society of Incentive & Travel
Executives (SITE)

http://www.ufinet.org (UFI)-The Global Association of
the Exhibition Industry

http://www.istte.org/tvl-tour-research.html International Society of Travel

and Tourism Educators

Educational Institutions

Address Name
http://www.polyu.edu.hk/~htm/sustain/index.html The Hong Kong Polytechnic

University — Sustainable Tourism
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Address Name

http://www.cotsa.com/cotsa/ China Online Tourism Studies
Association- Ff“iLj?Fﬁéiﬁ[ﬁ

http://greentourism.ca/home.php Green Tourism Association

http://www.hlst.heacademy.ac.uk/index.html Higher Education Academy

Network for Hospitality, Leisure,
Sport and Tourism

http://www.twnside.org.sg/tour.htm Third World Network
http://www.tourismeducation.org/main.htm Tourism Education

http://www.stile.coventry.ac.uk/cbs/staff/beech/BOTM/index.ht Coventry Business School
ml

http://www.altis.ac.uk Altis

http://www.unescobkk.org/fileadmin/user upload/culture/Asian United Nations Educational
_Academy/AA_book-Aug 2005.pdf Scientific and Cultural
Organization - UNESCO

http://www.uneptie.org/pc/tourism/library/training-hotel.htm United Nations Environment
Programme - UNEP

http://www.unescobkk.org/fileadmin/user upload/culture/Asian United Nations Educational
_Academy/Binder] DOCUMENT 1 .pdf Scientific and Cultural
Organization - UNESCO

Non-Profit Organisations

I P

Address Name
http://www.unwto.org United Nations World Tourism
Organization (UNWTO)
http://www.wttc.org The World Travel & Tourism
Council (WTTC)
http://www.nationalgeographic.com National Geographic Society
http://www.discoverhongkong.com Hong Kong Tourism Board
(Consumer Site)
http://www.hktourismboard.com Hong Kong Tourism Board
http://partnernet.hktb.com Hong Kong Tourism Board
http://hktourismhost.com Tourism Orientation Programme
http://www.qtsa.com Quality Tourism Services
Association
http://www.tichk.org Travel Industry Council of Hong
Kong (TIC)
http://www.pata.org Pacific Asia Travel Association
(PATA)

http://www.tdctrade.com Hong Kong Trade Development
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Address Name

Council
http://www.tourismconcern.org.uk Tourism Concern
http://www.ancientchina.co.uk/menu.html The British Museum
http://www.aseansec.org/4952.htm ASEAN — Association of

Southeast Asian Nations
http://www.tourism.australia.com/Research.asp?sub=0317 Australian Tourist Commission
http://www.southeasttourism.org/research_glossary.html Southeast Tourism Society
http://www.naf.org/cps/rde/xchg/SID-3F57E0FB-424637FE/n  NAF National Academy of
af/hs.xsl/680 662.htm#664 Foundation
http://www.chinata.com.cn China Tourism Association

Governmental Departments

EIRHI

Address Name
http://www.tourism.gov.hk Tourism Commission of the
Government of the HKSAR
http://www.info.gov.hk/isd/news/index.htm Hong Kong SAR Government -
News Archives (Daily
Information)
http://www.hko.gov.hk/wxinfo/currwx/current.htm Hong Kong Observatory
http://www.hkairport.com Hong Kong International Airport
http://www.info.gov.hk/td/eng/services/disable index.html HKSAR Transport Department

(guide to public transport for

people with disabilities)
http://www.info.gov.hk/td/eng/transport/tram.html HK SAR Government -

Transport Department
http://210.72.32.6/cgi-bin/bigate.cgi/b/g/g/http@www.stats.gov 12 * = T FIEIESIF AT b
.cn/

http://www.foodsafety.gov/~fsg/fsgkids.html Food Safety - Gateway to
Government Food Safety
Information

http://www.ecs.co.sz/tourism_policy/ Government of Swaziland

http://www.cnta.com China National Tourism

Administration
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Corporations (Transportation)

Address

http://www.citybus.com.hk

http://www.helihongkong.com

http://www.turbocat.com
http://www.hkkf.com.hk
http://www.kcrc.com
http://www.kmb.com.hk
http://www.mtr.com.hk

http://www.nwfb.com.hk
http://www.nwff.com.hk
http://www.starferry.com.hk
http://www.np360.com.hk

http://www.gdstraining.qantas.com.au

10. Videos
Hotels

Title

St. James Court Hotel

World Trainer: Extended Stay
Guestroom Cleaning

High Performance Training

Housekeeping Quality
Guestroom Cleaning

Housekeeping

Introducing Hospitality
Fast Track Food Safety

Diversity the Face of Hospitality

Housekeeping Safety and
Security

Motivation and Team Building

Format
Video tapes

Video tapes

Video tapes

Video tapes
Video tapes
Video tapes

Video tapes

Video tapes
Video tapes

Video tapes

Name

Citybus Hong Kong

EAA Helicopters Ltd.

Shun Tak-China Travel Ship
Management Limited (TurboJet)

Hong Kong & Kowloon Ferry
Ltd. (Lamma Island Services)

Kowloon Canton Railway
Corporation (KCRC)

Kowloon Motor Bus Company
(1933) Ltd.

Mass Transit Railway
Corporation (MTR)

New World First Bus
New World First Ferry
The Star Ferry Co. Ltd
Ngong Ping 360

Qantas Airways

Publisher

The Open University; Media Matters (distributor),
1999

E.I. Video Productions:

Artsberg Enterprise Ltd., 1999

E.L. Video Productions, 1998

The Institute, 1997

Video Education Australasia;
Sinostar Ltd., (distributor) 1996
Video Education Australasia;
Sinostar Ltd., (distributor) 1995

EI Video Productions; Sinostar (distributor), 1994

The Institute; Artsberg Enterprise (distributor),
1993

The Educational Institute, 1993

Educational Institute, American Hotel & Motel
Association; Sinostar (distributor), 1997



Title Format
The Power of Customer Service Video tapes
The Basics of Profitable Video tapes
Customer Service
Body Language Over the Phone Video tapes
Customer Service More Than a Video tapes
Smile
Customer Service Skills
CD-ROM CD-ROM
Marketing

Title Format
Food Design Video tapes
How to build a brand for the Video tapes
dummies experience
Business Skills Session Starters: Video tapes
Marketing
Business Skills session Starters: Video tapes
Marketing: The Marketing Plan
Marketing An Introduction Video tapes
What is Marketing? Video tapes
Marketing Planning Video tapes
Segmentation and Positioning
for Higher Growth and Profits
Tourism

Title Format
Dealing with Cultural
Differences in Tourism and Video tapes
Hospitality
o Y B HYT
] '+ J\ﬁ[ﬁﬁ: @’Iﬁ#l%?ﬁ Video tapes
-+ 4\?[5%: N R Video tapes

11. Curriculum and Assessment

Publisher
JWA Video; Sinostar (distributor) 2000

JWA Video; Sinostar (distributor) 1995

(Distributed by) Mind Resources 1990

ALA Video /

Library Video Network 1991
University of Strathclyde; Butterworth
Heinemann 2001

Publisher
Warriewood, N.S.W.: Hong Kong:
Classroom Video; Sinostar (distributor) 2000
Stanford, CA: Mill Valley, CA: Stanford Video;
Kantola Productions (distributor) 2000

Hong Kong: Mind Resources Pty Ltd. 1990

Hong Kong: Mind Resources Pty Ltd. 1990

Bendigo, Vic.: VEA 1995
S.I.: Hong Kong: Qi Training Ltd.;
Media Matters (distributor) 1995

Brussels: Video Management 1993

Publisher

NIMCO; Video Education Australasia (distributor)
1999

Video Learning; Sinostar Ltd. (distributor) 1998
Discovery Channel
Discovery Channel

Assessment Reform Group. (1999). Assessment for learning: Beyond the black box.

Cambridge: University of Cambridge School of Education.

Biggs, J., & Watkins, D. (Eds.). (2001). Teaching the Chinese learner: Psychological and
pedagogical perspectives. Hong Kong: Comparative Education Research Center.

Black, P., & Wiliam, D. (1998a). Assessment and classroom learning. Assessment in



Education, 5 (1), 7-74.

Black, P., & Wiliam, D. (1998). Inside the black box: Raising standards through class
assessment. London: School of Education, King’s College.

Blenkin, G. M., Edwards, G., & Kelly, A.V. (1992). Change and the curriculum. London:
Paul Chapman Publishing Ltd.

Boekaerts, M. (2002). Motivation to learn. Retrieved March 8, 2006, from

http://www.ibe.unesco.org/publications/EducationalPracticesSeriesPdf/prac10e.pdf

Brophy, J. Teaching. Retrieved March 8, 2006, from

http://www.ibe.unesco.org/publications/EducationalPracticesSeriesPdf/pracOle.pdf

Board of Studies. (2002). Hospitality Curriculum Framework — Stage 6 Syllabus. Sydney,
NSW: Board of Studies NSW.

Board of Studies. (2002). Tourism Curriculum Framework — Stage 6 Syllabus. Sydney,
NSW: Board of Studies NSW.

Curriculum Development Council. (2001). Learning to learn: the way forward in
curriculum development. Hong Kong: Curriculum Development Council.

Curriculum Development Council. (2002). Basic education curriculum guide - Building on
strengths (primary 1 - primary 3). Hong Kong: Curriculum Development Council.

Curriculum Development Council. (2002). Personal, social and humanities education key
learning area curriculum guide (primary 1 - secondary 3). Hong Kong: Curriculum
Development Council.

Donovan, M. S., Bransford, J. D., & Pellegrino, J. W. (Eds.). (1999). How people learn.
Retrieved March 8, 2006, from http://books.nap.edu/html/howpeople2/

Education Commission. (2000). Education blueprint for the 21* century: learning for life,
learning through life - Reform proposals for the education system in Hong Kong. Hong

Kong: Education Commission.

Education Commission. (2003). Review of the academic structure of senior secondary
education. Hong Kong: Education Commission.

Education and Manpower Bureau. (2004). Reforming the academic structure for senior
secondary education and higher education - Actions for investing in the future. Hong
Kong: Education and Manpower Bureau.

Education and Manpower Bureau. (2005). The new academic structure for senior
secondary education and higher education - Action plan for investing in the future of
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Hong Kong. Hong Kong: Education and Manpower Bureau.

Gipps, C. (1998). Beyond testing: Towards a theory of educational assessment. London:
The Falmer Press.

Marton, F., & Booth, S. (1997). Learning and awareness. New Jersey: Lawrence Erlbaum
Associates, Publishers.

Ministry of Education. (2000). The Ontario Curriculum - Hospitality and Tourism. Toronto,
Ontario: Ministry of Education.

National Research Council (2000). How people learn: Brain, mind, experience and school.
Washington, D.C.: National Academy Press.

Hospitality and Tourism in the State of New Hampshire. Retrieved November, 2004, from
http://www.nheon.org/content/pathways/hospitalitypath/hospintropages.pdf

QCA. Retrieved November, 2004, from http://www.qca.org.uk/7456 1747 .html

Stiggins, R. (2004). New assessment beliefs for a new school mission. Phi Delta Kappan,
86 (1), 22-27.

Vosniadou, S. (2001). How children learn. Retrieved March 8, 2006, from
http://www.ibe.unesco.org/publications/EducationalPracticesSeriesPdf/prac07e.pdf

Walber, H. J., & Paik, S. J. (2000). Effective education practices. Retrieved March 8, 2006,
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Watkins, C. (2005). Classrooms as learning communities: What’s in it for schools? New
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Journal of Sustainable Tourism. Clevedon, UK: Channelview Publications.

PATA Compass. Hong Kong: Thomson Press Hong Kong Limited.

6. Magazines

Asian Hotel & Catering Times. Hong Kong: Thomson Press Hong Kong Limited.
Business Traveller Asia-Pacific. Hong Kong: Business Traveller.

Macau Business. Hong Kong: Far East Media (HK) Ltd.

Meetings and Conventions. NJ: Cahners Travel Group.

Travel Weekly. NJ: Cahners Travel Group.

TTG Asia. Singapore: TTG Asia Media Pte Ltd.

7.¢% 2 g P g

(AZ: Travel Biweekly WEEat i [) (SSE) » 7107+ & @I R plE F4
¥ pl (BIERAREET5E - ISSN 1726-5533) -

(TTG China 5F% #) ( F|F]]) > Fry# : TTG Asia Media PTE Ltd.

(Executive Travel {BfibEAd ) (F]7])) > ?%F F[?%H:if""?{ R E £ e e ['#’gjﬁﬂ °

CRy iy osdie) CEIED) > A7 Fll@&'ff%‘é.%fi (AR ISSN1005-331X>°

(i) CEIFD > 5 - Wiplassgiart (IR S5 - ISSN 1000-7253) ©

(=" o) (P10 1 |«|° FHEY (THFOREDFIRC R) (BRI {5 - ISSN
ISSN1005-247X ) »

(R hEsE) (F1HD) - d5 4 B Eamhat LA (IR Y= S5 ISSN 1672-7517)

(HERE ! £y M IREE) (FID > ¢id™ sy I il (BRI ok
ISSN 1028-2106 ) °

(Travel Weekly China Fe54) ( 5[F[]) » #ri[i : Travel & Meeting Group.

(Business Traveller China F:ﬂff?} (Z=E=E)) > ?%F Perry Publications Asia Ltd. ([s¥[E1E
HET(BE : [SSN 1726-1619)
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CHele=pr) (21D » I5 - elesiF]Jagd Eﬁ‘ﬁ ( BEEREYET 5 © ISSN 1002-5006 ) ©
<ﬁ%ﬁiﬁ?ﬁi%ﬁéiﬂ> (D fw Fdﬂ“ﬂﬁiﬂﬁ

CRFUIRER) CEIFID > w5l < S F IR pgibnt (BIRAR Y= ]I ISSN 1000-4041) «
CEUES Y CEIFD > 5 s st (BIERAEET]BE © ISSN 1001-974X) -
<<HI[ESZ'FS?§E>>(EJI[J)’F§?%F FI?%FH B Ay (IERARYETPE - ISSN 1025-5761 ) ©
CH PAHES ) CHIFDD > I5p0 A1l 2R Ayt (B ERAZEE ][5 0 ISSN 1003-028X) -
CHEFHRBE) CHIHD - L AR S (BEER TS5+ ISSN 1003-0271) «
(g ) (L2E])) > #ppk © TTG Asia Media PTE Ltd.

i) CFIFD > I W 5 Bl (B B H5E  ISSN'1672-5999) -
(W) (FIF)) o d5 © Wi gkt (g e T« ISSN 1007-0915) «
(MOOK PR 1) (HIF[D > 7™+ UL A8 (L il e

8. Dictionary - 4l
Labensky, S. 557l & HRY (2005) (AW ERECH R Webster’s New World
Dictionary of Culinary Arts) > P 25 ﬁ@%@fﬁ FIVFFI °
Weaver, D. B. (2001). The encyclopedia of ecotourism. NY: CABI Pub.
F e (1992) (il dlr ) > J5f - FelsS ) i -
=S (2001) (QECFEREY [PFA) » J5H L TR SR
Pt TR (1994 ) (JOB RIS FEIg Al ) » J5f - D v -
A (2003) (Eepobilandl ) - =0 - kR Ay o
BEFEE ~ YR (2003) CRAPRE AR A ) - Ry o py S Asa o
B RS~ [ (2005) € mr-ﬁ'\?ﬁé@%fﬁi@ﬂi» s b= (= 2 I N o

9. World Wide Web - f p aﬁ'ﬂ_}

Tourism and Hospitality Related Online News, Magazines and Research Links

Tﬂf‘ P rﬂjpﬁﬁfj ] - ;@ﬁr{bﬁfhﬁﬁlﬁ

Address Name
http://www.china.org.cn/english/TR-e/33.htm China.com - Travel
http://www.china.com.cn/chinese/TR-c/1722.htm fl [[gszl,%ﬁf_}
http://big5.china.com/gate/big5/travel.china.com/zh_cn/ I i
http://www.cnta.com/lyen/index.asp China Tourism
http://www.traveltrade.com Travel Trade Magazine
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Address

http://www.travelweekly.com
http://www.atwonline.com
http://www.meetingsnet.com/associationmeetings
http://www.btonline.com
http://www.cruiseindustrynews.com

http://www .hotel-online.com

http://www.hkctp.com.hk
http://www .traveler.com.cn
http://www.cnta.com/lyen/index.asp
http://travel.mook.com.tw/index/
http://www.lonelyplanet.com
http://www.meetingsnet.com
http://www.specialevents.com

http://www.icca.nl
http://www.bigvolcano.com.au/ercentre/outdoor.htm#Other

http://www.culinarycafe.com
http://www.infoplease.com/ipa/A0778328.html
http://www.factmonster.com/atlas/index.html

http://www.cooksrecipes.com/cooking-dictionary/cooking-dict
ionary.html

http://www.foodsubs.com

http://www.hometravelagency.com/dictionary/index.html

http://www.waksberg.com/index.html
http://travelvideo.tv/index.html

http://www.geog.nau.edu/igust/asiatour/research.html
http://www.cotsa.com/cotsa/

Professional Associations
Figacs
Address

http://www.ifea.com

http://www.ahla.com
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Name

Travel Weekly

Air Transport World
Association Meetings Magazine
Business Traveller
Cruise Industry News
Hotel Online

FH e

g

China Tourism

MOOK [ IH5F 17
Lonely Planet
MeetingsNet’s

Special Events Magazine

International Congress and
Convention Association (ICCA)

Big Volcano Ecotourism
Resource Centre

Culinary I

Infoplease — Tourism Information
Infoplease — Atlas

The Cooks Recipes

The Cook’s Thesaurus

The Home-based Travel Agent
Resource Centre

Tourism Research Links

TravelVideo. TV

Asia Tourism Research

China Online Tourism Studies
Association - FEHPAS

Name

International Festivals and Events
Association (IFEA)

American Hotel & Lodging
Association



Address

http://www.ecotourism.org

http://www.hartco.org
http://www.hata.org.hk

http://www.hkha.org
http://www.iata.org

http://www.site-intl.org

Educational Institutions
Address

http://www.polyu.edu.hk/~htm/sustain/index.html

http://greentourism.ca’/home.php
http://www.hlst.heacademy.ac.uk/index.html

http://www.twnside.org.sg/tour.htm

http://www.tourismeducation.org/main.htm

http://www.stile.coventry.ac.uk/cbs/staff/beech/ BOTM/index.ht

ml

http://www.altis.ac.uk

http://www.unescobkk.org/fileadmin/user upload/culture/Asian

_Academy/AA book-Aug 2005.pdf

http://www.uneptie.org/pc/tourism/library/training-hotel.htm

http://www.unescobkk.org/fileadmin/user upload/culture/Asian

_Academy/Binder] DOCUMENT 1 _.pdf

135

Name

The International Ecotourism
Society

Hong Kong Association of
Registered Tour Co-ordinators

Hong Kong Association of Travel
Agents (HATA)

Hong Kong Hotels Association
(HKHA)

International Air Transport
Association (IATA)

Society of Incentive & Travel
Executives (SITE)

Name

The Hong Kong Polytechnic
University — Sustainable Tourism

Green Tourism Association

Higher Education Academy
Network for Hospitality, Leisure,
Sport and Tourism

Third World Network
Tourism Education

Coventry Business School

Altis

United Nations Educational
Scientific and Cultural
Organization - UNESCO

United Nations Environment
Programme - UNEP

United Nations Educational
Scientific and Cultural
Organization - UNESCO



Non-Profit Organisations

2K
Address

http://www.unwto.org
http://www.wttc.org

http://www.tourismconcern.org.uk
http://www.nationalgeographic.com

http://www.discoverhongkong.com

http://www.hktourismboard.com
http://partnernet.hktb.com
http://hktourismhost.com

http://www.qtsa.com
http://www.tichk.org
http://www.pata.org
http://www.tdctrade.com

http://www.ancientchina.co.uk/menu.html

http://www.aseansec.org/4952.htm

http://www.tourism.australia.com/Research.asp?sub=0317

http://www.southeasttourism.org/research glossary.html

http://www.naf.org/cps/rde/xchg/SID-3F57E0FB-424637FE/n
af/hs.xsl/680 662.htm#664

Governmental Departments
E A
Address

http://www.tourism.gov.hk

http://www.info.gov.hk/isd/news/index.htm

http://www.hko.gov.hk/wxinfo/currwx/current.htm
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Name

United Nations World Tourism
Organization (UNWTO)

The World Travel & Tourism
Council (WTTC)

Tourism Concern
National Geographic Society

Hong Kong Tourism Board
(Consumer Site)

Hong Kong Tourism Board
Hong Kong Tourism Board
Tourism Orientation Programme

Quality Tourism Services
Association

Travel Industry Council of Hong
Kong (TIC)

Pacific Asia Travel Association
(PATA)

Hong Kong Trade Development
Council

The British Museum

ASEAN — Association of
Southeast Asian Nations

Australian Tourist Commission

Southeast Tourism Society

NAF National Academy of
Foundation

Name

Tourism Commission of the
Government of the HKSAR

Hong Kong SAR Government -
News Archives (Daily
Information)

Hong Kong Observatory



Address

http://www.hkairport.com

http://www.info.gov.hk/td/eng/services/disable index.html

http://www.info.gov.hk/td/eng/transport/tram.html

http://210.72.32.6/cgi-bin/bigate.cgi/b/g/g/http@www.stats.go

v.cn/

http://www.foodsafety.gov/~fsg/fsgkids.html

http://www.ecs.co.sz/tourism_policy/

http://www.cnta.gov.cn

Corporations (Transportation)
PR G
Address

http://www.citybus.com.hk
http://www.helihongkong.com

http://www.turbocat.com
http://www.hkkf.com.hk
http://www.kcrc.com
http://www.kmb.com.hk
http://www.mtr.com.hk

http://www.nwfb.com.hk
http://www.nwff.com.hk
http://www.starferry.com.hk
http://www.starcruises.com

http://www.gdstraining.qantas.com.au
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Name

Hong Kong International Airport

HKSAR Transport Department
(guide to public transport for
people with disabilities)

HK SAR Government - Transport
Department

IERE T e

Food Safety - Gateway to
Government Food Safety
Information

Government of Swaziland

o

Name

Citybus Hong Kong
EAA Helicopters Ltd.

Shun Tak-China Travel Ship
Management Limited (TurboJet)

Hong Kong & Kowloon Ferry
Ltd. (Lamma Island Services)

Kowloon Canton Railway
Corporation (KCRC)

Kowloon Motor Bus Company
(1933) Ltd.

Mass Transit Railway
Corporation (MTR)

New World First Bus
New World First Ferry
The Star Ferry Co. Ltd
Star Cruises

Qantas Airways
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Membership of the CDC-HKEAA Committee on
Tourism and Hospitality Studies (Senior Secondary)

Chairperson:

Members:

Ex-officio Members:

Secretary:

(From November 2003)

Prof TSE Ching Yick, Eliza

Dr AP John

Mrs CHAN Alice

Mr CHENG Chin Hung
Ms HO Yuk Yee

Mr LAI Chi Wing

Mrs LEE Grace

Ms LUI Betty

Mr MAK Kai Ping

Dr MAK Lui Ming, Barry
Mr THAM Sui Ki, Tommy
Mr WONG Chi Yan, Alan
Ms WONG Fung Yee

Ms WONG Sau Lin

Dr WONG Sin Ying, Lillian
Ms WONG Wun Yee

Ms YEUNG Sin Nam

Mrs HO WONG Shiu Fung, Alice (EMB)
Mr WONG Wang Fai (EMB)

Mr CHOW Shiu Cheung (HKEAA)

Ms MOK Wai Han (HKEAA)

Mr MELBYE, Ronald (EMB)

(from December 2004)

(until October 2004)

(until November 2004)

(until October 2004)

(from June 2004)
(until May 2004)
(from April 2004)
(until March 2004)



